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 The implementation of the independent curriculum (IC) in Indonesia requires 

realizing the Pancasila student profile (PSP) at all education levels, including 

elementary schools (ES). Project-based learning (PjBL) is a suitable model 

for achieving PSP but needs reinforcement, particularly in fostering attitude 

and character values. Integrating the noble values of Dayak culture into PjBL 

is identified as a relevant approach to strengthen PSP. This study explores the 

perceptions of Dayak culture actors and primary education stakeholders on 

implementing PjBL in ES to enhance PSP. Data were collected through  

semi-structured interviews with 12 key informants and analyzed thematically 

using NVivo software. Findings are categorized into three aspects: planning, 

implementation, and evaluation of PjBL. Planning focuses on defining 

learning outcomes, developing tools, and ensuring student readiness. 

Implementation involves a 5-step PjBL process integrated with Dayak cultural 

values, emphasizing honesty, religion, collaboration, kinship, creativity, and 

independence. Challenges include limited cultural and PjBL literacy, 

insufficient stakeholder collaboration, and inadequate monitoring during 

PjBL activities. These issues need addressing to optimize PjBL effectiveness 

in strengthening PSP. 
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1. INTRODUCTION 

The Developments in science and technology present increasingly complex challenges in all fields of 

activity. Disruption of technology, work to competence is some of the challenges that are of great concern, 

especially for workers as human resources (HR) [1], [2]. This challenge requires a variety of skills that 

emphasize higher-order thinking. Starting from critical thinking, creativity and continuous innovation to 

become the basic skills needed today [3], [4]. In addition, his main skill boils down to solving complex 

problems on the job [5], [6]. Education, as one of the HR development institutions has a crucial role in dealing 

with it [7]. Education must be able to equip and prepare students as HR candidates who will fill future jobs [8]. 

Efforts to prepare superior and competitive HR in dealing with current technological developments must start 

early, namely in elementary school (ES) [7]. ES has a significant role in forming the foundation for students to 

construct the skills needed [9]. In addition, previous research reports revealed that education in ES serves to 

form a strong personality and interests and talents [10]. 

https://creativecommons.org/licenses/by-sa/4.0/
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As an effort to provide a foundation of skills and personality that is followed by their talent interests, 

integrated and comprehensive learning innovations are certainly needed in ES [11]–[13]. In Indonesia itself, 

regarding learning in forming the foundation it seems that the government has responded, through the 

independent curriculum (IC) policy [14]. IC is a set of learning content that refers to the aptitude and interest 

approach [15]. Students can choose what subjects they want to learn according to their passion [16]. IC carries 

a vital vision, namely to achieve and strengthen the profile of Pancasila student profile (PSP). PSP is several 

character traits and skills that are expected to be achieved by students, which are based on the noble values of 

Pancasila (the philosophy of the Indonesian nation) [17]. Where religious characters such as piety to God 

almighty and having noble character are one of the main characteristics. Apart from that, having a positive 

attitude towards global diversity, learning and working independently, and having a cooperative attitude are 

also the identity of the characters on the PSP [18]. Furthermore, PSP is also characterized by students with 

critical, creative and collaborative thinking skills in learning. To achieve PSP, IC also emphasizes four main 

programs that must be carried out: intracurricular activities, extracurricular activities (interests and talents), 

school culture, and PSP strengthening projects [19]. 

Of the programs announced at the IC to achieve PSP, the researcher highlights the PSP strengthening 

project program. The PSP strengthening project is a program that organizes a project-based learning (PjBL) 

process [16]. In IC, the project has a particular portion in each subject hour allocation which allows students 

to be able to develop their knowledge, skills and attitude competencies by learning from their friends, teachers, 

and even local community leaders in analyzing hot issues that occur in the neighborhood [17]. PjBL for 

strengthening PSP has nine themes that can be selected and integrated into the project. The themes include 

sustainable lifestyles, local wisdom, bhineka tunggal ika, building a body and soul, the voice of democracy, 

engineering and technology, entrepreneurship, work, and work culture. Of course, all of these themes are not 

required to be chosen, especially in the context of learning in ES [19]. In this case, especially teachers in ES 

must be careful in determining the project’s theme to form a strong foundation of character and skills in their 

students. Besides that, the teacher must also analyze the child’s needs and adapt them to the community 

environment [20]. 

