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 The selection process of a coaching model should be an initial consideration 

before conducting training activities. However, the limited availability of 

coaching models hinders the delivery of quality training programs. 

Therefore, it is necessary to have options for coaching models. This research 

aims to develop a goal, actual, alternative, plan, action, monitoring, and 

reflection based on blended learning (GAARANTUNG) a coaching model 

rooted in goal, reality, option, will (GROW) with the addition of action, 

monitoring, and reflection elements based on blended learning. The 

development of this coaching model is conducted by adopting the analysis, 

design, development, implementation, and evaluation (ADDIE) research and 

development concept, which involves three main steps: analysis, design, and 

development. The results of this research include the availability of a 

coaching model that meets the needs, including the incorporation of 

technological elements within GAARANTUNG. The GAARANTUNG 

coaching model is the improved version of the GROW coaching model, 

which only focuses on action planning, and the goal, reality, option, will-

monitoring, evaluation (GROW-ME) coaching model, which lacks a 

description of coaching during action and does not include digital 

technology elements. The refinement of the syntax in GROW and GROW-

ME to form GAARANTUNG is a crucial step in providing a coaching 

model that aligns with the needs and facilitates the implementation of 

training programs, specifically targeting the main needs of participants, 

including teachers and school principals. 
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1. INTRODUCTION 

Training programs have become a common activity for various institutions with the aim of 

refreshing knowledge, competencies, skills, and perception. Typically, these programs are given due to needs 

based on problems or due to changes in policies, regulations, or other updates that need to be conveyed to 

improve the quality of the institution. Not only in industrial institutions, training is also given in educational 

institutions [1], [2]. Furthermore, the rapid changes in the era have encouraged the need for mastery of new 

competencies that develop due to advances in digital technology. The impact of COVID-19 has also affected 

https://creativecommons.org/licenses/by-sa/4.0/


J Edu & Learn  ISSN: 2089-9823  

 

Enhancing the GROW syntax in GAARANTUNG: a study on the coaching … (Yosua Damas Sadewo) 

35 

the implementation and management system in education [3]. Previously, most activities in education were 

conducted face-to-face, but now almost all of them, including learning and training, are carried out online. 

This paradigm shift has led to the need for human resources development in education since 

education has become one of the essential needs in life. In the early stages of industrial development, 

education was seen as part of the elite's life, but in today's industrial revolution era, education has become an 

essential need to support life [4], [5]. Another unavoidable condition is that education brings people to a 

higher level of life, and the reality that arises from this condition is that education plays a role in determining 

whether someone can obtain a decent job. 

In Indonesia, this need has been strengthened by various policies implemented by various 

institutions in recruiting workers with minimal qualification standards in education. This need implies that 

the role of education will become increasingly important as the era develops. Furthermore, education also 

reflects the progress of a country. Countries with advanced education tend to be categorized as advanced 

countries as well [6]-[8]. 

This indicates that education is vital for improving the quality of human life. Therefore, every 

country strives to maximize its education sector. To achieve this, various policies are formulated in line with 

the current developmental conditions. The integration of digital technology in education has also been seen in 

several countries such as Indonesia, Chile, Kenya, Kyrgyzstan, and the United Arab Emirates [9]. This 

integration aims to equip learners as part of society to be ready to follow the progress of the times. 

However, the implementation of digital technology in education has encountered numerous 

obstacles and challenges [10]-[12]. This is mainly due to the unpreparedness of human resources as agents in 

the field of education. However, education cannot deny the rapid development of digital technology. The 

unpreparedness of human resources is just one of the problems that arise from the transition from an analog 

to a digital paradigm. The current solution that has been observed is providing training for human resources 

as agents or drivers in education. 

In Indonesia, education is divided into several levels: early childhood education, primary education, 

secondary education, and tertiary education. Digital technology adaptation is necessary at all levels. 

