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 This research aims to analyze the role of teacher learning agility in 

supporting the success of Islamic education in Indonesia. Researchers used a 

survey method distributed via a Google Form questionnaire. The population 

of this study were elementary, middle school, high school, bachelor’s and 

master’s level teachers, and a sample of 517 people was obtained, taken 

using random sampling techniques with the classification of 150 elementary 

school teachers, 135 middle school teachers, 148 high school teachers, 85 

undergraduate lecturers, and 53 master level lecturers. The data were 

analyzed descriptively and measured using the analysis of variance 

(ANOVA) test assisted by the SPSS 22 program. The results of the research 

show that outstanding educators in Indonesia have high learning agility at 

work. More than 50% of respondents respond to current developments and 

apply learning agility in the workplace. Based on job classification, lecturers 

have higher learning agility with an overall average of above 4.20. 

Meanwhile, based on gender, women are superior to men in its application. 

Educators with learning agility display maximum work performance, are 

able to draw lessons from work experience, adapt to change with full 

awareness and enthusiasm for learning to improve their skills, knowledge 

and competence. 
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1. INTRODUCTION 

Meuse [1] says that learning agility is defined as the determination and capacity to take lessons from 

what has been experienced before to be implemented through additional challenges in the role of the next 

responsibility. In supporting the improvement of teacher performance, competency, and achievement, it is 

necessary to have learning agility. Learning agility is related to every individual such as a teacher who has 

the adaptive capacity and willingness to deal with all uncertain situations in the future [2], [3]. For a teacher, 

Learning agility is one solution for transforming oneself into a meaningful person through the experiences 

one encounters are packaged into meaningful knowledge. Teachers who have learning agility always bring 

innovation [4] and are able to survive amidst global developments [5]. 

In education, according to Hallenbeck and Santana [6] learning agility is the main factor that 

distinguishes a teacher from others in extracting various lessons learned from experience and then applying 

https://creativecommons.org/licenses/by-sa/4.0/
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them. The dimensions of learning agility include people agility, mental agility, change agility, and result 

agility [7]. People agility teachers tend to be open-minded and comfortable with diversity and different 

opinions [8]. Result of agility teachers tend to have high enthusiasm in completing tasks and can complete 

tasks well even though there are obstacles [9]. Furthermore, teachers with mental agility tend to have a high 

curiosity about something and can find solutions to problems that tend to be difficult [10]. Then, teachers 

with change agility tend to like challenges at work and easily accept new challenges. 

Meuse [1] concluded that the five dimensions of learning agility are the skills possessed by learning 

agility which is one of the criteria used to measure teacher success in education. This learning agility ability 

can make a teacher become someone who is tough and has no fear of dealing with change [11], [12]. 

Changes in the world of education occur very quickly, transitions, and developments are things that need 

attention, this is because individuals are faced with unknown circumstances which are routine and which 

leadership is not suitable for dealing with change [10]. López-Alcarria et al. [13] argues that creating agile 

teachers to deal with change, collaboration in advancing education, carrying out roles and functions as 

educators, and sharing knowledge and information are challenges that are often faced today. 

Learning agility is related to the teacher’s experience of taking lessons in every action. Experience is 

the most valuable lesson [14]. Meuse [15] argues that teachers who can learn from previous experiences and 

apply them in new situations and are interested in new challenges, proactively seek feedback from others to 

grow and develop [16], introspect themselves and evaluate experiences and draw conclusions are teachers 

with high learning agility [17]. The role of agile teachers is vital because teachers who have high agility 

learning skills know the contributions and actions they will take and actively contribute to their educational 

institutions. 

Currently, researchers and academics are paying attention to the issue of teacher learning agility. 

The researcher noted a review of previous research related to the following topics as carried out by [5] 

revealed that teacher learning agility is often successful in producing graduates with complex problem-

solving skills involving 5 learning cycles: individual discovery, disciplinary collaboration, interdisciplinary 

collaboration, expert evaluation, and reflection. The results of the study [18] show that the agility of 

outstanding teachers displays maximum performance, learn from previous experiences, adapt to changes, and 

continue to learn to improve skills, knowledge, and self-competence. The results of the study [19] explain 

that learning agility can also be influenced by factors of age, work experience, position level, and position in 

the office. 

