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 In the academic world, the skills of scientific writing and publishing allow 

for the sharing and dissemination of academic research. The research 

analysed the scientific publications of university teachers from the Faculty of 

Humanities and Social Sciences of the Technical University of Manabí 

(FCHS-UTM), Ecuador, in order to determine their skills and preferences in 

terms of scientific journals, writing language, type of publication, indexing, 

and editorial quality. A descriptive quantitative approach study was applied. 

A survey study was carried out. The sample selection was non-probabilistic 

and participatory. The sample consisted of 55 teachers from the faculty.  

A 25-item questionnaire was developed for data collection. The results were 

analysed using descriptive statistics. Among the results the faculty has a 

preference for national or local scientific journals. The language most used 

in studies is Spanish. University researchers are more professional in their 

use of American Psychological Association (APA) norms. The study 

presented implications such as the promotion of scientific publication and 

professional development, preservation of language and culture, professionalism 

in citation standards, promotion of collaboration, improvement of editorial 

quality and training strategies. 
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1. INTRODUCTION 

In the academic world, scientific writing, and publishing skills are fundamental for the professional 

development of university teachers, enabling university teachers to share and disseminate their research, thus 

contributing to the advancement of knowledge in their respective areas [1]. The importance of the present 

research lies in the need to evaluate and understand the preferences of the teaching staff regarding the writing 

and publication of their scientific work. This allows us to identify strengths and areas for improvement in 

terms of their writing skills, as well as their preferences in terms of scientific journals, language of writing, 

type of publication, indexing, and editorial quality [2]. 

The current academic environment demands a quality scientific production that meets the standards 

and requirements established by scientific journals and indexing systems [3]. In this sense, it is necessary for 

university teachers to be up-to-date and able to adapt to changes in the processes of evaluation and selection 

https://creativecommons.org/licenses/by-sa/4.0/
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of scientific journals. There must also be a mastery of the rules for writing and presenting studies, including 

the rules for citing bibliographic references. 

In addition, the availability of time to devote to research and the ability to adapt to changes in the 

academic environment are important determinants of teachers’ scientific productivity [4]. It is necessary to 

assess how much time teachers devote to research outside their regular working hours or classes, as well as to 

understand how their workload and academic responsibilities affect their availability to devote time to 

research. In terms of preferences, it is relevant to know whether university teachers choose to publish in 

national or international scientific journals, open or restricted access, and how they value the immediate 

availability of their articles to the research community and the general public. In addition, it is necessary to 

assess their level of academic training and their familiarity with the editorial quality criteria of scientific 

journals relevant to their field of research [5]. 

The Faculty of Humanities and Social Sciences of the Technical University of Manabí (FCHS-

UTM), Ecuador does not have a baseline study that determines the level of publication preference or 

competences of the teaching staff. However, it is important to recognise that there are significant differences 

in the competences and preferences of university teachers in relation to these processes. At FCHS-UTM, an 

in-depth understanding of the scientific writing and publishing skills of its teaching staff is required to 

identify strengths, weaknesses and areas for improvement. 

In this context, the need arises to carry out a research study to systematically analyse the writing and 

scientific publication capacity of the faculty’s teaching staff during the period 2023. The importance of the 

study lies in promoting academic excellence and quality scientific production among university teachers at 

FCHS-UTM. If a study on writing and publishing skills at FCHS-UTM is not implemented, major problems 

may arise, such as: i) Erroneous submission of studies to journals; ii) High levels of rejection, 

disappointment, or frustration on the part of the faculty; iii) Lack of publications; iv) Lack of dissemination 

of important studies or research to the global educational community. The results of this research provide 

valuable data to design training and support strategies that foster the development of writing and scientific 

publication skills, as well as the orientation, selection of journals and improvement of editorial quality in the 

faculty. Through this analysis, we seek to provide relevant information to strengthen scientific production 

and promote academic excellence in the faculty. 