Therefore, the training provided should be in line with the needs and readiness of each level. In its 

development, the training provided cannot be considered perfect because the targeted outcomes of the 

training have not yet had a maximum impact [13], [14]. Although various training activities are held at each 

level, the measurement of their achievements is not apparent [15]. 

This situation makes it difficult to evaluate the success of the training and use it as a basis for further 

improvement. Moreover, the training activities seldom address the primary needs of teachers and school 

principals as educational agents. Field observations indicate that the training obtained by educational agents 

tends to be conducted with centralized instructions. This condition presents the two sides. On the one hand, it 

reflects the effort to equalize education because centralized training programs are implemented. However, on 

the other hand, the training activities often fail to address the specific needs. 

Upon closer examination, training should be provided by first conducting a needs assessment and 

determining the training framework, but this has rarely been done. Furthermore, post-training evaluations are 

rarely conducted [16], [17]. This situation presents an opportunity to develop a training model that takes into 

account real needs and the specific conditions of each school. 

So far, the most commonly used training model in education is the development of the goal, reality, 

option, and will (GROW) model. The GROW model was first introduced in 1992 [18]. This model focuses 

on the psychological aspect of individuals to improve the necessary abilities of an institution. In education, 

the improvement of the abilities of its agents is crucial for the development of education or at least for it to 

adapt to various changes. By analyzing the syntax of the GROW model, it can be understood that the ultimate 

goal is only focused on the action plan (will), and if the training stops at the plan, its impact will be limited 

[19]-[21]. Therefore, there needs to be additional stages such as evaluation, reflection, and follow-up. 

However, to date, no syntax fulfills these needs, and training activities that are expected to be carried out 

based on the main needs are still very rare. This can be seen from various training sessions that are focused 

on aligning perceptions with new policies. 

Furthermore, the GROW model has not been associated with digital technology. This creates a 

development opportunity. In addition, coaching models based on blended learning are also very rare. 

Therefore, considering the needs and advancements in the field of education, where blended learning is no 

longer new, there needs to be continuity or alignment in enhancing the competencies of educators to 

implement blended learning-based teaching [22], [23]. 

Studies related to blended learning have been widely conducted, and the development of learning 

through blended learning has already been carried out, such as the implementation of flipped classrooms 

within blended learning [24], instructional design development with blended learning [25], studies on 

synchronous and asynchronous learning in blended learning [26] thus strengthening the competencies of 

students to face the developments of time [27]. These studies indicate that blended learning can be integrated 
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into various systems, including training systems. This goal can be achieved through training specifically 

provided to relevant stakeholders such as teachers, principals, and supervisors as educational agents [3], [28]. 

The development of the coaching model is based on observing the field conditions where post-

service training for school principals is not based on needs and the implementation of blended learning is not 

optimal, so even though training activities have been widely attended, they have not had a significant impact 

[29]-[33]. Considering this, the development of the model adopts the concept of the GROW model by adding 

the elements of action, monitoring, and reflection based on blended learning, hereafter referred to as goal, 

actual, alternative, plan, action, monitoring, and reflection based on blended learning (GAARANTUNG). 

The name "GAARANTUNG" is derived from the essence of each activity contained in its syntax, which 

consists of planning, action, evaluation, and reflection with a rearrangement of the syntax in the GROW 

coaching model as its foundation, as well as incorporating blended learning elements into the training. This 

addition leads to a unified activity cycle that includes planning, implementation, implementation, results, and 

evaluation. Therefore, it is hoped that the development of GAARANTUNG can become an effective 

coaching model in optimizing the competencies of educational agents, including school principals and 

teachers. To ensure the consistency of research focus, the limitations of this research are carried out by 

examining several aspects, namely aspects of research objects related to training programs, learning quality, 

and accompanying factors; aspects of research subjects, namely principals and teachers; The specification of 

the location of the research review is an elementary school in the Indonesia-Malaysia border area: 

Bengkayang, West Kalimantan. The focus of this research is to support the purpose of this study, which is the 

development of coaching models specifically for educational areas that are arranged based on field conditions 

and needs so that they can have a more long-term impact on users and possibilities for further development in 

future research. 