Determining the project theme based on the needs of the children and the community environment 

certainly requires the involvement of various parties. Two of the most important are the involvement of the 

teacher as a manager of learning and culture that develops and is preserved somewhere [21]. This is important, 

considering that the teacher is the primary mover in the class in planning, implementing, assessing and 

evaluating learning, so experience is needed in this regard [20]. Meanwhile, cultural involvement is needed to 

be integrated into PjBL, considering that learning is based on the needs and conditions of the surrounding 

community [21], [22]. Thus, the involvement of cultural practitioners is needed in providing views related to 

developing cultural values to support PjBL as an effort to strengthen PSP, especially in ES. 

Dayak culture is a culture that has great values and is known to be widely implemented in education 

and learning [23]. Dayak local wisdom has inspired various researchers to research and develop learning to 

preserve culture and facilitate students to achieve competence [24], [25]. In addition, the great values in Dayak 

culture, which prioritize the principles of togetherness and kinship, justice, and upholding spiritual or religious 

values, are their advantages and are very appropriate to be integrated into learning [23]. Learning based on 

Dayak local wisdom is also reported to be able to foster strong character in students to continue to develop 

their competence [24]. In addition, the values also become a psychological basis for students to have a strong 

drive to study and work to achieve life goals [26]. These descriptions are the background for us to reveal the 

concept of learning to support PjBL to strengthen PSP in ES. The involvement of educational and cultural 

practitioners is needed to provide a comprehensive picture of this concept. Thus, this study aims to explore the 

perceptions of the two practitioners toward the realization of PSP in ES students through PjBL. 

 

 

2. RESEARCH METHOD 

This qualitative research is used to explore perceptions related to the concept of PjBL as an effort to 

achieve and strengthen PSP in ES from education practitioners (lecturers) and practitioners of Dayak culture. 

Some teachers with good experience and competence in organizing learning become involved education 

practitioners. Then, several practitioners of Dayak culture were appointed, representing several clans. Several 

representatives of educational practitioners ensure that their competence has been certified by the authorized 

institution therein. Meanwhile, Dayak cultural practitioners are ensured of their capacity to provide feedback 

through recommendations from tribal leaders 

 

2.1.  Key informant 

The key informants from both sides (cultural and educational practitioners) were determined using a 

purposive sampling technique. In particular, the characteristics of the key informants in the study, as in  

Table 1, the criteria for the key informants selected for cultural practitioners are: cultural actors who are active 
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in preserving Dayak culture; have experience as a Dayak practitioner for at least two years; and served as 

chairman, coach, trainer, and observer of Dayak culture. The aim is to get synchronization of learning content 

that will be integrated with Dayak culture as an effort to strengthen PSP for ES students. As a comparison, the 

criteria for key informants for education practitioners are basic education lecturers with teaching experience of 

more than 5 years, experience in implementing PjBL and a professional lecturer certificate. The goal is to 

obtain accurate information regarding the implementation, limitations and challenges of learning, so that 

existing phenomena can be uncovered, and can promote the concept of effective PjBL. 

The 12 key informants, including seven practitioners of primary education and 5 practitioners of 

Dayak culture, were involved in providing the data. The number of informants was determined based on 

considerations from Cresswell [27], who said the ideal number of qualitative informants was at least three. So, 

this study has met the criteria to consider data triangulation techniques. The work experience of key informants 

in this culture is 12-22 years, while primary education practitioners are 17-37 years. Based on age, key 

informants from cultural practitioners are aged 38-54, while lecturers are 43-62. The length of time working in 

a particular position and the current age indicate that the informant can fully reveal the phenomenon and can 

explain the information. 