Based on the above introductory problem, the following questions emerge: i) What is the preference 

of the teaching staff in relation to scientific journals? and ii) What is the writing language, type of 

publication, indexing, and editorial quality most used by the teaching staff of the FCHS-UTM? While in 

order to answer the questions posed, the following objectives are proposed: i) To analyse the scientific 

publications of the university teaching staff of the FCHS-UTM and ii) To determine the competences  

and preferences in terms of scientific journals, writing language, type of publication, indexations, and 

editorial quality. 

 

 

2. THEORETICAL FRAMEWORK 

2.1. Scientific writing 

Scientific writing is a fundamental process in scholarly communication and knowledge dissemination. 

It can be understood as a type of specialised discourse that follows specific conventions for presenting and 

organising scientific information [6]. Scientific writing is characterised by its precision, clarity, and 

methodological rigour, and its main objective is to communicate the results of scientific research in an 

objective and verifiable way. It is a means by which researchers present their findings, theories, and 

arguments to the scientific community and contribute to the advancement of knowledge in their field. 

Understanding the characteristics and standards of scientific writing will enable university teachers at 

the FCHS-UTM to write and publish their research effectively. By applying the conventions of scientific 

writing, teachers will be able to clearly communicate their results, arguments and contributions, and ensure the 

credibility and rigour of their work. In addition, knowledge of preferences in terms of scientific journals, writing 

language, publication type, indexing, and editorial quality will help teachers select the most appropriate options 

to disseminate their research and maximise its visibility and impact in the academic community. 

 

2.2. Scientific writing skills 

Scientific writing competences refer to the skills and knowledge needed to write effectively and 

accurately in the academic and scientific domain. These competences cover aspects such as text structure and 

organisation, appropriate use of scientific language, textual coherence, and cohesion, as well as the ability to 

synthesise complex information and present solid arguments [7]. The development of scientific writing 

competences is important for university teachers, as it enables them to communicate their ideas and research 

results in a clear and convincing way, thus facilitating the understanding and impact of their work. 
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2.3. Scientific publication in university research 

Scientific publication plays a fundamental role in the dissemination and validation of knowledge 

generated in the university environment, it can be understood as the systematic and accessible dissemination 

of the results and progress of research through specialised media [8], [9]. Scientific publication not only 

allows the findings and contributions of academics to be shared, but also gives them academic recognition 

and provides them with a means to establish connections with other researchers and institutions. In addition, 

scientific publication is a key indicator of the productivity and quality of university research, being a relevant 

factor in the evaluation and accreditation of academic programmes [10]. 

Within the framework of this research, the aim is to analyse the scientific publication preferences of 

university teachers from the FCHS-UTM. This involves examining aspects such as the scientific journals 

selected for the dissemination of papers, the preferred writing language, the types of publication (articles, 

reviews, and books), indexing and the editorial quality of the journals. Understanding scientific publication 

preferences is essential to evaluate the scope and impact of the research developed in the faculty, as well as to 

identify possible areas for improvement and opportunities for collaboration. Likewise, this analysis will 

allow us to establish strategies and guidelines that promote a culture of scientific publication among 

university teachers, fostering the generation, and dissemination of quality knowledge. 

 

 

3. RESEARCH METHOD 

3.1. Study approach 

The present study is framed within a quantitative research approach, which is characterised by the 

systematic collection and analysis of numerical data. This approach seeks to obtain objective and 

generalisable measures of the variables studied, using statistical techniques to describe and examine the 

relationships between them [11], [12]. The choice of a quantitative approach for this study is justified by its 

ability to collect and analyse data in a rigorous and objective manner. This approach provides generalisable 

numerical measures, which is essential when addressing the scientific writing and publishing skills of 

university teachers [13]. By applying statistical techniques, it is possible to describe and examine the 

relationships between the variables under study in a precise and detailed manner. In this way, the quantitative 

approach ensures a rigorous and evidence-based analysis, allowing for robust conclusions and clear answers 

to the research questions posed. 

 

3.2. Type of research 

This is a descriptive study. The main objective of which is to describe the characteristics and 

phenomena present in each population. This type of research focuses on collecting data without intervening 

in the variables studied, using the survey as the data collection technique and the questionnaire as the data 

collection instrument [15], [16]. 

