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Hybrid project-based learning effectively develops academic writing skills in
preparation for a gradual return to face-to-face instruction after a two-year
pandemic triggered by Coronavirus Disease 2019 (COVID-19). Since this
hybrid project-based learning initiative is a pioneering effort, it is essential to
reflect on the program's successes and identify areas for improvement. This
case study aims to explore the lecturers' and students' reflections on using
hybrid project-based learning in academic writing courses. In-depth
interviews and end-of-semester reflection were utilized to obtain data.
Thematic analysis was conducted using the qualitative data analysis (QDA)
miner lite software for data reduction. the findings revealed three prominent
themes that emerged in this lecturers’ reflections: i) integrating varied
learning modalities; ii) fostering critical thinking and involvement; and iii)
improving competencies, as they were also crucial to boosting professional
development. Meanwhile, students portray hybrid project-based learning as

challenging and rewarding and fosters a sense of value and acceptability
among students. This research has transformative implications for
curriculum development and instructional practices in higher education,
especially academic writing.

This is an open access article under the CC BY-SA license.

0

Corresponding Author:

Pryla Rochmahwati

English Department, Semarang State University

Postgraduate UNNES, Kelud Utara I11 Petompon Gajahmungkur, Semarang, Central Java, Indonesia
Email: pryla@students.unnes.ac.id

1. INTRODUCTION

The impact of the global trend to 21st-century education on higher education, especially in
Indonesia, is becoming apparent by the day. This article examines the enormous impact of 21st-century
learning concepts on the academic environment in Indonesia, delving into the specific settings of these
institutions. It is crucial to acknowledge that national boundaries do not limit this shift in educational
paradigm and is having an effect on academic policies all over the world [1]. In the current rapidly changing
educational environment, student participation is of the utmost importance since students play a critical part
in expanding educational methods, knowledge, and technology. It is impossible to exaggerate how important
it is for instructors to have a part in assisting this process [2], [3]. In facing the 21st-century educational
reforms to equip pupils not only with practical abilities such as cognitive knowledge but also with
professional abilities [4] in addition to problem-solving and collaborative teamwork [1].

After a pandemic triggered by Coronavirus Disease 2019 (COVID-19) that lasted for more than two
years, face-to-face instruction has gradually returned. Therefore, it needs balanced education to integrate
online learning as they experienced during the pandemic and face-to-face interaction called hybrid learning.
It blends the benefits of traditional classroom instruction with those of online mode [5]. It provides a flexible
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learning environment and a comprehensive educational experience, ensures interpersonal interaction and
learning engagement, and is considered beneficial for improving the learning outcomes [6] of students with
different learning styles [7]. However, the use of hybrid learning itself has not yet made students well-
equipped with either adequate knowledge or linguistic competencies. Therefore, integrating hybrid and active
learning instruction is essential. Project-based learning is a form of dynamic learning education that
encourages students to solve practical issues in a collaborative learning setting [8], [9]. Higher education
supports it as a dominant teaching instruction to facilitate meaningful and profound learning by linking
concepts and knowledge to the student's everyday life. Also, it revealed that project-based learning also gives
chances for students to develop their critical thinking [10], creative thinking [11], creativity [12], and
performance [13].

The interview with the lecturers and observation of the students in the essay writing course revealed
they have difficulties providing logical reasoning and interpreting information to extract appropriate evidence
for supporting their ideas. Therefore, lecturers employed hybrid project-based learning as a preferred
approach because it combines the advantages of hybrid and project-based learning. This approach differs
from conventional teaching methods, which typically focus only on in-person lecturing or virtual learning.
The hybrid project-based learning approach in academic writing permits students to collaborate on academic
tasks. Lecturers provide direction at every stage of the writing process, from brainstorming to outlining to
drafting and editing. As a result, students' interest is aroused, and their academic writing skills are developed
in an engaging and stimulating atmosphere. Since it was the first time implementing hybrid project-based
learning, thoughtful considerations of what has worked well and what will be retained with a return to is
needed to be conducted [14]. Furthermore, as a sort of self-evaluation, reflection demands teachers to
evaluate their professional and personal performance daily to determine whether or not they are living up to
the standards [15].