However, in the context of Islamic education in Indonesia, similar research is still scarce. Even 

though it has been done before, the object of study is centered on employees with a corporate work base, not 

educational institutions. Meanwhile, educational success is largely determined by the role of agile teachers. 

Therefore, this research aims to analyze the role of learning agility teachers in the success of Islamic 

education in Indonesia. Through this research, researchers hope to get a fundamental approach for teachers to 

improve learning agility in an era of massive change and development. In this way, the study of teacher 

learning agility contributes to the modernity and transformation of education in Indonesia. 

 

 

2. METHOD 

2.1.  Research design 

This research uses a quantitative approach with a survey method. This method is used to solve 

actual large-scale issue problems with very large populations, large sample sizes are required. The purpose of 

this research itself is to use a survey method to see the ability to be able to learn new things quickly and 

accurately to adapt to the new era. Where the ability and speed of learning are very important, especially on 

the job. 

 

2.2.  Data collection and participant 

Survey data is collected using a Google Form which is distributed to respondents. The sample 

selection technique used purposive random sampling with the respondent category coming from 517 teaching 

staff with a classification of 150 elementary school level teachers, 135 junior high school level teachers,  

148 senior high school level teachers, 85 people as lecturers for the bachelor level, and there were 53 

lecturers for the master level. All respondents came from Islamic educational institutions spread across 

several provinces, namely the provinces of South Sumatra, North Sumatra, West Sumatra, West Java, Central 

Java, and East Java. Overall, the respondents are described as Figure 1. 

 

2.3.  Instrument 

The distribution of survey instruments was tested for validity and reliability by an expert to 

determine the quality of the instrument and the level of confidence in the data being distributed. Overall, this 

instrument is in the form of a questionnaire to find primary data, which is distributed using Google Forms to 
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see the learning agility of respondents. This study focuses on learning agility variables, namely people 

agility, change agility, mental agility, and agility results. The instrument questions are categorized according 

to the research variables, with as many as 20 questions for each variable indicator. The instrument that has 

been created was tested for validity and reliability using SPSS 22. And it was found that a total of  

20 question items were declared valid and reliable. The basis for this decision is because the overall value of 

the calculated r is greater than the r table, where the value of the r table with a sample of 517 is only 0.088 

and the calculated value is >0.088, so all items are declared valid. The reliability value can be determined 

from the results of Cronbach's alpha, the condition of which is that if the value is greater than 0.60, it is 

declared reliable, and the reliable value obtained is 0.77. 

 

2.4.  Data analysis 

Before carrying out hypothesis testing, researchers carry out normality and homogeneity tests to see 

that the data to be tested is normally distributed and homogeneous so that final testing can be continued. All 

data was analyzed through tabulation using a Likert scale by changing the respondent's answer choices into 

scores of 1, 2, 3, 4, and 5 according to the instrument score table. The total score is then determined, followed 

by calculating the average. All data was processed and analyzed using statistics with the analysis of variance 

(ANOVA) test to see differences between sample groups in learning agility. Data analysis was assisted by the 

SPSS 22 program. 

 

 

 
 

Figure 1. Participant information 

 

 

3. RESULTS AND DISCUSSION 

3.1.  Result 

Before the authors perform the statistical and ANOVA tests, the researchers first perform the 

normality and homogeneity tests. The normality test is a procedure used to determine whether the data comes 

from a normal-distributed population or is within the normal range. The normality test used in this study is 

Kolmogorov-Smirnov and Shapiro-Wilk. The basis of decision-making for the normality test is that when the 

value of significance or probability is >0.05, then the data concluded is normally distributed, whereas 

homogenity testing is a statistical test procedure intended to show that two or more groups of sample data 

originate from populations that have the same variance. In other words, homogeneity means that the data sets 

studied have the same characteristics. The basis for taking the adjustment for the homogenity test is that 

when the value of the lavane statistic >0.05, then the data is homogenous or has the same characters. The 

normality and homogeneity test results see Table 1. 