 

3.3. Population and sample 

The population refers to the complete set of elements that have a common characteristic and are of 

interest to the research [14]. The population under study consisted of 78 teachers belonging to the FCHS-

UTM during the year 2023. The sample used in this study was a non-probabilistic participatory sample. A 

total of 55 teachers from the FCHS-UTM were involved in the study. A non-probability sample is 

characterised by the fact that it is selected intentionally and not randomly, based on specific criteria and the 

availability of the participants [15]. In this case, a participatory sample was chosen, in which teachers had the 

opportunity to voluntarily take part in the research. This choice made it possible to obtain a representative 

group of university teachers from the faculty, providing valuable information on their writing skills and 

scientific publication. 

 

3.4. Data collection technique and instruments 

The technique used for data collection was the survey, which was applied to the teachers of the 

FCHS-UTM. The survey consisted of a set of structured questions that addressed the competences of writing 

and scientific publication [16]–[18]. The survey was distributed electronically via email and participants were 

asked to respond fully and honestly. To collect the necessary data, a questionnaire was designed in the 

Google test form system [19]–[21]. There were 25 items or questions addressed the variables of academic 

background, number of publications, language, journal indexing, writing standards, research time, 

publication frequency, review adaptation, quality criteria, journal accessibility, and training. These variables 

represent the scientific writing and publishing skills of university teachers. Each item had five Likert-type 

response options (1=never, 2=almost never, 3=sometimes, 4=almost always, and 5=always). 
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3.5. Technique for analysing the results 

Once the data had been collected through the survey, a descriptive percentage analysis was carried 

out to interpret the results. This type of analysis made it possible to examine the frequencies and percentages 

of the responses obtained for each of the variables investigated. The data were organised and presented in a 

clear and concise manner using basic statistical tables, which facilitated the understanding and visualisation 

of the findings. The results obtained were interpreted considering the percentages and patterns identified, 

establishing an overview of the scientific writing and publishing skills of university teachers at the FCHS-

UTM during the year 2023. 

 

 

4. RESULTS AND DISCUSSION 

The results obtained from the questionnaire applied to FCHS-UTM teachers during the year 2023 are 

presented as can be seen in Tables 1-10. According to the results obtained, the first question of the questionnaire 

was “level of education”. According to the results, three people have a bachelor’s degree, 40 teachers have a 

master’s degree, and 15 have a Ph.D. Therefore, 72.7% of the respondents have a master’s degree. 

 

 

Table 1. Level of academic training of the teaching staff of the FCHS-UTM during the period 2023 
 Options 

 Degree Graduate Speciality Mastery Doctorate 

Level of academic background 5.5% 0 0 72.7% 27.3% 

 

 

Table 2 shows that 10.9% of the teachers have published 20 or more articles in indexed journals in 

the last five years. The 1.8% of the informants have published 13 to 19 articles, while 12.7% have published 

6 to 12 articles. The largest group of teaching staff, 67.3%, published 1-5 articles, and 7.3% had no 

publications in indexed journals during this period. This statistical analysis reveals a variability in the level of 

productivity of university respondents in terms of scientific publications in indexed journals. Although there 

is an outstanding group that has managed to publish 20 or more articles, the majority of teachers are in the 

range of 1 to 12 publications in the last five years. These results suggest the need to foster and strengthen 

scientific writing and publishing skills among university teachers in the FCHS-UTM. The results in the Table 

2 indicate that there is variability in the number of publications of teachers, reflecting different levels of 

competence in scientific writing and publishing. These results support the importance of assessing and 

strengthening scientific writing skills, as these competences can contribute to an increase in the number of 

publications in indexed journals. 

