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 This study attempts to investigate the leadership quotient (LQ) and adversity 

quotient (AQ) of school leaders in elementary school and its influence on their 

performance. School leaders’ performance was measured using the office 

performance and review forms rating. The study employed a descriptive 

quantitative correlational research design. Through survey questionnaire, data 

were collected from 43 respondents via total enumeration sampling. Results 

showed that the school heads exhibit high LQ, particularly in the components 

of inspiring trust, clarifying purpose, aligning system, unleashing talent and 

high AQ in the dimension of control, ownership, reach, and endurance. 

Consequently, all school leaders received outstanding performance 

evaluations. The study’s key findings suggest that LQ components such as 

inspire trust, clarify purpose, align system and unleash talent, and AQ 

dimensions including control and ownership positively influence school 

leaders’ performance, indicating the importance of these factors in school 

leadership. Recommendations for school leaders include conducting  

self-evaluation, engaging in seminars and workshops, participating in 

mentoring and coaching programs. Further studies on the factors that predict 

the LQ in school leaders and its impact on school performance are suggested 

to contribute to the educational field. 
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1. INTRODUCTION 

In the Department of Education, school leaders serve as pivotal figures within the educational system. 

They are responsible in providing leadership in the development and implementation of all educational 

programs and projects in the school. As stipulated in the DepEd Order No. 32 s. 2010, school heads shall be 

competent, committed, and accountable in providing access to quality education for all through 

transformational leadership and high degree of professionalism. Furthermore, in Republic Act No. 9155, 

Chapter 1 Section No. 7, Letter E, Paragraph 3, consistent with the national educational policies, plans and 

standards, the school heads shall have the authority, responsibility and accountability in managing all affairs 

of the school. Thus, school leaders’ leadership is imperative towards school improvement [1]. 

Educational leadership is an integral characteristic of school effectiveness [2]. Since school principals 

are involved in all aspects of the school operation, it is necessary to constantly improve their professional 

leadership and personal traits such as intelligence quotient (IQ) and emotional quotient (EQ) to successfully 

manage the school. Moreover, effective leadership entails another quotient, leadership quotient (LQ) [3]. LQ 

suggests that leaders must possessed knowledge on how to act, along with the discernment of when to act based 
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considering the attributes of oneself, followers, and the environments in which they operate [4]. Hence, LQ 

can be construed as essential element to measure and improve one’ leadership [3]. 

As the forerunners of educational institution, school heads should portray excellence in leadership to 

carry out the duties for the successful management of the school [5]−[7], and improve quality of education [8]. 

As their role has become more complex and multifaceted, they need to deal with problems concerning the 

various aspects of school leadership. Consequently, with these responsibilities and accountabilities linked with 

the position of being a school head, conflict, crisis, and adversity are often experienced.  

In the lens of school leaders, adversity can be considered as an obstacle in achieving the desired goals, 

outcomes and vision of an institution. Conversely, adversity can be an opportunity to strengthen one’s skills in 

order to withstand or overcome the adverse circumstances within the scope of school supervisory and 

management [9]. Learning to deal with adversity is a significant element of effective management [10]. This 

ability to overcome hardships is labelled as the adversity quotient (AQ). AQ as defined by Stoltz [11], centers 

on a person’s capabilities to effectively manage difficulties and transform obstacles into opportunities. Thus, 

it is necessary for a school leader to have a high degree of AQ to resolve specific school related concerns and 

challenges that will contribute to improved school performance.  

School head’s performance is vital for the quality delivery of educational services to its clienteles. In 

the Philippine educational system, the Department of Education offers provision to assess the work 

performance of school head (office performance commitment and review form (OPCRF)) to monitor school 

targets and accomplishments. It provides verifiable basis for measuring performance rating which are 

categorized based on the following: 4.50-5.00 for outstanding, 3.50-4.49 for very satisfactory, 2.50-3.49 for 

satisfactory, 1.50-2.49 for unsatisfactory, and below 1.49 for poor. Tansiongco and Ibarra [9] contends that 

school leaders’ performance is most effectively assessed through OPCRF ratings. Several studies have been 

conducted that utilized OPCRF as a measure that depicted school leaders’ performance [12]−[14]. While recent 

studies have delved into various aspects of school leadership, including practices [15]−[17], styles [12], [18], 

[19], skills [20]−[22], and competence [23], there remains a notable gap in the exploration of LQ and its impact 

with school leader’s performance. 

The study aimed to determine the LQ, AQ, and its relationship to the school leader’s performance in 

the Schools Division of Angeles City, Pampanga, Philippines. Specifically, this study seeks to answer the 

following questions: i) how may the LQ, AQ and performance of school leaders be described? ii) is there a 

significant relationship between LQ, AQ and work performance of school leaders? and iii) what plan of action 

may be proposed to improve the school leader’s performance? 

 

 

2. RESEARCH METHOD 

2.1.  Research design 

In this study, descriptive correlational research design was utilized to determine the relationship 

between LQ and school leaders’ performance. According to Wiersma and Jurs [24], designing a study helps 

researchers to plan and implement the study in a way that will help them obtain the intended results, thus, 

increasing the chances of obtaining information that could be associated with the real situation.  