The normality test in Table 1 above shows that elementary school has the smallest significance, 

namely 0.19. Junior high school and senior high school show the same significance of 0.200. And bachelor 

shows a significance of 0.092. While postgraduate 0.230. From these overall results, it can be concluded that 

the significance of all variables is >0.05, which means that the data distribution is normal. Then the data 

taken stated that there are no deviations and that is feasible for the ANOVA test. 

The variance homogeneity test in Table 2 above aims to test whether the ANOVA assumptions 

apply, namely whether the five sample groups have the same variance. The variance uniformity test shows 

that the probability or significance of all samples is 0.085, which means significance=0.085>0.05, so 

according to the test criteria it can be concluded that the null hypothesis (H0) is accepted, which means that 

the assumption that the four population variants are the same (homogeneous) is acceptable. Learning agility 

based on responses from the teaching respondent category see Table 3. 
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Based on the Table 3 above, it is known that each of the first variables is community agility at the 

elementary and undergraduate levels, they obtained the same average, namely 4.09, with the lowest average 

score, namely at the senior high school level, 4.07 and the highest was obtained by samples from 

postgraduate, namely 4.20. means that the postgraduate sample gets the highest score applying people agility 

where people who achieve high scores for people agility are constructive towards others and open to people 

who have different backgrounds and opinions, and have good communication, interpersonal and leadership 

skills in carrying out learning. 
 

 

Tabel 1. Test of normality 
Variabels Kolmogorov-smirnova Shapiro-wilk 

statistic df Sig. Statistic df Sig. 

Learning 
Agility 

Elementary School .140 40 .019 .720 40 .064 
Junior High School .154 40 0.200 .749 40 .112 

Senior High School .150 40 0.200 .784 40 .124 

Bachelor .172 40 0.092 .812 40 .106 

Postgraduate .189 40 0.230 .921 40 .243 

 

 

Tabel 2. Test of homogeneity of variances 
Levene statitic df1 df2 Sig. 

.298 2 47 .085 

 

 

Table 3. Learning agility based on variables and job categories 
Varibales Groups N M SD t df p 

People Agility Elementary School 150 4.09 43 

2.180 380 .001 

Junior High School 135 4.11 50 

Senior High School 148 4.07 45 
Bachelor 85 4.09 54 

Postgraduate 53 4.20 48 

Change Agility Elementary School 150 4.04 40 

2.173 380 .004 

Junior High School 135 4.24 51 

Senior High School 148 4.11 57 

Bachelor 85 4.23 44 
Postgraduate 53 4.27 40 

Mental Agility Elementary School 150 4.02 43 

1.950 380 .008 
Junior High School 135 4.23 45 
Senior High School 148 4.10 55 

Bachelor 85 4.17 58 

Postgraduate 53 4.27 43 
Results Agility Elementary School 150 4.13 46 

1.763 380 .012 

Junior High School 135 4.06 50 

Senior High School 148 4.12 41 
Bachelor 85 4.19 44 

Postgraduate 53 4.28 40 

 

 

If we look again at the table above on the aspects of change agility, mental agility, and agility results 

it is also obtained that the greatest value is at the postgraduate education level N=53 the lecturers studied 

from various fields of study, namely change agility and mental agility get an average of 4.27, while the 

agility results are 4.28. This means that the postgraduate sample is more dominating and applies more 

learning agility. And significantly the sample at the postgraduate level has a strong desire to develop their 

abilities and competencies by continuing to learn new things related to work and are very ready to face 

challenges at work. This is also influenced by long experiences in education. 

However, if you look again in detail, apart from the postgraduate sample, you get different values 

for each variable. The elementary school sample still holds the lowest average score in dealing with change 

agility than the other samples, which is 4.04. It also has the lowest average in the mental agility aspect, 

namely 4.02. whereas in the junior high school sample, the value number 2 after postgraduate was obtained, 

namely change agility of 4.24, mental agility of 4.23, and the lowest agility results of 4.06. 