 

 

2. METHOD 

This research aims to develop the syntax of the coaching model GROW into the GAARANTUNG 

coaching model, with a focus on the field of education. The research was conducted using the analysis, 

design, development, implementation, and evaluation (ADDIE) model development design, which consists of 

5 stages: i) analysis, ii) design, ii) development, iv) implementation, and v) evaluation [34]. The analysis 

stage focuses on conducting a needs analysis to analyze the urgency of developing the syntax of the 

GAARANTUNG coaching model in the field of education. The needs analysis includes the main issues of 

the research topic studied through field documentation, and it is further supported by previous research 

findings. The design stage aims to design the development prototype of the GAARANTUNG coaching 

model with a focus on implementation in the field of education. This stage involves identifying the main 

issues and adapting them to the design prototype by the theories and identified problems. The development 

stage aims to develop the syntax or prototype of the GAARANTUNG coaching model. This stage includes 

the development of syntax, expert validation of the developed syntax, and improvements to the syntax based 

on expert assessments. This research has only reached the initial 3 stages: analysis, design, and development. 

The remaining two stages (i. e. implementation and evaluation) will be conducted in future research to further 

develop the GAARANTUNG coaching model. The steps involved in this development stage are presented in 

Figure 1. 
 
 

 
 

Figure 1. The steps of research design 
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3. RESULTS AND DISCUSSION 

The development of the GAARANTUNG coaching model, which is based on the concept of the 

GROW coaching model, is carried out by weighing the needs based on the field conditions, where the 

training activities encountered in the field have not been conducted based on needs. The tendency that occurs 

is that training is provided based on instructions from the government, making situational needs not fully 

accommodated. Although there have been studies discussing coaching models, the development of coaching 

models in the context of education specifically for teachers and school principals is still very rare. The three 

main steps in the process of developing the GAARANTUNG coaching model in this research ultimately 

result in a structured syntax with the hope of meeting the needs in the field. Detailed explanations for each 

stage are presented as follows. 

 

3.1.  Analysis stage 

The analysis phase presents various studies based on field studies and literature reviews related to 

the importance of coaching models and the extent of their use in education. This stage is also conducted as a 

step to explore the development potential of coaching models. Coaching is a series of activities aimed at 

maximizing potential and increasing competence. This activity is often used when disseminating information, 

optimizing skills, and even improving specific competencies according to the focus and topics addressed. In 

general, in education, coaching activities are intended for educational agents to improve the quality of 

education through the optimization of potentials from the educational agents themselves, such as teachers, 

principals, educational practitioners, and other stakeholders involved. 

Similar to the learning model, coaching also has various types of models. Coaching models can be 

defined as a clear and systematic way or strategy to support the success of an activity. Therefore, coaching 

models also have syntax or steps to guide and serve as guidelines for the implementation of an activity in 

achieving its objectives. The use of coaching models in education usually leads to technical assistance 

activities, workshops, or other mentoring activities with clear directions and goals. Through the literature 

review conducted, the GROW coaching model is widely used, especially in education. 

The mapping results from the collection of 30 articles with research subjects of coaching models 

and education subjects show the potential of these coaching models in research. The results indicate that the 

development of coaching models itself is still very rare, especially when it comes to the use of technology in 

coaching models, and the development direction of coaching models still has opportunities. The relationship 

between the research objects of the 30 articles is depicted through mapping shown in Figure 2. 
 

 

 
 

Figure 2. Matrix mapping of article analysis for development coaching GROW model 
 

 

The GROW coaching model, which was developed in 1992, focuses on the area of psychology but 

does not rule out the possibility of being used in education [18]. The name of this model is an acronym for 

goal (setting targets or objectives), reality (self-assessment of current conditions and reasons), Options 

(identification of alternative solutions), and will (determining steps or actions). These steps are often seen in 

technical guidance that has been used, but they do not go as far as action-oriented activities or 

implementation of actions. 