 

2.2.  Locale and respondents  

The respondents of this study were the 43 elementary school heads in the Division of Angeles City, 

Pampanga, Philippines. This study employed the total enumeration sampling technique, also known as total 

population sampling. According to Lavrakas [25], total population sampling is a category of purposive sampling 

wherein the whole population of interest (i.e., a group whose members all share a given characteristic) is studied 

and specifically when the population is relatively small and where each sample is of significant importance. 

 

2.3.  Data collection instruments 

In gathering the data, the researchers found that two comprehensive questionnaires genuinely 

developed by Covey [26] and Stoltz [11] were very suitable and useful for data analysis to address the research 

problems. The survey questionnaire comprised of three different parts; Part 1 consist of 39 items with a 5-point 

Likers scale from very high (5) to very low (1). Part 2 composed of 20 items with the same 5-point Likert scale. 

Part 3 contains school leaders’ performance using of OPCRF. The questionnaire was designed to measure the 

LQ, AQ, and performance of the respondents. 

 

2.4.  Data analysis 

The data collected were tabulated and analyzed using statistical package for the social science software 

volume 21. Frequency and percentage were used to describe the school leader’s performance via OPCRF. 
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Furthermore, weighted mean was utilized to described the LQ and AQ. While Pearson correlation was used to 

determine the significant relationship between LQ, AQ, and performance of school leaders. 

 

 

3. RESULTS AND DISCUSSION 

3.1.  School leader’s performance 

The school heads’ work performance based on the OPCRF results is presented in Table 1. It can be seen 

from the Table 1 that 43 or 100% of the school heads obtained an “outstanding” rating. As stated on the National 

Competency-based Standards for School Heads (NCBSSH), an effective school head is one who can implement 

continuous school improvement, who can produce better learning outcomes among its pupils/students and who 

can help change institutional culture among others. Indeed, the success and failure of an organization greatly 

depends on the performance of the leaders [27]. Thus, it is imperative that school leaders outstanding performance 

be sustained through continuous motivation to benefit the school’s and its stakeholders in particular [12]. 
 

 

Table 1. Performance of school leaders 
Performance (OPCRF) Frequency (f) Percentage (%) 

Outstanding 43 100 

Very satisfactory 0 0 
Satisfactory 0 0 

Unsatisfactory 0 0 
Poor 0 0 

Legend: poor 1.00-1.49; unsatisfactory 1.50-2.49; satisfactory 2.50-3.49; 

very satisfactory 3.50-4.49; outstanding 4.50-5:00 

 

 

3.2.  Correlation of leadership quotient and school leader’s performance  

3.2.1. Inspire trust leadership quotient and school leader’s performance  

School leaders in the Schools Division of Angeles City, Pampanga have very high level of LQ in terms 

of inspire trust based on the mean and standard deviation of 4.70±0.22. It can be seen in Table 2 that a significant 

relationship has been found between inspire trust (LQ) and performance of school leaders with a p-value of 0.02. 

This relationship likely indicates that trust can positively impacts work performance and is of vital importance 

both in leadership and student outcomes [28], [29]. Conversely, Tsachannen-Moran and Gareis [30] give 

emphasis on the vital role of fostering and maintaining trust in successful school leadership.  

 

3.2.2. Clarify purpose leadership quotient and school leader’s performance 

The findings on clarify purpose were revealed to be very high level of LQ with a mean and standard 

deviation of 4.80±0.28. Table 2 shows that a significant relationship is established between clarify purpose (LQ) 

and school leaders’ performance with a p-value of 0.02. This connection implies that school leaders prioritize 

ensuring that individuals understand how their efforts contribute to the broader mission and vision of the school. 

Tyler [31] underscores the values of communication skills of school leaders in school management. More so, 

effective patterns of communication such as explaining the purpose behind tasks and initiatives, school leaders 

empower their internal and external stakeholders to align their efforts with organizational goals, ultimately leading 

to improved work performance [32]. 

 

3.2.3. Align systems leadership quotient and school leader’s performance 

As shown in Table 2, align systems LQ disclosed also as very high with a mean and standard deviation 

of 4.76±0.22. Moreover, results in Table 2 disclosed a significant relationship was found between align systems 

(LQ) and performance of school leaders. Findings indicates that school leaders design systems and processes 

to facilitate progress, regardless of their direct involvement can influence performance. Farrell [33] noted that 

designing and aligning school systems play a critical role in supporting schools and educators. Furthermore, 

Manley and Hawkins [34] assert that designing effective school systems involves monitoring, assessing, and 

improving all processes in the schools. Thus, aligning system helps school leaders in improving practices and 

policies that foster a culture of high performance.  