 

 

Table 1. Profile of key informants 
Pseudonym Role Age Experiences Short backgrounds 

HA Education practitioner 45 21 years University professor in the major of elementary education 
MBS Education practitioner 62 37 years University professor in the major of elementary education 

TS Education practitioner 48 23 years University professor in the major of elementary education 

HER Education practitioner 58 32 years University professor in the major of elementary education 
KUB Education practitioner 47 21 years University professor in the major of elementary education 

NS Education practitioner 44 17 years University professor in the major of elementary education 

STY Education practitioner 43 17 years University professor in the major of elementary education 
MN Dayak cultural practitioner 42 22 years Dayak cultural coach 

HKN Dayak cultural practitioner 43 12 years Dayak cultural observer 

HJR Dayak cultural practitioner 38 12 years Dayak cultural coach 
MM Dayak cultural practitioner 54 22 years Head of the Dayak tribe 

WEK Dayak cultural practitioner 48 18 years Head of the Dayak tribe 

 

 

2.2.  Data collection procedures 

Data collection was carried out in two stages, starting with interviews and continuing with focus group 

discussions (FGDs). The interview stage is further divided into two stages as well. The first interview was 

conducted with 5 key informants from Dayak cultural practitioners. Interviews were conducted in  

January-February 2023 with a duration of ±60-90 minutes. The interviews used interview guidelines validated 

by Dayak cultural experts and learning practitioners at ES. Interviews were conducted to explore the 

experiences and opinions of Dayak cultural practitioners regarding procedures and skills that were adjusted to 

strengthen the PSP indicators. The next step was interviewing seven key informants from primary education 

practitioners from three universities. Interviews were conducted in March-April 2023 with a duration of  

±60-90 minutes. Dayak cultural experts and primary learning practitioners have validated the interview guide. 

In the final stage, Dayak culture and primary education practitioners conducted FGDs to discuss findings and 

evaluate the concept of implementing PjBL based on Dayak culture. Thus, a new formula was made between 

the two parties to recommend that PjBL organizers be more professional and effective in supporting the 

development of PSP indicators. The instrument was reviewed based on a review of relevant and member-

reviewed literature to check the credibility of the fourteen key informants. 

 

2.3.  Data analysis and visualization procedures 

Before data analysis, we transcribed the data as a whole for further coding. Furthermore, the data 

obtained were processed using the NVivo 12 plus software. Data were analyzed thematically to identify, 

evaluate, and describe concepts/themes based on responses from key informants. The stages of data analysis 

consist of open coding, axial coding, and selective coding. Systematically, the stages of the research were as 

follows: first, the transcribed interview data were put into a file container and read repeatedly, then nodes were 

made based on descriptive coding, coding on NVivo 12, and process coding. Furthermore, the data is grouped 

by category and theme to produce a PjBL concept integrated with Dayak culture for strengthening PSP. Second, 

the research team discussed the results of selective coding, including code simplification and integration 

between themes. The next step is presenting the data, which will be discussed in detail. The stages in data 

analysis are presented in the conceptual framework in Figure 1. 
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Figure 1. The conceptual framework in this research 

 

 

3. RESULTS AND ANALYSIS 

3.1.  PjBL planning 

Learning activities before implementing PjBL to realize PSP are essential to support its success. 

Practitioner experience when training or implementing successful PjBL is needed to provide pilot learning in 

ES, particularly as an effort to strengthen PSP. As stated by primary education practitioners [HA, MBS, TS, 

HER, KUB, TS and STY] that PjBL in primary education needs careful planning, starting from achievement 

analysis, developing learning tools, and student readiness, as in Figure 2. Even though many teachers still need 

help managing PjBL as a reinforcement of PSP in the IC, the primary education professors try to provide a 

mature and practical concept to implement based on their experiences. In the PjBL planning aspect, primary 

education practitioners reveal three essential aspects: defining learning outcomes, developing learning tools, and 

ensuring student readiness. The focus of defining learning outcomes is related to achievements in the cognitive, 

affective and psychomotor dimensions. Then, the development of learning tools focuses on determining learning 

strategies, integrating Dayak cultural values, and involving Dayak cultural figures in planning PjBL learning. 