While the P value is very significant that the people’s agility of all samples is in their educational 

status, namely (0.001 p<0.05) where the sample significantly shows their ability to become people agility. 

Change agility (0.004 p<0.05), mental agility (0.008 p<0.05), and agility results (0.012 p<0.05) in other 

words significantly the variables of this learning agility are significantly related to one another or in other 

words after the four variants are proven to be the same, then the ANOVA test is carried out to test whether 

the four samples have the same average. The ANOVA test shows a probability or significance value of less 
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than 0.05. This means the significance is less than 0.05 than Ha accepted, which means that there is an 

average difference between the five sample groups tested. Learning agility based on gender category see Table 4. 

In Table 4 above it is very clear that the female sample with a total of 356 dominates the learning 

agility variables. In the variable people’s agility female has an average of 4.28 with a value (0.003 p<0.05) 

meaning this female gender is more dominant against adaptability in dealing with many human characters. 

Because, the faster you adapt to other people’s characters, the easier it will be for you to work together in 

doing work. Aspects of change agility 4.23 and (0.007 p<0.05) where these women have an open mindset 

(growth mindset), where this mindset tends to make a person more open and like various types of changes 

that occur in their environment and life, mental agility 4.15 and (0.011 p<0.05) where people who have 

mental agility can think, learn, and absorb information quickly, and agility results of 4.26 with a significance 

(0.015 p<0.05) meaning people who have results agility ability he prioritizes results-oriented work. while the 

male sample has an average of 4.12 people agility variables, 4.09 change agility, 4.14 mental agility, and  

4.04 results agility. probability or overall significance <0.05 this means a significance smaller than 0.05 then 

Ha accepted, which means that there is an average difference between the two groups. The result of this 

statement is that the female dominates in various variables, of course, this is also influenced by the female 

sample being larger than the male sample. What can be seen is the significance of the variables so that the 

needs of the variables are related to one another. 

 

 

Table 4. Learning agility based on variables and gender 
Variables Groups N M SD t df p 

People Agility Male 215 4.12 48 2.450 380 .003 

Female 356 4.28 47 

Change Agility Male 215 4.09 54 2.238 380 .007 
Female 356 4.23 49 

Mental Agility Male 215 4.14 57 1.887 380 .011 

Female 356 4.15 52 
Result Agility Male 215 4.04 41 1.743 380 .015 

Female 356 4.26 46 

 

 

3.2.  Discussion 

In this study, we investigate whether teacher learning agility can improve the quality of Islamic 

education in Indonesia. According to estimates resulting from quantitative data processing, it was found that 

the learning agility of teachers has a beneficial influence on the quality of Islamic education in Indonesia. In 

addition, the learning agility of educational staff also has a significant effect on improving the quality of 

Islamic education institutions which refer to learning agility indicators, namely people agility, change agility, 

mental agility, and result agility. In principle, the success of teacher learning agility is closely related to the 

principal’s leadership management process to increase the capacity of superior human resources in Islamic 

education institutions. 

Education is the main choice for creating and improving the competence of Indonesia’s human 

resources. Many studies have proven that education has positive implications for a person’s thinking skills 

through the transformation of educational models that are in line with current developments [20], [21]. 

Susanto’s et al. [22] research results state that educational transformation is intended to provide changes in 

contemporary educational styles that are adaptive to situations and conditions. The author believes that 

changing the national curriculum to the “Independent Curriculum” style in schools and universities is seen as 

the first step in producing graduates who are tough, agile, competitive, independent, and have a leadership 

spirit for the nation’s future. Islamic educational institutions as places for religious learning must, of course, 

be alert and responsive [23]. This alert and responsive attitude usually begins with the teacher’s efforts to 

design learning materials and then teach them using a style, method, and language that are close to the students. 

Different research results reveal that learning transformation can be achieved by using learning 

agility skills. This statement correlates with [2] and is emphasized by [24], which reveals that learning agility 

skills can occur in someone who has a strong desire to change from one condition to adapt to a new situation. 