 

 

Table 2. Descriptive and correlational values of LQ and school leader’s performance 
LQ N Mean±SD Description p-value (Sig. 2 tailed) Interpretation 

Inspire trust 43 4.70±0.22 Very high 0.002** Significant 
Clarify purpose 43 4.80±0.28 Very high 0.002** Significant 

Align systems 43 4.76±0.22 Very high 0.009** Significant 

Unleash talent 43 4.84±0.24 Very high 0.002** Significant 

Legend: very low 1.00-1.80, low 1.81-2.60, average 2.61-3.40, high 3.41-4.20, very high 4.21-5.00 
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3.2.4. Unleash talent leadership quotient and school leader’s performance 

It can be noticed in Table 2 that school leaders unleash talent LQ were disclosed to be very high with 

a mean and standard deviation of 4.84±0.24. This connection likely suggests that school leaders consistently 

embody the principles of unleashing, empowering, and supporting individuals to achieve desired outcomes. 

Kilag et al. [35] asserts that empowering management of school leaders have a direct and profound impacts on 

teachers and school effectiveness. Therefore, school leaders are expected to continuously supports and 

empower teachers and students [36]. 

 

3.3.  Correlation of adversity quotient and school leader’s performance 

3.3.1. Control adversity quotient and school leader’s performance 

Table 3 illustrates the AQ of the respondents, control dimension (AQ) was found to be high with a 

mean and standard deviation of 4.01±0.24. Moreover, a significant relationship has been found as to control 

dimension (AQ) and school leaders’ performance. Results likely suggests that school leaders perceived that 

they have significantly greater control and influence, especially in challenging situations. Findings also implies 

that school leaders with high control AQ will more likely take positive actions that will improve the 

achievement of the schools [37]. Similarly, Napire [38] determined that control dimension (AQ) can positively 

influenced institutional performance along with leadership and governance.  

 

3.3.2. Ownership adversity quotient and school leader’s performance 

Findings disclosed a very high AQ of school leaders’ respondents in ownership with a mean and 

standard deviation of 4.28±0.23. Table 3 revealed a significant relationship between ownership dimension 

(AQ) and performance of school leaders. This relationship likely indicates that school leaders who take 

ownership of their responsibilities tend to have better work performance. Leaders that shared accountability 

and responsibility among other school member may lead to improvement in performance and an essential 

element of school governance [39], [40]. Thus, school head’s role is essential for ensuring the advancement 

and effectiveness of education system [41]. 

 

3.3.3. Reach adversity quotient, endurance adversity quotient, and school leader’s performance 

It can be noticed in Table 3 that AQ in the dimensions of reach and endurance were also found as high 

with a mean of standard deviation of 3.91±0.26 with the former and 4.10±0.23 with the latter. Results indicates 

that reach dimension (AQ) and endurance dimension (AQ) had no significant relationship with the performance 

of school leaders. While these dimensions of AQ are valuable aspects of personal resilience, it may not directly 

influence the performance of school leaders due to the complex nature of educational leadership roles and the 

multifaceted challenges encounter. On the other hand, Verma et al. [42] emphasized the need for individuals 

to maintain a high degree of AQ to become more effective and efficient in the workplace. 

 

 

Table 3. Descriptive and correlational values of AQ and school leader’s performance 
AQ N Mean±SD Description p-value (Sig. 2 tailed) Interpretation 

Control 43 4.01±0. 24 High 0.001** Significant 

Ownership 43 4.28±0.23 Very high 0.046* Significant 

Reach 43 3.91±0.26 High 0.345 Insignificant 
Endurance 43 4.10±0.23 High 0.305 Insignificant 

Legend: very low 1.00-1.80, low 1.81-2.60, average 2.61-3.40, high 3.41-4.20, very high 4.21-5.00 

 

 

4. CONCLUSION 

The results from the data collection shows that LQ of the school leaders were found to be very high 

in all area; inspire trust (LQ), clarify purpose (LQ), align systems (LQ), and unleash talent (LQ). In terms of 

AQ, ownership (AQ) dimension was found to be very high, while control (AQ), reach (AQ) and endurance 

(AQ) were perceived as high by the respondents. As to the school leader’s performance, all school leaders 

disclosed that their performance rating were outstanding performance based on their OPCRF rating.  

Findings revealed that LQs areas such as inspire trust (LQ), clarify purpose (LQ), align systems (LQ) 

and unleash talent (LQ) have a positive influence on school leader’s performance. In terms of AQ (AQ) 

dimension, results shows that control (AQ) and ownership (AQ) dimension have a positive impact on their 

performance. While reach (AQ) and endurance (AQ) dimension do not affect school leaders’ performance.  

Some limitations were identified in the present study that could be translated into research 

opportunities. First of all, the present study focused on internal factors such as LQ and AQ. Other internal and 

external factors that may influence the performance of school leaders such as resiliency and motivation 

(internal) and concerns, work environment etc. (external) may be explored. Other researchers are encouraged 
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to investigate these areas. Another limitation to put on emphasis is the generalizability of research samples. 

While, school leaders can share almost the same characteristics in terms of leadership and AQ, individual 

differences still exist. It is hoped, therefore that future researchers can explore gender roles and collect more 

samples from other divisions to improve the generalizability of the results. Furthermore, studies on the factors 

that predict the LQ in school heads and its impact on work performance, and correlation between LQ and school 

performance are suggested to contribute to the educational field. 
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