Meanwhile, related to student readiness, psychological conditions and strengthening cultural literacy, especially 

Dayak culture, need to be done. This opinion is detailed by key informants as follows: 

 

“Talking about project-based learning planning, one of the most important things is defining 

learning outcomes. According to the developing theory, I agree that the achievement of the affective 

dimension is an important dimension to plan for. This dimension will bring students to a good 

learning personality, so that the motivation to learn will be high.” [HER and KUB] 

“The cognitive aspect needs to be built for the first time in PjBL learning to build literacy in teachers 

and students. Knowledge within them is very important and underlies the formation of other 

dimensions.” [HA and NS] 

“Related to defining project-based learning outcomes, this is closely related to the psychomotor 

dimension, where the orientation is skills in producing products. In making products, the 

psychomotor dimension gives the highest dominance.” [MBS and STY] 
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“Regarding the development of learning tools, determining learning strategies is the most important 

thing. The strategy will provide views, directions and guidelines in completing the learning cycle. 

Strategy also plays an important role as one of the determinants of success in project-based learning 

in elementary schools, considering that elementary schools are treated differently from higher 

levels.” [HER, KUB, and TS] 

“I am very interested in Dayak culture which has local wisdom values which are very relevant to 

project-based learning as strengthening the profile of Pancasila students. An example is the “betang 

culture” which has the value of instilling the values of honesty, piety to God, deliberation and 

democracy, and justice in diversity.” [HER and NS] 

“The involvement of Dayak cultural figures is very important as an effort to develop learning tools. 

I see that Dayak culture has highly upheld values that are very relevant to be integrated into learning 

as an effort to shape the profile character of Pancasila students.” [HA and STY] 

“Ensuring student readiness is vital in learning, so that it can determine the success of learning. 

Related to this, the most important readiness is to ensure psychological readiness in students. 

Psychological condition is an important aspect to be strengthened, considering that this aspect will 

affect students’ motivation to learn.” [MBS and TS] 

“Instilling noble cultural values is very important to do for students in elementary schools. Through 

it, a strong personality within students can be awakened, because in the implementation of the 

Pancasila student strengthening project requires a strong attitude to achieve it.” [HA and TS] 

 

 

 
 

Figure 2. The concept of PjBL planningwork 

 

 

Regarding the PjBL planning findings, it is essential to define learning outcomes, including 

achievements in the cognitive, affective and psychomotor dimensions. The cognitive dimension includes 

students’ knowledge and understanding of project creation. Then, the affective dimension includes attitudes, 

character and personality that must exist during the PjBL process. Meanwhile, psychomotor achievement is a 

skill dimension that must be possessed after carrying out the project. The three dimensions of learning 

achievement must be fully developed in students who are indicators of successful PjBL implementation [28]. 

What also needs to be considered in implementing PjBL is the preparation and development of learning tools 

that serve as guidelines for teachers during their implementation. Related to this, first, the determination of 

learning strategies is essential to be studied in depth by the teacher [29]. The strategy will provide views, 

directions and guidelines for completing the learning cycle. The strategy also plays a vital role as one of the 

determinants of success in PjBL in ES, considering that ES have different treatment of their students when 

carrying out product manufacturing [30]. Second, it is essential to integrate Dayak’s cultural values into 
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learning tools, given their high relevance in the PjBL process, to increase PSP. An example is the “Betang 

culture,” which has the value of instilling the values of honesty, purity to God, deliberation and democracy, 

and justice in diversity [26]. This is very suitable to be integrated into the project creation process, considering 

that collaboration and tolerance must be upheld in PjBL, especially in ES [31]. In addition, the involvement of 

Dayak cultural figures is very important as an effort to develop learning tools that are integrated with these 

cultural values [24]. As reported by several studies, the Dayak culture has highly upheld values that are relevant 

to be integrated into learning to shape the character of PSP [25]. Finally, the aspect that must be planned is 

student readiness, where the psychological condition and cultural literacy must be ascertained first [32]. 