 

 

Table 2. Descriptive statistics on the frequency of language use in the writing of scientific articles 

Frequency of language use 
Options 

20 and more From 13 to 19 From 6 to 12 1-5 0 

Frequency of use of the Spanish language in the writing 

of scientific articles 

21.8% 3.6% 18.2% 54.5% 1.8% 

Frequency of use of the English language in the writing 

of scientific articles 

0 1.8% 0 52.7% 45.5% 

 

 

The 21.8% of teachers use the Spanish language in their scientific articles at a high level (20 or more 

articles). The 3.6% of the teachers use Spanish in a range of 13 to 19 articles, while 18.2% use it in a range of 

6 to 12 articles. The 54.5% of respondents use Spanish in a range of 1 to 5 articles, and only 1.8% do not use 

Spanish in any of their scientific publications. On the other hand, with regard to the use of English, 1.8% of 

the teaching staff use this language in the writing of their scientific articles at a high level (20 or more 

articles). The 1.8% use it in a range of 13 to 19 articles, while 52.7% use it in a range of 1 to 5 articles. The 

45.5% of the informants do not use English in any of their scientific publications. 

These descriptive statistical results reveal the preference of university teachers of the FCHS-UTM 

regarding the language of writing their scientific articles [20], [21]. The predominant use of the Spanish 

language stands out, being used in different publication frequency ranges. In addition, a not so significant use of 

English is evident, especially in a range of 1 to 5 publications. Therefore, it is suggested to create a trend 

towards internationalisation and dissemination of research in the faculty. The results of the Table 2 indicate that 

both Spanish and English are used in the writing of scientific articles by the teaching staff. 
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In Table 3, relation to national or local scientific journals, 32.7% of teachers have a high preference 

(rating 5) for this type of journal. The 30.9% opted for level 4, while 29.1% set level 3. A smaller percentage 

of teachers, 5.5%, have a preference for level 2, and only 1.8% expressed that they never publish in these 

journals. With regard to international scientific journals, 27.3% of teachers always publish in this type of 

journal (level 5). The 16.4% have almost always, whereas 32.7% sometimes apply external journals. Then, 

18.2% of the informants expressed almost never and finally, 5.5% of the respondents chose never to have 

never made this type of submission to journals. The results highlight a greater preference for international 

scientific journals compared to national or local ones. This indicates a trend towards the internationalisation 

of scientific dissemination by teachers in the FCHS-UTM. On the other hand, there is a variety in teachers’ 

preferences, with an inclination towards international scientific journals [12], [22], [23]. 

 

 

Table 3. Results of the percentage of preference in publication by scientific journals 

Preference for scientific journals 
Options 

5 4 3 2 1 

Preference for national or local scientific journals (Latindex-Dialnet-Scielo) 32.7% 30.9% 29.1% 5.5% 1.8% 

Preference for international scientific journals (Web of Science or WoS-Scopus) 27.3% 16.4% 32.7% 18.2% 5.5% 

 

 

Regarding the knowledge of the American Psychological Association (APA) 7th edition citation 

rules, 14.5% of the teachers have a high command (score 5) of these rules as seen in Table 4. The 30.9% 

were almost always familiar with the publication rules, while 32.7% were sometimes familiar with them. The 

20% said that they were almost never familiar with the editorial standards and 1.8% said that they were never 

familiar with these standards. In relation to the knowledge of other citation standards such as Vancouver, 

Modern Language Association (MLA), Chicago, Institute of Electrical and Electronics Engineer (IEEE), 

among others, it is observed that only 1.8% of the teachers almost always apply them. The 12.7% indicated 

that almost always, 27.3% stated that sometimes (level 3 knowledge). The 34.5% almost never and 23.6% 

have a low level of knowledge of these norms (level 1). A greater mastery of APA 7th edition citation 

standards compared to other citation standards such as Vancouver, MLA, Chicago, and IEEE [24]. This 

indicates a greater familiarity and use of APA 7th edition citation standards among teachers in the FCHS-

UTM. There is a need to strengthen the knowledge of other citation standards. It is essential that teachers 

expand their mastery of various citation standards, such as Vancouver, MLA, Chicago, and IEEE, to enrich 

their scientific work and ensure a correct presentation of the bibliographic references used. 