Professional growth in many disciplines relies heavily on reflective practice, including education,
nursing, and social work. Reflective practice is the subject of a growing amount of academic inquiry into its
advantages and disadvantages and the best ways to include it in professional education. A qualitative study in
the social science field found that integrating structured reflection and continuous formative feedback into a
social work course at the university level increased student participation, boosted class attendance, and
facilitated the integration of students' academic and professional literacy. This strategy excelled in classes
with many students [16]. Then, a case study based on the journals of female multilingual students at a Qatari
university found that those students preferred lessons built on their existing knowledge. The research did find
several problems, however, such as strict classroom management, a lack of electronic feedback, poor time
management, and a lack of resources [17]. Finally, a study of future English as a foreign language (EFL)
instructors' reflections on their own classroom experiences found that teachers of English need a great deal of
teaching experience before they can effectively apply reflective practice [18].

Reflection builds teachers' confidence and makes them more proactive and competent [19]. This
concept has been used by educators for a variety of purposes, including problem-solving and decision-
making, improving instructional practice [17], as well as having a sharp awareness of the perspectives and
attitudes they bring to teaching, especially in problematic situations in their teaching [20]. In line with the
previous research, it is essential to reflect on teaching practice in preparation for a gradual return to face-to-
face instruction as an impact of the end of the pandemic. As a result, the current study attempts to expand an
understanding of lecturers and students through their reflection in an academic writing course using hybrid
project-based learning in a university context in Indonesia, which becomes the gap in this research. The
current study adds to having lecturers' and students' voices acknowledged and integrated into instructional
practices for quality improvement and reflection in higher education. This research is aiming at exploring the
lecturers' and students' reflective practice in using hybrid project-based learning in the academic writing
course at an Islamic university in Indonesia. The following research questions serve as the basis for this
investigation:

— What kind of insights do lecturers get from the hybrid project-based learning in the academic writing
course?
— What have students learned from the hybrid project-based learning in the academic writing course?

2. METHOD

A case study was employed as a framework for this research since it allows for in-depth
examinations of phenomena, circumstances, and individuals in their life context [21], given the focus on
implementing hybrid project-based learning in the academic writing course. This study used interviews and
an end-of-course reflection journal with guided questions organized based on Gibbs' reflective cycle [22] to
reveal lecturers' and students' reflections on their experiences, respectively.
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This 14-week-long study in the academic writing classes was undertaken to be the object of this
study for the 2021-2022 academic year. Participants from the English department were selected using a
purposeful sampling technique. The respondents of this research were three lecturers (P1, P2, and P3) and
students who enrolled in hybrid project-based learning in their academic writing classes. These three female
lecturers have five years of experience teaching various writing courses within the English department at The
Islamic State Institute of Ponorogo, East Java, Indonesia, beginning with basic writing and progressing
through paragraph writing and essay writing. Writing these reflections was entirely optional for the students.
They were given an informed consent form and told that their participation was optional and that they might
stop at any time. The consent form was sent to three lecturers, and students were instructed to hand in their
reflection forms as part of their agreement to participate in the research. At first, 85 students were enrolled in
the academic writing classes; 30 voluntarily consented to participate in the research. Since the focus was on
in-depth qualitative insights, smaller sample sizes are not acceptable and preferable [21]. These 30 students
provided diverse experiences and skills that led us to comprehend hybrid project-based learning in academic
writing. In addition, the interview and journal reflection questions were previously validated through peer
reviews, assuring both content and construct validity. To eliminate confounding factors of students' prior
knowledge and experience, we ensured that all the students in the sample were at the same level of education,
and we thoroughly reviewed both the lecturers' interview transcripts and the students' end-of-course
reflections to limit any potential biases.