These steps are generally reflected in mentoring or training processes, particularly in Indonesia. This 

makes the stages in the GROW model somewhat familiar, but this model is not widely known even though it 

has been developed. From Figure 2, it can be observed that the development of the GROW model has been 

transformed into the goal, reality, option, will-monitoring, evaluation (GROW-ME) coaching model, and in 
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Indonesia, GROW has also been developed as tujuan (goal), identifikasi (identification), rencana aksi (action 

plan), and tanggung jawab (responsibility) (TIRTA). However, both GROW-ME and TIRTA have not shown 

any support for implementing activities, so the training provided seems similar to the existing training, 

especially because GROW, GROW-ME, and TIRTA do not emphasize the use of technology [35], [36]. 

Looking at the original syntax of GROW, it is not impossible to integrate this coaching model with digital 

technology components. This technology aspect can be incorporated into the training process, by introducing 

the concept of blended learning, thereby giving the GROW development as a coaching model a new face that 

is more in line with the needs and advancements of the current era. 

The concept of blended learning can be understood as an effort to integrate the advancements of 

innovation and technology by combining online and face-to-face systems to facilitate interaction between 

educators and learners [37]. In other words, blended learning is a combination of face-to-face learning and 

virtual learning (e-learning) [23], [38]. Therefore, blended learning requires the support and utilization of 

technological devices for the smooth implementation of learning activities [39]. Blended learning has not 

only been adopted in the learning process but also in coaching activities. This indicates that coaching also 

follows existing developments. This is why it is reasonable to include technological elements in coaching 

models, both in the implementation process and as supportive media. 

Based on literature reviews, no coaching model that incorporates blended learning has been found. 

This presents an opportunity because blended learning has proven to facilitate the delivery of information in 

both learning [40]-[43] and training [44]-[48] contexts. This potential offers a great opportunity to provide a 

coaching model that can meet field demands. Unlike existing coaching models, the development of the 

coaching model we refer to as "GAARANTUNG" aims to provide a comprehensive approach to the training 

process so that training activities do not go to waste. 

The GROW coaching model is not new, but it has not been widely known due to its limited use, 

especially in the field of education. Although some studies have used the GROW coaching model to enhance 

educators' competencies [33], [49]-[51], its application has been limited to the success of training programs. 

Without evaluation and follow-up, it is difficult to see the long-term impact of the intended improvement, 

especially to ensure that the increased competencies provide greater support in learning. To address this need, 

reflection, and follow-up are required to ensure that competency enhancement is sustainable and has a 

positive long-term impact. 

The insights from several studies eventually led to the understanding that the development of a 

coaching model requires a solid foundation. After analyzing field needs and findings from various studies, 

and considering potential issues, the first step taken is to choose a foundational model to develop. In this 

case, the development is based on the GROW model. The rationale behind this choice is that the GROW 

model is flexible and can even be combined with blended learning. Existing research indicates that using the 

GROW model combined with technology elements such as Zoom, Google Forms, and Google Sites has been 

successfully implemented and had a positive impact on participants of training using this model [33], [45], 

[52]. 

However, previous developments of the GROW model lacked in-depth action, although there were 

monitoring and evaluation components, they could be performed without direct supervision from the coach. 

Conducting monitoring and evaluation without direct supervision can lead to less focused activities. 

Therefore, this research aims to enhance this process to ensure that training activities are well-directed and 

not fruitless.  

Another consideration is the underutilization of technology emphasized in the coaching model 

syntax. This situation also presents an opportunity to introduce a coaching model that integrates blended 

learning. Thus, the development of the GROW coaching model is focused on action, monitoring, and follow-

up activities combined with blended learning, called GAARANTUNG. 