 

 

Table 4. Descriptive statistics on the mastery of study writing and presentation standards 

Mastery of the rules of writing and presentation of studies 
Options 

5 4 3 2 1 

Knowledge about the rules of citation of bibliographic references APA 7th edition 14.5% 30.9% 32.7% 20% 1.8% 

Knowledge about the standards of citation of bibliographic references Vancouver, 
MLA, Chicago, IEEE among others 

1.8% 12.7% 27.3% 34.5 23.6 

 

 

In Table 5, 20% of the teachers responded that they always dedicate time to research (rating 5). 

30.9% almost always, while 38.2% do so with a frequency of level 3. The 9.1% said almost never and 1.8% 

never spend time on research (rating 1). With regard to the impact of workload or academic responsibilities 

on the availability of time for research, 25.5% of the teachers perceive a high impact (rating 5). The 23.6% 

perceive a level 4 impact, while 40% perceive a level 3 impact. The 9.1% perceive a level 2 impact, and only 

1.8% perceive a low impact (rating 1). With regard to the weekly time they are willing to devote exclusively 

to research, 10.9% of teachers are willing to devote less than two hours per week. The 47.3% are willing to 

dedicate 2 to 5 hours per week, while 32.7% are willing to dedicate 6 to 10 hours per week. A low 

percentage, 3.6%, are willing to spend 11 to 15 hours per week, and 5.5% are willing to spend more than 15 

hours per week. There is a variety in the frequency and availability of time devoted to research. In addition, it 

is noted that a considerable proportion of teachers are willing to devote significant time to research on a 

weekly basis [25]–[27]. 
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Table 5. Descriptive statistics on the availability of time to devote to research 

Availability of time to devote to research 
Options 

5 4 3 2 1 

How often do you spend time on research outside of your regular work or 

class hours? 

20% 30.9% 38.2% 9.1% 1.8% 

How much does your workload or academic responsibilities affect your 
willingness to devote time to research?? 

25.5% 23.6% 40% 9.1% 1.8% 

How much time a week are you willing to devote exclusively to research? <2 From 2 to 5 From 6 to 10 From 11 to 15 >15 

10.9% 47.3% 32.7% 3.6% 5.5% 

 

 

The frequency of publication of teaching staff in Latindex indexed journals shows that no teacher 

has published more than 15 articles or research studies in the last five years. The 1.8% from 11 to 15 articles, 

14.5% from 6 to 10, 45.5% from 2 to 5, and 38.2% have published less than two studies in this database. The 

frequency of publication in Scielo indexed journals also shows that no respondent has submitted more than 

15 articles or research in the last five years. The 3.6% have published from 11 to 15, 5.5% from 6 to 10, 

36.4% from 2 to 5, and 54.5% have announced less than two. In terms of frequency of publication in Web of 

Science indexed journals, there were no teacher who has published more than 15 articles or research papers 

in the last five years. Finally, the frequency of publication in Scopus indexed journals showed that 1.8% have 

submitted more than 15 articles or research papers in the last five years. There was no teacher who has 

presented between 11 and 15 studies, 3.6% between 6 and 10, 23.6% between 2 and 5, and 70.9% less than 

two. There is no evidence of a high frequency of publication in any of the journals, and the majority of 

teachers have presented less than two articles or research in the last five years. The results in the Table 6 

indicates that there is room for improvement in terms of frequency of publication in indexed journals. 

 

 

Table 6. Descriptive statistics of the frequency of publication of articles or research in indexed journals 

during the last five years 
Frequency of publication of articles or research in 

indexed journals during the last five years 

Options 

>15 From 11 to 15 From 6 to 10 From 2 to 5 <2 

Latindex 0 1.8% 14.5% 45.5% 38.2% 

Scielo 0 3.6% 5.5% 36.4% 54.5% 
Web of Science 0 1.8% 1.8% 29.1% 67.3% 

Scopus 1.8% 0 3.6% 23.6% 70.9% 

 

 

The 21.8% of the teachers always adapt to changes in the evaluation and selection processes of 

scientific journals (score 5). The 45.5% is almost always with a frequency of level 4, while 27.3% sometimes 

with a frequency of level 3. The 3.6% is almost never with a frequency of level 2, and only 1.8% never 

(rating 1). With regard to the difficulty they experience when applying the adjustments, changes or 

modifications requested in the evaluation or review processes of scientific journals, 10.9% of respondents 

find this task difficult with a high difficulty level (rating 5). The 21.8% is almost always with level 4, while 

41.8% stated sometimes, 21.8% almost never, and only 3.6% with low difficulty (rating 1). It can be 

observed that the majority of teachers show a willingness and ability to adapt to these changes, although a 

significant percentage also encounter difficulties in implementing the requested adjustments or changes. The 

results in the Table 7 indicate that, although the majority of teachers show a willingness to adapt to these 

changes, difficulties in implementing the requested adjustments are also identified. 