In analyzing data, we employed thematic analysis based on the framework proposed by Braun and
Clarke [23] as it is an approach to extracting meaning from texts. We read the lecturers' tape script of the
interview and students' end-of-course reflections. The file was imported to create codes in qualitative data
analysis (QDA) miner lite. In addition, peer feedback and debate among researchers ensured keyword
development into early coding. After completing the data for initial codes as a segment of sub-themes, the
researchers discussed and revised them, including confirming QDA Miner Lite's referential adequacy. Next,
the researchers integrated and compacted comparable sub-themes into new themes. Finally, data themes were
identified and named.

3. RESULTS AND DISCUSSION
3.1. Lecturers' insights into the practice of hybrid project-based learning in academic writing
instruction
The interview data was acquired from three lecturers with expertise in academic writing and
applying a hybrid project-based learning style in their teaching. The data has been carefully evaluated and
structured. The display of this data is arranged to coincide with broader patterns and themes uncovered
during the analytical process. By doing so, the objective is to present a full grasp of the instructors'
perspectives while also providing insights into the effectiveness of hybrid project-based learning in academic
writing courses.

3.1.1. The opportunity to integrate diverse learning approaches

The reflection revealed many opportunities to integrate diverse learning approaches into teaching-
learning. The result of the interview expressed how lecturers instruct the academic writing course by
combining project-based learning.

“I applied six steps, they are, first, identify the problem to lead them to find the best topic for their
project, second design the project then cooperates with the group; next step to employ technology to
support the writing, then editing and revising for improving the product, finally, they present the
final product.” (P1)

“I did synchronous and asynchronous meetings with the students.” (P2)

“I use the learning model with a process approach that includes five stages: pre-writing, drafting,
revising, editing, and publishing.” (P3)

Those respondents briefly describe the employed writing process approach that includes five stages,
namely pre-writing, drafting, revising, editing, and publishing, as presented by hybrid project-based learning.
This approach can be customized based on student's needs as they explained that they did synchronous and
asynchronous meetings for a particular purpose; for example, in the synchronous sessions, hybrid learning
through both real and virtual face-to-face learning to discuss how to create good outlining and note-taking as
essential skills to compose academic manuscripts. The findings highlighted the necessity of teaching
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flexibility and variety. It emphasizes educators' need to constantly evaluate their methods and explore
innovative methods to improve student learning.

3.1.2. Stimulating critical thinking and active participation

The participants expressed optimism since hybrid project-based learning encourages students to
think critically and creatively. Students must critically think about the content they are learning when
participating in hybrid project-based learning, as revealed in the interview.

“I think hybrid learning is the most suitable method for this semester's post-pandemic era. We can't
rely on the online mode merely. Based on the previous semester, teaching-learning using a fully
online way led the students to learning loss.” (P1)

“Using hybrid learning helps them to recover their lost learning. I think this course demands them
to enhance their writing and critical thinking skill...” (P2)

“I'm satisfied with this learning process because the students showed their enthusiasm during the
learning process, especially when they work in a group to create an argumentative essay.” (P3)

Those three participants expressed optimism during and after implementing step-by-step hybrid
project-based learning, as seen from the students' enthusiasm during the teaching and learning process. One
conveyed further that hybrid learning helps them recover from their learning loss and challenges students to
think critically. For students to complete their final project of writing an argumentative essay, they must
determine the problems associated with their writing topic, collect information to support their arguments
using technology and formulate a solution for presenting their final project by prerequisite criteria. It supports
prior evidence that project-based learning promotes critical thinking [10].