Research from Kovalchuk et al. [33] reported that the psychological condition of students in PjBL is very 

important to note, considering that most PjBL fail in its implementation due to the low psychological condition 

of students [34]. In addition, cultural literacy must be prepared, considering that PjBL has high relevance for 

collaborating with local wisdom to help facilitate student achievement [22]. 

 

3.2.  PjBL implementation 

PjBL implementation activities as an effort to realize PSP in ES refer to the experience of lecturers 

who have implemented or provided training to teachers. In this case, the accumulation of experience is a 

phenomenon that has been going on for more than three years. We collected perceptions from lecturers 

majoring in primary education about their positive and negative experiences in managing or training the 

implementation of PjBL. The findings of activities during the implementation of the PjBL resulted in important 

sub-themes, namely learning activities, PSP achievements, and problems that arose during their 

implementation, as in Figure 3. During the implementation of PjBL, it was revealed that several vital activities 

were carried out mainly by students. According to information from the lecturers, namely [HA, MBS, TS, 

HER, and KUB], successful PjBL activities included 5 stages. These stages are carried out systematically by 

covering problem analysis, project design, scheduling coordination, creating and monitoring projects, and 

assessing and evaluating results. In these 5 processes, perceptions from Dayak cultural figures were involved 

in providing input during implementation. These inputs were expressed by [MN, HKN, HJR, MM, and WEK], 

who revealed that there are several noble values of Dayak culture that are relevant in PjBL, as stated by the 

professors. These noble values include “Betang culture,” which has many good meanings, namely about 

respecting diversity among students, collaboration in discussions, and being oriented towards consensus and 

democracy. Other noble values are also found in the “Belom Bahadat culture,” which contains the values of 

honesty, tolerance, togetherness, creativity, independence, care for the environment and the public interest and 

responsibility. These values are very relevant to be integrated into the PjBL process as an effort to realize PSP 

for students in ES. Finally, in implementing PjBL, some problems arise from various teachers and the lecturers 

themselves. [KUB, NS, and STY] revealed three crucial problems that were obtained based on many teachers’ 

experiences and personal experiences, namely, the lack of student literacy, limited practical tools, and student 

monitoring. The following is an explanation of the more specific essential points from the informants directly 

related to the implementation of the PjBL: 

 

“The first step in project-based learning is to do problem analysis, where problems must come 

from the real world that have an urgency to be solved. Elementary school students must be trained 

sensitivity. It should be noted that in analyzing problems, it must start with problems that are basic 

and easy for elementary school students to understand, for example problems that are faced daily 

and are aware of. For example, issues regarding food, children’s play, and the environment.” 

[HA, MBS, and KUB] 

“In this process, Dayak cultural values, especially “Belom Bahadat culture” are suitable for 

integration. The values contained therein include honesty, togetherness in reaching a consensus, 

and caring for the environment and the public interest. In analyzing problems, at least it is 

necessary to consider these aspects.” [MN and HKN] 

“The second stage is about designing projects, where students and teachers are able to produce 

simple designs or concepts related to the object to be worked on. In this step creativity is needed 

to convert the problem into a concept to solve it. In addition, intensive discussion and mutual 

tolerance between students are needed, bearing in mind that it is not uncommon for elementary 

school students to be too selfish in determining a design, so that in the end it doesn’t work.” [TS, 

HER, and KUB] 