 

3.2.  Design stage 

The development of the GAARANTUNG coaching model is based on a review and analysis of the 

need for a coaching model. This determination is based on field observations as a form of situational 

analysis, reinforced by the results of literature analysis taken from relevant sources that are related to field 

needs. As outlined in the introduction and model development analysis sections, the use of a coaching model 

is necessary to maximize, maintain, refresh, and channel various competency innovations in educational 

agents. On the other hand, the issue of declining competencies also serves as a reason for the need for 

training or coaching. However, until now, the types of coaching models have rarely been highlighted, 

resulting in limited use of coaching models in training programs. Additionally, there is a lack of awareness 

about the various coaching models, and even the development of coaching models has not been emphasized 

in the field of education. 
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Fieldwork findings indicate that some training programs end at evaluation without any further action 

or in-depth monitoring of actions, leading to suboptimal optimization of participants' competencies. 

Considering this situation, it is crucial to conduct targeted training using an appropriate coaching model. 

Therefore, a literature review was conducted in the previous stage to determine the relevance and usefulness 

of coaching models for the existing training programs. The analysis of the literature review identified the 

GROW coaching model as one with the potential for development. However, conceptually, the GROW 

coaching model only focuses on planning and how to implement the plan, which is currently insufficient for 

the needs at hand. Furthermore, field observations show that the achievement scores for training in 

Bengkayang District, one of the districts in Indonesia located on the border with Malaysia, are relatively low. 

Measurement results of the achievement of training activities tailored to the needs of Bengkayang District, 

which has 17 sub-districts and 197 elementary schools analyzed, indicate low achievement. The achievement 

scores are presented in Table 1. 
 

 

Table 1. Achievement of the Bengkayang District school principal and elementary teacher coaching activity 

assessment in 2022 
No Subdistrict Number Analyzed Principal and Teacher Coaching Score 

1 Bengkayang 17 1.18 
2 Capkala 8 1.63 

3 Jagoi Babang 12 1.58 
4 Ledo 16 1.50 

5 Lembah Bawang 2 1.00 

6 Lumar 8 1.25 
7 Monterado 17 1.35 

8 Samalantan 17 1.18 

9 Sanggau Ledo 16 1.75 
10 Seluas 13 2.23 

11 Siding 7 1.29 

12 Sungai Betung 8 1.25 
13 Sungai Raya 6 1.00 

14 Sungai Raya Kepulauan 13 1.62 

15 Suti Semarang 6 1.33 
16 Teriak 21 1.00 

17 Tujuh Belas 10 0.90 

Measuring scale: 1–3 
 

 

Through further examination, it is evident that low participation in training programs also affects the 

competencies of educational agents such as principals and teachers. The low competencies of principals and 

teachers also have an impact on the quality of learning in their institutions. This condition can be seen in the 

low achievement scores and quality of learning. None among the 197 elementary schools in the Indonesia-

Malaysia border area, specifically in Bengkayang, reached the maximum score. The low competencies and 

quality of learning are among the educational issues in Indonesia that require solutions, not just policy 

determination, but also tangible actions in the form of training programs. The low achievement indicates that 

the training provided so far has not had a long-term impact. The detailed scores for teacher competencies and 

quality of learning mentioned are shown in Table 2. 
 

 

Table 2. Achievement of educator competency assessment and learning quality in Bengkayang Regency 

in 2022 
No Subdistrict Number Analyzed Educator Competence Learning Quality 

1 Bengkayang 17 1.41 0.65 

2 Capkala 8 0.63 1.13 
3 Jagoi Babang 12 1.58 0.67 

4 Ledo 16 0.88 1.25 

5 Lembah Bawang 2 1.50 1.50 
6 Lumar 8 1.38 0.75 

7 Monterado 17 1.53 0.50 

8 Samalantan 17 1.59 0.82 
9 Sanggau Ledo 16 1.25 0.87 

10 Seluas 13 0.77 1.23 

11 Siding 7 1.14 0.71 
12 Sungai Betung 8 1.38 0.75 

13 Sungai Raya 6 1.50 0.83 

14 Sungai Raya Kepulauan 13 0.69 1.62 
15 Suti Semarang 6 1.50 0.50 

16 Teriak 21 1.62 0.71 

17 Tujuh Belas 10 1.90 0.90 

Measuring scale: 1–3 
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The low achievement in competencies and quality of learning indicates the need for improvement or 

optimization in these aspects. However, based on the available data, the training activities have not been 

tailored to the needs of principals and teachers. Therefore, there is a need for training programs that are 

suitable for their needs. Up until now, a truly suitable model has not been found. 