 

 

Table 7. Descriptive statistics of the ability to adapt to changes in the evaluation and selection processes of 

scientific journals 

Ability to adapt to changes in the evaluation and selection processes of scientific journals 
Options 

5 4 3 2 1 

How often do you adapt to changes in the evaluation and selection processes of 

scientific journals? 

21.8% 45.5% 27.3% 3.6% 1.8% 

How difficult do you find it to apply the requested adjustments/changes/modifications 
in the evaluation/review processes of scientific journals? 

10.9% 21.8% 41.8% 21.8% 3.6% 

 

 

The 58.2% of the teaching staff have not participated in the refereeing, review, evaluation, or 

scientific committee processes of a high-impact indexed journal (score 1), 14.5% almost always with a 

frequency of level 4, 10.9% sometimes with a frequency of level 3, 9.1% said always (score 5), 7.3% of the 
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teaching staff said almost never with a frequency of level 2. With regard to knowledge of the editorial quality 

criteria of scientific journals relevant to the field of research, 20% of the teaching staff are very familiar with 

these criteria (rating 5). The 18.2% are familiar with a frequency of level 4, 40% with a frequency of level 3, 

12.7% with a frequency of level 2, and 9.1% have a low familiarity with the criteria (rating 1). The frequency 

of consultation of platforms (Scopus- SCImago Journal Rank or SJR- WoS) to verify the editorial quality 

criteria of scientific journals shows that 16.4% of the teachers consult with a high frequency (score 5). Some 

40% consult with a frequency of level 4, 27.3% with a frequency of level 3, 10.9% with a frequency of level 

2, and 5.5% consult with a low frequency (rating 1). It is noted that a significant proportion of teachers have 

not been involved in the review process of high impact indexed journals, indicating limited experience in this 

area. In addition, a range of levels of familiarity with editorial quality criteria is identified, with a significant 

proportion of teachers frequently consulting platforms to check these criteria. The results in the Table 8 

indicate that while some academics are familiar with and frequently consult platforms to check these criteria, 

others show less familiarity and involvement in the review process of high-impact indexed journals [15], 

[28], [29]. 

 

 

Table 8. Descriptive statistics of knowledge on the criteria of editorial quality of scientific journals 

Knowledge about the editorial quality criteria of scientific journals 
Options 

5 4 3 2 1 

Have you participated in the review process/evaluator/scientific committee of a 

high impact indexed journal? 

9.1% 14.5% 10.9% 7.3% 58.2% 

How familiar are you with the editorial quality criteria of scientific journals 
relevant to your field of research? 

20% 18.2% 40% 12.7% 9.1% 

How often do you consult platforms (Scopus-SJR-WoS) to verify the editorial 

quality criteria of scientific journals? 

16.4% 40% 27.3% 10.9% 5.5% 

 

 

The 34.5% of the academics show a high preference (rating 5) for open access journals compared to 

restricted access journals, followed by 32.7% with a frequency of level 4. The 27.3% have a frequency of level 