“Related to the product design process, it is very important to instill collaboration values to 

achieve consensus, tolerance and respect for diversity, creativity in “Betang Culture and Belom 

Bahadat Culture”,”. [HJR, MM, and WEK] 

“The third step is scheduling coordination, where students are accompanied by teachers to 

coordinate to form a schedule for project completion.” [TS and KUB] 



                ISSN: 2089-9823 

J Edu & Learn, Vol. 20, No. 1, February 2026: 252-263 

258 

“The fourth step is to create and monitor the progress of the project, where the teacher becomes 

a learning facilitator, while students are required to be independent and collaborate with their 

group mates in completing the project.” [HA and MBS] 

“Regarding the process of making a project, it is very important to instill collaboration values to 

achieve consensus, tolerance and respect for diversity, creativity that exists in “Betang Culture 

and Belom Bahadat Culture”,”. [MN, HKN, HJR, MM, and WEK] 

“The final process is the assessment and evaluation of the products produced through the project. 

Project assessment includes presentations made by students, product consistency and product 

usefulness in solving existing problems.” [HA, MBS, TS, HER, and KUB] 

“Regarding the last step, I really highlight the presentation activities to be carried out instilling 

collaboration values to reach consensus, tolerance and respect for diversity, creative in 

presentation. This is relevant to the values contained in “Betang Culture and Belom Bahadat 

Culture”,”. [MN, HKN, HJR, MM, and WEK] 

“The problems that arise from most PjBL implementations as an effort to increase PSP are related 

to student literacy, limited product-making practice tools, and student monitoring.” [HA, MBS, 

TS, HER, and KUB] 

“Not all students are able to understand PjBL syntax as a whole and are able to instill noble values 

that are important to be integrated into it.” [HA and HER] 

“The limited tools owned by schools are a crucial aspect that occurs. This has an impact on 

reducing the efficiency of project execution time, considering that there are several products that 

require special tools and are used interchangeably.” [HA, HER, and KUB] 

“The lack of monitoring of students becomes a deficiency during the implementation of project-

based learning. This is very crucial, considering that elementary school students still need more 

intensive monitoring than higher education levels.” [TS and HER] 

 

 

 
 

Figure 3. The concept of implementing PjBL 
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Significant findings during PjBL implementation imply that 5 important syntaxes synergize with 

Dayak’s cultural values. The first syntax is to do a problem analysis, where the problem must come from the 

real world and urgently needs to be solved. In this process, Dayak’s cultural values, especially “Belom Bahadat 

culture,” are suitable for integration. The values contained therein include honesty, togetherness in reaching a 

consensus and caring for the environment and the public interest, so it is very relevant for integration, as 

reported by Mukhlisin et al. [25], Lee and Galindo [28]. The second stage is about designing projects, where 

students and teachers can produce simple designs or concepts related to the object to be worked on. Regarding 

the product design process, it is essential to instill collaboration values to achieve consensus, tolerance, respect 

for diversity, and creativity in “Betang culture and Belom Bahadat culture” [35]. This is confirmed by previous 

research that product design is a vital aspect that influences product results, and the manufacturing process 

requires creativity and good collaboration in doing so [36]. Then, in the fourth step, namely making and 

monitoring project progress, it is essential to instill collaboration values to achieve consensus, tolerance and 

respect for diversity and creativity in the “Betang culture and Belom Bahadat culture” [35]. The primary reason 

is that ES students still have unstable emotions, and it is not uncommon for PjBL not to be adequately 

implemented because of differences in opinion between students, so instilling these values is very important 

[37]. The last process is assessing and evaluating the products produced through the project. Related to the last 

step, it is necessary to instill the value of collaboration to achieve consensus, tolerance and respect for diversity 

to be creative, especially in presenting presentations for assessment [38]. 

 

3.3.  PjBL evaluation 

Maturity as material for evaluating PjBL improvements to realize PSP among ES students, two 

essential aspects should be the primary focus: increasing literacy and collaboration, as in Figure 4. From the 

perspective of primary education practitioners, increasing Dayak cultural literacy must be done [HA]. 