Considering this issue, there is an opportunity to develop a model. By examining the results of field 

surveys and literature reviews, the GROW model has the potential to be developed by incorporating elements 

of digital technology to reflect the current model. Additionally, considering the primary needs in training, the 

process of reviewing results through action, evaluation, reflection, and follow-up is essential. Therefore, 

these stages should be considered as a unified syntax in the developed coaching model, which is referred to 

as GAARANTUNG. 

 

3.3.  Development stage 

The development stage is the final stage in formulating the syntax of the developed model. It has 

been mentioned earlier that the model developed is called GAARANTUNG. The development of 

GAARANTUNG as a coaching model starts with a needs analysis. This analysis helps optimize abilities and 

competencies based on the main conditions experienced by individuals or groups in an organization. 

The low experience of participating in training programs has an impact on the achievement of 

competencies and the quality of learning. This highlights the need for training activities with the appropriate 

coaching model. This need is used as the main benchmark to design the ultimate goal and address the 

problems or needs they are facing. The GROW model, consisting of goals, reality, options, and will, focuses 

on planning and stops at that stage. On the other hand, in GROW-ME, which includes Monitoring and 

Evaluation, monitoring and evaluation are carried out, but mentoring during the action stage and follow-up 

are not emphasized enough [18], [20]. 

To address this, the GAARANTUNG model includes implementation or action and follow-up in the 

reflection stage. This addition is necessary because educational institutions also need performance 

improvement, and monitoring and evaluation play a crucial role in that process. Action or implementation 

becomes an important part of the model as it describes the activity plan. It is a crucial step in working 

towards achieving the set goals. Action measures can be interpreted as a series of processes in training 

activities for competency improvement [53]. The specific actions can be adjusted to the participants' needs, 

taking into account their initial conditions. These actions are intended to lead to goal achievement.  

Monitoring plays a role in reviewing and measuring whether the activities carried out by members 

or stakeholders in an organization are following the established standards and procedures. Monitoring can be 

defined as the systematic collection of data based on specific indicators to review the extent of performance 

and goal achievement [54]. This understanding implies that monitoring is the final step in a process before 

entering the reflection and follow-up stage. When related to the steps in the development of the training 

model in this research, monitoring is conducted as part of the evaluation, which includes observation, review, 

and measurement before ultimately assessing the achievement of the initially set goals. After the monitoring 

stage, it proceeds to the reflection and follow-up stage. This stage is also part of the evaluation phase. 

Evaluation can be defined as a systematic and objective assessment of a project, program, policy, regulation, 

and other ongoing or completed aspects, including design, implementation, and outcomes [54]. 

In the field of education, monitoring, and evaluation activities are often discussed. Monitoring and 

evaluation are considered crucial in determining the success of inputs, processes, and outputs. Therefore, 

many developments have been made in monitoring and evaluation systems to enhance the quality of 

educational institutions, especially in primary education [55]. Research by Cotton [56] argues that monitoring 

activities should not only focus on assessing student performance but also aim at evaluating teacher 

performance as one of the educational agents in training and further studies. Thus, the concept of 

GAARANTUNG encompasses the syntax goal, reality, options, plan, action, monitoring, follow-up, and 

integrated blended learning. The development from GROW to GROW-ME and eventually GAARANTUNG 

is based on the shortcomings of previous models, where the activities stopped at the planning stage without 

real action, resulting in a lack of impact [19]-[21]. Therefore, GAARANTUNG can address these 

shortcomings and maximize the syntax to include deeper reflective actions as mentioned earlier. An overview 

of the development of the coaching model from GROW to GROW-ME and GAARANTUNG is presented in 

Figure 3. 