Muduli’s research states that learning agility is a core competency for a teacher with which they can see 

solutions to various problems found in learning, especially in efforts to equip students with good knowledge 

and skills [25]. Lee and Song’s [3] research findings support previous research that teacher learning agility 

requires concrete and structured steps to face changes in education due to massive developments in 

technology. Especially in Islamic education, which requires a courageous attitude to dismantle static and 

underestimated thoughts to utilize technology as an instrument for growth and development in the global 

arena [13]. 
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Islamic education is currently very responsive to changing times by continuing to increase teacher 

capacity in the learning process through learning agility. This statement is proven by the results of the 

research above which show the responses of the respondents in implementing the variables which are 

indicators of learning agility. Santoso and Yuzarion [18], learning agility indicators must reflect the 

following attitudes: i) People agility: they are individuals who understand themselves well, learn from 

experience, are calm and professional, and build constructive relationships with different people [19];  

ii) Result agility: they are trusted individuals who can achieve superior results in difficult circumstances and 

support others to achieve high [26]; iii) Mental agility: it identifies individuals who are comfortable with 

complex events, carefully examining issues and establishing relationships between different elements [19]; 

iv) Change agility: expressing people who are curious, broad-minded, and willing to participate in activities 

that can gain experience and develop skills [18]. 

Researchers also surveyed respondents’ efforts when positioning themselves as teachers in Islamic 

educational institutions. Based on the diagram above, as much as 80% of respondents can take on challenges. 

There 53% of respondents claim to have the ability to learn from experience and apply new knowledge. As 

many as 80% of respondents said they respect something certain and unambiguous. Meanwhile, 20% of the 

respondents did not question being in ambiguity. Furthermore, 63% of respondents said they were flexible people, 

easily adaptable to new environments and changes in education policies. On another indicator, 67% of respondents 

said they were open-minded and like to learn from experts. At it is peak, there were 73% of respondents who were 

able to diagnose student learning problems and find solutions to overcome them. The results of this research 

correlate with the paper Kim et al. [10] the teacher has a comprehensive understanding of the learning situation in 

the classroom to bring students learning comfort that can support maximum learning outcomes. 

Today, learning success is no longer borne by subject teachers. All education stakeholders have a 

vital role to achieve this goal. Even, Ritonga et al. [27] said that today students can access learning 

independently anytime and anywhere without having to wait for direct instructions from the teacher. Agility 

learning skills measure whether a person has the potential to quickly familiarize himself with new issues in 

the context of Islamic education [23]. The issue of Islamic education is seen as relevant to today’s uncertain 

situation where students’ moral shifts are increasingly being eroded. Tripathi and Sankaran [28] reveals 

people with good learning agility skills can quickly understand and familiarize themselves with problems in 

all kinds of new situations. Learning agility scanning makes it easier for you as a school management team to 

identify teachers who can maintain the strength and dynamism of your organization into the future. Previous 

research has found that learning agility contributes to positive change in Islamic educational institutions. 

In the concept of Islamic education, teachers are positioned as noble people, because of their role in 

educating humans, so many rules make teachers special in front of society [29]. However, our research sees 

that Islam also requires that everyone who becomes a teacher must be a good and devout human being and be 

open to all developments of the times for the sake of the progress of Islamic education. This is commensurate 

with the paper [30] which explains the teacher’s attitude as a role model in his daily life, carrying out actions 

in accordance with applicable ethics and rules, such as religious principles, state regulations, social 

regulations, and so on. Meanwhile, the meaning of a teacher must be good, that is, every member of his body 

always moves towards goodness, not violating the rules that have been mentioned. This is part of the 

signaling foundation for teachers to continue learning and upgrading their capacities through learning agility 

so that teachers in Islamic education are professional, broad-minded, open-minded, and adaptive to change. 

Of course, it becomes a heavy burden for teachers to be human beings who are always demanded to 

be right and good, while teachers themselves are ordinary people who make mistakes and forget.  