3.1.3. Improving competences

The data made it abundantly evident that the lecturers felt satisfied with their activities when they
had done professionally in delivering suitable materials. and selecting the approach; the data analysis showed
that there were moments when the lecturers felt their efforts were well received. As shown from the interview
results in the following

“This strategy can still be utilized for the following academic course, although with some
modifications.” (P1)

“It needs more preparation by collaborating with a team consisting of some lecturers who teach the
same courses.... For the next course, I plan to have different teaching-learning methods, including
hybrid project-based learning in various modifications suited to the student's needs.” (P2)

“| try to be better in any preparation, starting from materials, methods, techniques, and learning
models in a class by discussing with partners who teach the same course.” (P3)

Alternatives were included in the suggestions for enhancing activities, such as better preparation,
self-regulation, and gaining better knowledge. Lecturers discovered that practice before classroom
performance is crucial to teaching and learning. It was inferred that the scheduled activity could be carried
out systematically and efficiently with adequate preparation since it directs and facilitates action during class.
In addition, lecturers realized that they needed to improve their expertise in academic writing to assist
students in producing quality educational documents. It is one way to develop professionalism, as it is one of
the benefits of reflective practice. In addition to understanding the subject matter, lecturers must develop
their pedagogical knowledge of various teaching approaches. This is because pedagogical knowledge is
described as the knowledge that might be categorized as educators' instructional distinctiveness [24].
Therefore, they needed to find a suitable method that was adequate and appropriate to the needs and
circumstances of the students as an excellent approach to increase the quality of instructions [19] and assist
them in gaining a better understanding of the teaching profession [25]. Even in improving professionalism,
they cannot avoid some barriers, such as the difficulty of maintaining the students' engagement, especially in
the online phase [26].
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3.2. Students' insights into the practice of hybrid project-based learning in academic writing
instruction

The primary function of student reflection is crucial to the teaching-learning process, serving as a
tool that helps students identify their strengths and deficiencies [27]. Engaged students have contributed
numerous views within the context of a hybrid project-based learning course focusing on academic writing.
Their thoughts assist in personal development and contribute to the continued advancement of the hybrid
project-based learning (PBL) approach in academic writing. These findings possibly offer helpful
information for teachers to effective course design, instructional methodologies, and assessment approaches
to better suit the different requirements of students.

3.2.1. Rewarding but challenging
Students' reflections demonstrate that the project was not inspiring but also demanding. It can be
seen in the following:

“I am very happy with this project because it can help my writing become more focused.” (Arefi)

“My friends and | collaborate so that we are happy first and then support each other to help write
down what important points and topics will be discussed later.” (Charisa)

In general, the students' reflections reveal that the project has provided them with a favorable
experience and has assisted them in improving their writing skills. They are all pleased with the project, and
they are all eager to keep working on it. Apart from the positive ones, students experienced negative feelings.

“Mobilizing clear ideas in between floating thoughts turned out to be very difficult to apply a work.”
(Charisa)

“In this project, | found some obstacles such as I am still difficult to divide the time because | have
other obligations after lecturer.” (Aulia)

“While working on this project | felt dizzy and confused because it was not easy for me to write an
article, especially since it was the first time.” (Bunga)

All student reflections mention project problems. Charisa struggled to organize clear concepts
between drifting thoughts and stay focused. Due to after-class obligations, Aulia had trouble splitting the
time. It shows she struggled to balance her project and other commitments. Bunga felt dizzy and bewildered
because writing an essay was not easy, especially since it was the first time. She was probably overwhelmed
by writing an article for the first time. Despite the difficulties, the students have learned much due to the
project. Charisa learned to be more organized and take breaks when she needs them. Aulia learned to
establish priorities and ask for support. Bunga learned to be more patient and not be scared to ask for help.
Hybrid project-based learning requires students to learn new information, complete various tasks, and work
with others. They must find clear evidence to support their argument from journal articles, outline, and draft,
and revise their draft based on feedback from the lecturer and peers. It can be overwhelming for students to
develop arguments [28], and staying on track can be difficult. While this approach can be overwhelming for
students, it can also be very effective in developing their creative thinking [11], especially when they develop
a strong thesis statement in an argumentative essay.