3, 3.6% of level 2 and 1.8% have a low preference for open access journals (rating 1). With regard to the 

assessment of the immediate availability of scientific articles, 30.9% of the respondents attach a high 

importance (rating 5), followed by 30.9% with a rating of level 4. The 27.3% rate it at level 3, 10.9% at level 2 

and 0% attach a low importance to the immediate availability of their scientific articles. The 34.5% of teachers 

always consider it acceptable to make payments to publishers for the publication process (rating 5), 20% 

consider it almost always acceptable at level 4, 18.2% responded sometimes at level 3, 14.5% said almost never 

at level 2, and 12.7% of teachers have a low acceptability of making payment of publication fees (rating 1). A 

considerable proportion of teachers show a high preference for open access journals, as well as a positive 

assessment of the immediate availability of scientific articles. In addition, a significant proportion of academics 

consider it acceptable to pay publication fees in high-impact scientific journals [30], [31]. The study seeks to 

determine the level of competition and preferences for scientific journals, and the results of this Table 9 provide 

information on the preference for open access journals, the assessment of immediate availability and the 

acceptability of paying publication fees in high impact indexed journals [32]–[34]. 

 

 

Table 9. Descriptive statistics on the preference for open access or restricted access scientific journals 

Preference for open access or restricted access scientific journals 
Options 

5 4 3 2 1 

How often do you prefer to publish in open access scientific journals (free 
journals with no publication cost) compared to restricted access ones? 

32.7% 34.5% 27.3% 3.6% 1.8% 

To what extent do you value the immediate availability (articles 

submitted/reviewed/accepted/published in a range of six months or less) of your 
scientific articles to the research community and the public? 

27.3% 30.9% 30.9% 10.9% 0 

Do you consider it acceptable to pay publication fees (between $250 and $2500) 

in high impact indexed scientific journals? 

12.7% 14.5% 34.5% 20% 18.2% 

 

 

The 29.1% of the teachers have almost always participated in courses or workshops on the 

publication of scientific articles in high impact journals (rating 4), followed by 23.6% with participation at 

level 3. The 21.8% have participated at level 2, 9.1% at level 1, and 16.4% have not participated in courses or 

workshops of this type. With regard to the perception of the need for orientation courses or workshops on the 

process of publishing in high-impact journals, 67.3% of the teaching staff consider this training to be very 

necessary (score 5). The 18.2% consider it necessary at level 4, 12.7% at level 3, and 1.8% do not consider it 

necessary. In Table 10, these results reveal the education and training of university teachers in the field of 
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publishing scientific articles. It is observed that a considerable proportion of teachers have participated in 

courses or workshops on publishing in high-impact journals [35]–[37]. In addition, the majority of academics 

perceive the need for courses or workshops to provide guidance on the process of publishing in high-impact 

journals [20], [23], [31]. 

 

 

Table 10. Descriptive statistics of education and training in the publication of scientific articles 

Education and training 
Options 

5 4 3 2 1 

Have you taken courses or workshops to publish scientific articles in high-impact 

journals? 

23.6% 29.1% 21.8% 9.1% 16.4% 

Do you consider it necessary to carry out an orientation course or workshop on 
the process of publishing scientific articles in high-impact journals? 

67.3% 18.2% 12.7% 0 1.8% 

 

 

5. CONCLUSIONS 

Based on the study findings, the teaching staff at FCHS-UTM exhibit a significant level of academic 

training, primarily holding master’s degrees, indicating specialised expertise. While some faculty members 

have notable publication records, a majority publish between 1 and 5 articles in the last five years, revealing 

an uneven distribution in scientific production. Additionally, the preference for Spanish in writing scientific 

articles is predominant, but a notable percentage, especially in lower-ranking publications, opt for English, 

suggesting a potential trend towards internationalisation and increased visibility. The preference for 

international journals over local ones is evident, yet a noteworthy percentage contributes to local 

publications, emphasizing the value of scientific production at the local level. 

The study highlights the faculty’s acceptable knowledge of APA 7th edition standards but indicates 

a need for strengthening understanding of other citation standards. While faculty members express a 

willingness to dedicate varying amounts of time to research, workload constraints impact research 

availability. Moreover, low participation in high-impact journal activities suggests a gap in faculty 

involvement in editorial processes. The findings underscore the need for training in editorial quality 

evaluation, with many faculty members expressing a desire for courses or workshops on publishing in high-

impact journals. Overall, these insights into the preferences and competencies of the teaching staff contribute 

valuable information for enhancing research quality and visibility at FCHS-UTM. 
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