Susanto et al. [23] strengthens the principle of the teacher as a person who is always a role model with 

Islamic guidance through maximum efforts to carry out lifelong learning. The term “long life education” is 

an Islamic jargon that guides people to learn from various life problems and environmental complexities 

throughout their lives so they are not trapped with shallow and limited knowledge amid vast knowledge. The 

essence of learning is only the realization of students who are intelligent and have noble character [31]. This 

means that teachers are required to be able to practice Islamic values to guide students to become quality 

human beings [32]. The meaning of quality in question is, students who have strong reasoning power, have a 

strong enthusiasm for life, and at the same time have commendable attitudes and behavior, so that they can 

survive with various challenges of the times. 

The authors found that knowledge of the agile paradigm is an initial stage in facing changing times 

before individuals engage in agile practices. At the agile mindset stage it is more about how a student 

responds to change. This is different from [13] findings which require students to have agile abilities to be 

adaptive to global change. This finding has similarities with [33] who demands that Islamic education be 

transformed according to the demands of the times so that it is not confined by narrow thinking to a broad 

understanding of Islam. Teachers who have an agile mindset are teachers who always have creative ideas in 

their heads that will be implemented in their learning [34]. Agility applied in learning innovation is a very 

important trigger for making changes in learning. 
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This study illustrates an agile mindset teacher, such as being able to turn a study room into a 

wilderness where various types of plants with their uniqueness and specifications live. Making study spaces 

not only agricultural land or plantations planted with one or two types of plants but how can learning spaces 

become wilderness in which there are various kinds of potential for students and get the same right to grow 

and develop. Creating an agile learning atmosphere with the development of students’ thinking power has 

been the goal of Islamic education institutions for a long time with consideration of teacher learning agility 

incorporating dimensions of creative thinking and being open-minded to the opportunities as well as 

challenges of future Islamic education. 

 

 

4. CONCLUSION 

This research has implications for the process of increasing the creativity of teachers in Islamic 

education institutions by incorporating aspects of learning agility such as people agility, change agility, 

mental agility, and result agility so that learning outcomes in schools have a positive impact on students, and 

at the same time there is an increase the quality of the Islamic educational institutions. Islamic education 

today is experiencing very rapid changes. This is marked by the many Islamic educational institutions that 

respond to developments and advances in learning technology which are indicators of modern and 

independent education. The results of this study encourage teachers to quickly respond to learning agility 

skills to help prepare a generation that is resilient, agile, and adaptive to subsequent changes. 

The findings of this research reveal that in-depth and comprehensive knowledge about learning 

agility is the initial stage for every student in facing changing times before they engage in agile practices. In 

the respondent category, it turns out that there is a relationship between each variable, this is obtained from 

the ANOVA test value proving a probability and significance value of less than 0.05. This means the 

significance is less than 0.05 then Ha accepted, which means that there is an average difference between the 

five sample groups tested. Whereas in the aspect of the gender category itself, the overall probability or 

significance is <0.05, which means a small significance of 0.05, so Ha accepted, which means there is an 

average difference between the two groups. This difference is only limited to how respondents apply learning 

agility in the learning process. However, there is no fundamental difference to humiliate or discriminate 

against a group. 

On other indicators, teaching experience and the experience of a teacher also influence responding 

to changes in education policy. Teachers with high-flying hours are quicker and easier to diagnose learning 

problems and find the best solutions according to the needs of the times. Likewise, those who are in a 

technological environment and get complete facilities will continue to improve their skills in responding to 

learning agility. Researchers hope that this learning agility study can be responded to and applied properly to 

the Islamic educational institutions studied and can be extended to educational institutions in general, both 

formal and non-formal. This research is limited to the position of learning agility teachers for the success of 

Islamic education in Indonesia, so there is still a lot of space that needs to be developed to complement and 

correct the deficiencies of this text, for example, the role of learning agility teachers for the successful 

implementation of the independent learning curriculum in Indonesia by involving a more global sample 

supported by a more global approach. and a more comprehensive method. 
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