Some efforts that teachers can make to solve these challenges are by providing clear expectations
and guidelines. Teachers should provide students with clear expectations and guidelines for the project,
including the learning objectives, the timeline, and the assessment rubrics [29]. It will help students stay on
track and avoid confusion. Implementing the hybrid project-based learning in combination with the process
writing approach is the next step that needs to be taken. It will also be abundantly evident how process
writing is taught, which facilitates the students' participation in the process of jointly producing texts with the
assistance of the instructors [30]. In this context, the process writing approach can scaffold PBL projects.
Using the process writing approach, lecturers assign students to write an argumentative essay draft. Students
can use the process writing strategy to refine their work throughout the editing phase. They have the option
of soliciting comments from their lecturers and peers. The editing process is where they can pay attention to
details like grammar, spelling, punctuation, and other mechanics. They can also ensure that their work is
logically structured and simple to follow. Finally, they can share their work with the rest of the class or post it
online.
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3.2.2. Feeling valued, welcomed, and accepted

To begin with, hybrid project-based learning creates a collaborative classroom environment where
all students feel heard and respected. By facilitating group work and the exchange of ideas on how to select
an issue for the topic in their argumentative essay and how to find reliable sources to support their claims
both in the offline and online mode, hybrid project-based learning often involves students working in groups
[4]. Students can interact with one another, express their thoughts and viewpoints, and gain more knowledge
[31]. This condition facilitates the development of inter-student relationships, which may lead to a warmer
and more accepting classroom climate.

“lI am happiest when my essay is appreciated by my friends which makes me more confident to write
my essay.” (Alfiatus)

“I am very happy when | can discuss, exchange ideas or correct my friend's work.” (Alif)

“l am very happy with this project especially the lecturer because it can help my writing become
more focused.” (Anis)

Feedback from lecturers and students contributed to improving their final project on constructing
highly qualified argumentative essays. It will indirectly establish a shared learning atmosphere that is inviting
and welcoming to every student. Students are given chances to reflect on their learning and improve their
work when given feedback on their drafts. The way to provide feedback is to meet with students individually
or in small groups. During these meetings, students receive individualized evaluations of their work and
answers to their queries and improvement ideas. Furthermore, students could ask questions related to the
given feedback. Students may have stronger feelings of belonging and acceptance through this method of
providing feedback. It refers to the findings of studies that showed that students' satisfaction and motivation
increased when they provided and received feedback from instructors and classmates [32].

The interviews among lecturers and students’ reflections led to several discernible results. From the
lecturers' perspective, their professional competence in delivering information and selecting the appropriate
approach improved noticeably, especially when they observed the students' favorable responses to their
efforts. It became clear that prior preparation, reflection on past practices, and improving academic writing
skills were vital to their success. In turn, despite difficulties with time management and task burden, students
demonstrated considerable increases in their critical thinking and collaborative abilities. The collaborative
environment produced by the hybrid project-based learning method made them feel valued and welcome. In
addition, their ability to compose high-quality argumentative essays was enhanced, as indicated by peer and
lecturer comments.

4. CONCLUSION

In conclusion, this research contributes significantly to the expanding body of knowledge on
efficient pedagogical approaches appropriate for the educational environment of the 21st-century. Our
analysis reveals significant insights gleaned from the reflective narration of lecturers and students utilizing
this innovative learning approach. These experiences show the practical consequences and possible benefits
of hybrid project-based learning, such as increasing student engagement, facilitating cooperation, and
fostering the development of critical thinking abilities. Furthermore, these findings are not constrained to our
geographical or cultural setting; they have global significance for the improvement of educational practices
and outcomes. This universality highlights the possibilities for global educators to utilize or adapt these
approaches within the context of their academic structures.

However, the study is not without its caveats. The study focused on only three lecturers and thirty
students in the academic writing course; thus, students' voices from diverse disciplines were mainly absent.
The researchers could only analyse 30 reflections out of 85 students who enrolled in the hybrid project-based
learning since 30 students agreed to participate in the research. As a result, rather than making participation
voluntary, it may be built into the requirements of the course. It is also crucial to reassure students that their
comments will not be counted against them regarding marks or assessments. Regarding the globally shared
issues in modern education, we expect that these insights will resonate with international stakeholders,
ranging from educators to policymakers, and contribute to the global advancement of successful pedagogical
practices.