Meanwhile, [MBS and TS] emphasized increasing PjBL implementation literacy for teachers and students. 

From the point of view of [MM, NS, and WEK], it is essential to increase collaboration with stakeholders. In 

addition, collaboration with the surrounding community must also be carried out [NS, KUB, and MN]. 

Meanwhile, Dayak cultural actors who are partners in primary education have been explained and have 

understood the implementation of the PjBL. From their point of view, increasing cultural literacy is an aspect 

that ES must improve as the PjBL organizer [HJR and HKN]. In addition, [MM and WEK], as local tribal 

chiefs, revealed that increasing the intensity of collaboration with stakeholders is an important thing that must 

be improved. Following are the responses from informants regarding the PjBL evaluation: 

 

“The important thing that should be the focus of evaluating the implementation of PjBL as an 

effort to strengthen PSP in elementary school students is related to increasing literacy in students 

and teachers.” [HA, HJR, HKN, MBS, and TS] 

“I hope that learning practitioners in elementary schools will increase Dayak cultural literacy, 

especially those that have relevance in implementing project-based learning. This is in addition to 

aiming to preserve culture, but also to facilitate and uphold the great values that exist in the 

Dayak.” [HA, HJR, and HKN] 

“Increasing understanding of the implementation of PjBL among teachers and students in 

elementary schools is a fundamental step that must be taken. This is based on the many reports 

from teachers and research complaining about the complexity of implementing PjBL in elementary 

schools.” [HA, MBS, and TS] 

“Actually, I highlighted the lack of intensive cooperation between elementary schools and related 

stakeholders. Cooperation between the two is needed as reinforcement in the formulation of 

learning curricula, implementing learning, procuring infrastructure, and so on. In this case, 

encouraging an increase in the intensity of cooperation between the two is very important to do.” 

[MM, NS, and WEK] 

“Increasing cooperation between schools and the community must be carried out, bearing in mind 

that the community is an important pillar in the implementation of basic education.” [NS, KUB, 

and MN] 

 

As material for evaluating PjBL improvements to realize PSP for ES students, two important aspects 

must be the main focus: increasing literacy and collaboration. From the perspective of basic education 

practitioners, increasing Dayak’s cultural literacy needs to be done. Dayak cultural literacy is important to 

understand comprehensively, given the many values that are very relevant to support the success of PjBL [35]. 

Meanwhile, a significant emphasis is also placed on increasing PjBL implementation literacy for teachers and 

students. This was confirmed by previous research, which revealed low literacy in PjBL implementation among 

teachers and students, thus affecting its success [28], [39]. In addition, increasing collaboration with 

stakeholders and the community is essential. This is because stakeholders and the community play an essential 
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role in helping develop the PjBL process [39]. In addition, increasing cultural literacy is an aspect that ES must 

improve as the PjBL organizer. 

 

 

 
 

Figure 4. PjBL evaluation 

 

 

4. CONCLUSION 

The perceptions of cultural and primary education practitioners about PjBL have made fundamental 

changes in increasing PSP among ES students. Lecturer experience during PjBL implementation and views 

from Dayak cultural actors provide an overview of implementation during learning, including activities during 

PjBL, PSP achievements, and problems that arise. The role of cultural practitioners in this research is to provide 

an overview of the noble values of local Dayak wisdom, which have high relevance to PjBL. His role is also 

related to providing advice on increasing cultural literacy and increasing intensive collaboration with 

stakeholders and the community. The role of cultural actors is expected to help guide and advise ES in an 

effective and systematic manner. To increase the effectiveness of PjBL in the future, Dayak culture 

practitioners hope that ES will always increase cooperation with stakeholders, including the education and 

culture office and the surrounding community who have instilled noble values to help facilitate the achievement 

of PSP through PjBL. 
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