JEdu & Learn, Vol. 18, No. 2, May 2024: 305-312



JEdu & Learn ISSN: 2089-9823 a 311

REFERENCES

[1] T.J. Kennedy and C. W. Sundberg, “21st century skills,” Springer Texts in Educ., pp. 479-496, 2020, doi: 10.1007/978-3-030-
43620-9_32.

[2] L. Darling-Hammond and J. Oakes, Preparing Teachers for Deeper Learning. Cambridge, MA, USA: Harvard Educ. Press, 2021.

[31 E. M. Granger, T. H. Bevis, S. A. Southerland, Y. Saka, and F. Ke, “Examining features of how professional development and
enactment of educative curricula influences elementary science teacher learning,” J Res Sci Teach, vol. 56, no. 3, pp. 348-370,
Mar. 2019, doi: 10.1002/tea.21480.

[4] 1. S. Vogler, P. Thompson, D. W. Davis, B. E. Mayfield, P. M. Finley, and D. Yasseri, “The hard work of soft skills: augmenting
the project-based learning experience with interdisciplinary teamwork,” Instr Sci, vol. 46, no. 3, pp. 457-488, 2018, doi:
10.1007/s11251-017-9438-9.

[5] J. Broadbent, “Comparing online and blended learner’s self-regulated learning strategies and academic performance,” The
Internet and Higher Education, vol. 33, pp. 24-32, Apr. 2017, doi: 10.1016/j.iheduc.2017.01.004.

[6] B. Basori, S. Sajidan, M. Akhyar, and W. Wiranto, “Blended learning model towards vocational students’ learning outcomes: A
scoping review,” IJERE, vol. 12, no. 1, pp. 205-215, Mar. 2023, doi: 10.11591/ijere.v12i1.22986.

[71  P. Rochmahwati and R. Rukminingsih, “An inquiry into the effect of blended learning and learning styles on English learning
outcomes,” J-ELLIT (J. English Lang., Literature, and Teaching), vol. 1, no. 1, pp. 14-19, 2017, doi: 10.17977/um046v1ilpl4-
19.

[81 M. Usher and M. Barak, “Team diversity as a predictor of innovation in team projects of face-to-face and online learners,”
Comput. & Educ., vol. 144, p. 103702, Jan. 2020, doi: 10.1016/j.compedu.2019.103702.

[91 T.-T.Wuand Y.-T. Wu, “Applying project-based learning and SCAMPER teaching strategies in engineering education to explore
the influence of creativity on cognition, personal motivation, and personality traits,” Thinking Skills and Creativity, vol. 35, p.
100631, Mar. 2020, doi: 10.1016/j.tsc.2020.100631.

[10] R. D. Anazifa and D. Djukri, “Project-based learning and problem-based learning: Are they effective to improve student’s
thinking skills?,” Jurnal Pendidikan IPA Indonesia, vol. 6, no. 2, pp. 346-355, Oct. 2017, doi: 10.15294/jpii.v6i2.11100.

[11] S.-Y. Chen, C.-F. Lai, Y.-H. Lai, and Y.-S. Su, “Effect of project-based learning on development of students’ creative thinking,”
Int. J. Elect. Eng. Educ., vol. 59, no. 3, pp. 232-250, 2019, doi: 10.1177/0020720919846808.

[12] G. Gunawan, H. Sahidu, A. Harjono, and N. M. Y. Suranti, “The effect of project based learning with virtual media assistance on
student's creativity in physics,” Jurnal Cakrawala Pendidikan, vol. 36, no. 2, p. 87812, Jun. 2017, doi: 10.21831/cp.v36i2.13514.

[13] S. W. Lim, R. Jawawi, J. H. Jaidin, and R. Roslan, “Learning history through project-based learning,” EduLearn, vol. 17, no. 1,
pp. 67-75, Feb. 2023, doi: 10.11591/edulearn.v17i1.20398.

[14] P. Thomson, Refining Your Academic Writing: Strategies for Reading, Revising and Rewriting, 1st ed. New York, NY, USA:
Routledge, 2023.

[15] R. Brandenburg, K. Glasswell, M. Jones, and J. Ryan, Eds., Reflective Theory and Practice in Teacher Education, Singapore:
Springer Singapore, 2017.

[16] J. Christensen and A. Wirnsby, “Reflective writing in course design for active learning in social work education,” J. Social Work
Educ., vol. 59, no. 1, pp. 1-16, Jun. 2023, doi: 10.1080/10437797.2023.2213285.

[17] A. M. Ahmed, “Students’ reflective journaling: An impactful strategy that informs instructional practices in an EFL writing
university context in Qatar,” Reflective Pract. vol. 20, no. 4, pp. 483-500, Jul. 2019, doi: 10.1080/14623943.2019.1638246.

[18] U. A. Azizah, J. Nurkamto, and N. A. Drajati, “Reflective practice: The experience of pre-service EFL teachers in teaching
English,” J. Lang. Linguistic Stud., vol. 14, no. 3, pp. 133-144, 2018.

[19] L. S.- La Sunra, H. Haryanto, and S. Nur, “Teachers’ reflective practice and challenges in an Indonesian EFL secondary school
classroom,” Int. J. Lang. Educ., vol. 4, no. 2, pp. 289-300, Oct. 2020, doi: 10.26858/ijole.v4i2.13893.

[20] S. Barr and H. Askell-Williams, “Changes in teachers’ epistemic cognition about self-regulated learning as they engaged in a
researcher-facilitated professional learning community,” Asia-Pacific J. Teacher Educ., vol. 48, no. 2, pp. 187-212, Mar. 2020,
doi: 10.1080/1359866X.2019.1599098.

[21] J. W. Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods Approaches, 6th ed. Thousand Oaks, CA, USA:
SAGE Publications, 2023.

[22] G. Gibbs, Learning by Doing: A Guide to Teaching and Learning Methods. Oxford, U.K.: Oxford Polytech., 1988.

[23] V. Braun and V. Clarke, “Using thematic analysis in psychology,” Qualitative Res. Psychol., vol. 3, no. 2, pp. 77-101, 2006, doi:
https://doi.org/10.1191/1478088706qp0630a.

[24] A. Lachner, H. Jarodzka, and M. Niickles, “What makes an expert teacher? Investigating teachers’ professional vision and
discourse abilities,” Instructional Sci., vol. 44, no. 3, pp. 197-203, Jun. 2016, doi: 10.1007/s11251-016-9376-y.

[25] 1. 1. Oviawe, “Application of Graham Gibbs model of reflection to improve teaching understanding among technical education
students in Ambrose Alli University Ekpoma Edo State,” Sumerianz J. Educ. Linguistics Literature, vol. 3, no. 2, pp. 12012617,
2020.

[26] A. Raes, P. Vanneste, M. Pieters, |. Windey, W. van den Noortgate, and F. Depaepe, “Learning and instruction in the hybrid
virtual classroom: An investigation of students’ engagement and the effect of quizzes,” Computers & Education, vol. 143, p.
103682, Jan. 2020, doi: 10.1016/j.compedu.2019.103682.

[27] L. V.G. Alvareli, M. C. M. Bento, and N. A. A. De Oliveira, “A student look on the use of virtual learning environment tools in
the face to face teaching learning,” in 2018 13th Iberian Conf. Inf. Syst. Technol. (CISTI), Caceres: IEEE, Jun. 2018, pp. 1-5, doi:
10.23919/CISTI1.2018.8399198.

[28] N. Fajaryani et al., “Cultural capital and argumentative writing in English: Challenges and strategies used by EFL Student
teachers,” The Qualitative Rep., vol. 26, no. 10, pp. 3029-3045, Jan. 2021, doi: 10.46743/2160-3715/2021.4784.

[29] A. M. Yauri, A. R. Haji Salam, and R. Kahar, “Implementing hybrid e-learning on English as a foreign language (EFL) pre-
service teacher of an Islamic college,” LSP Int. J., vol. 3, no. 2, Jan. 2018, doi: 10.11113/Ispi.v3n2.41.

[30] H. Abdullah, H. Harun, N. Ab Wahab, Y. J. Suo, and M. A. Mohd Ali, “Teaching English for academic purposes through project-
based learning method and process writing approach,” Al-Azkiyaa, vol. 1, no. 1, pp. 48-61, Sep. 2022, doi:
10.33102/alazkiyaa.v1il.8.

[31] M. J. Prata, B. de Sousa, L. Festas, and A. L. Oliveira, “Cooperative methods and self-regulated strategies development for
argumentative writing,” J. Educational Res., vol. 112, no. 1, pp. 12-27, Jan. 2019, doi: 10.1080/00220671.2018.1427037.

[32] W. Su and A. Huang, “More enjoyable to give or to receive? Exploring students’ emotional status in their peer feedback of

academic writing,” Assessment Eval. Higher Educ., vol. 47, no. 7, pp. 1005-1015, Oct. 2022, doi:
10.1080/02602938.2021.2004389.

Shared voices from the classroom: Reflections on hybrid project-based learning ... (Pryla Rochmahwati)



312 a ISSN: 2089-9823

BIOGRAPHIES OF AUTHORS

Pryla Rochmahwati g 12 is Ph.D. Candidate in English Department of Semarang
State University. She has been appointed an English lecturer in the English Department of
IAIN Ponorogo, East Java, Indonesia, since 2011. She is highly motivated to develop her
skills and grow professionally constantly. She is interested in researching technology
integration on ELT, innovative teaching methods, higher education, and professional
development. She can be contacted at email: pryla@students.unnes.ac.id.

Issy Yuliasri F:0 B 2 is a Senior Lecturer in the English Department of Semarang State
University. She graduated from the English Department of Semarang State University in 1989
and 2003 with her Bachelor's and Graduate Programs, respectively. She obtained her Doctoral
Degree in the Linguistic program at Sebelas Maret University in Surakarta, Indonesia. She is
the coordinator of TEFLIN (the Association for Teaching English as a Foreign Language in
Indonesia) in the Middle of the Java region. Her main research interests are linguistics,
translation studies, and teaching English as a foreign language (TEFL). She can be contacted
at email: issy.yuliasri@mail.unnes.ac.id.

Sukarno Sukarno & B 2 is a Senior Lecturer in the Educational Faculty of Tidar
University Magelang. He graduated from the English Department of Yogyakarta University
with Bachelor's Degree. He obtained his graduate program at Universitas Indonesia (Ul)
Jakarta and his Doctorate from Semarang State University (UNNES). He was joining the
recharging program at the University of London and the University of the Arts, London. He
can be contacted at email: sukarno_edc@yahoo.co.id.

Hendi Pratama By 12 is a lecturer in the English Department of Semarang State
University. He got his English Bachelor of Education from Semarang State University in
2006. He earned his MA in Applied Linguistics Education from the University of Queensland
Brisbane in 2009. He obtained his Doctoral Degree in Linguistics at Sebelas Maret
University, Surakarta 2018. His main research interests are linguistics, pragmatics, politeness,
implicature, and teaching English as a foreign language (TEFL). He can be contacted at
email: hendipratama@mail.unnes.ac.id.

JEdu & Learn, Vol. 18, No. 2, May 2024: 305-312


https://orcid.org/0000-0003-4297-0542
https://scholar.google.com/citations?hl=en&user=oWJ_p7IAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57218095387
https://orcid.org/0000-0002-2575-8307
https://scholar.google.com/citations?hl=en&user=ecxJBaQAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57194435562
https://orcid.org/0000-0002-5369-4240
https://scholar.google.com/citations?hl=en&user=ctihDhsAAAAJ
https://orcid.org/0000-0002-7399-5921
https://scholar.google.com/citations?hl=en&user=1RHb1a4AAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57195966105