Every step in the GAARANTUNG syntax carries the meaning that training can provide benefits and 

will not be in vain if carried out considering the needs. The explanation of each step is as follows: Goal 

(Goal) is the first stage in this training. This stage involves activities to determine the ultimate goal to be 

achieved. To determine the goal, an initial needs analysis is conducted. This is done to ensure that the set 

goals are in line with the participants' needs, making the training effective; Aktual (Actual) includes 

monitoring the facts that have occurred. This stage reviews the constraints, barriers, and successes that have 



J Edu & Learn  ISSN: 2089-9823  

 

Enhancing the GROW syntax in GAARANTUNG: a study on the coaching … (Yosua Damas Sadewo) 

41 

been achieved. This is done to help develop success indicators; Alternatif (Alternative) involves the 

development of indicators for goal achievement. These indicators will be part of the monitoring and 

evaluation stage, facilitating the preparation of follow-up actions for further improvement. This stage can be 

designed using blended learning. If necessary, a pretest can also be conducted in this alternative stage to help 

determine the goal indicators; Rencana (Plan) becomes the planning stage because in this stage, action plans 

are developed. This stage discusses schedules, implementation, and duration required for implementation, as 

well as plans for monitoring and follow-up in the future. This stage can also be done using blended learning, 

with synchronous systems such as planning documentation recordings and asynchronous systems such as 

plan submissions; Aksi (Action), in the action stage, the implementation of the previously prepared plan is 

carried out according to the initial needs and predetermined goals. The action stage can also be combined 

with blended learning. The action stage consists of several activities, including material delivery, project 

work, and project implementation; Monitoring (Monitoring) is the stage where the actions that have been 

taken are measured and reviewed to what extent they align with the success indicators. This stage can also be 

combined with blended learning; Tindak Lanjut (Follow-up) is the final step in the developed training model. 

This stage is the evaluation and reflection stage. It involves the preparation of success, failure, and 

influencing factors, followed by the development of follow-up steps to improve the training process. The 

series of training activities are stored online so that participants can access them to review the competency 

enhancement training activities. Therefore, the follow-up stage also integrates blended learning in its 

implementation. 

 

 

 
 

Figure 3. Coaching model syntax 
 

 

A detailed overview of the GAARANTUNG syntax, which is an advancement of GROW and 

GROW-ME, reveals additional steps that were previously only present up to the Will [18] and evaluation 

stages but lacked monitoring or follow-up. The syntax included in GAARANTUNG provides a more 

comprehensive set of steps. Even though these stages are longer than before, they are intended to address the 

shortcomings of previous syntaxes and ensure that the training conducted can have a measurable long-term 

impact, thus avoiding wasteful training. 

Therefore, GAARANTUNG is more suitable for large-scale programs that require long-term steps 

and a greater emphasis on quality improvement compared to purely informative training. The 

GAARANTUNG model is also designed to be further developed in broader fields with training targets that 

require assurance that the enhanced competencies have a long-term impact on the targeted organization. One 

of the highlighted features of GAARANTUNG is its blended learning implementation system, which is a 

mandatory requirement when choosing the GAARANTUNG coaching model. Hence, technological support 

is highly necessary when opting for this coaching model. However, this does not imply that the model is not 

suitable for traditional situations, but rather it aims to promote the use of technology in the training process 

while also providing future opportunities for flexible development in various conditions. The emphasis on the 

use of technology itself aims to target the unavoidable need for digitization, especially in the current era 

where digital technology is familiar and can be a part of education [57]. 



                ISSN: 2089-9823 

J Edu & Learn, Vol. 19, No. 1, February 2025: 34-45 

42 

The results of this research can provide an overview that the training model is an important 

supporting factor for success in research. The selection of a training model needs to be carefully considered 

so that the set goals and targets can be achieved. Consistent with the findings of other research [58], the 

selection of a training model needs to be considered because the training model will provide guidance and 

directions for the implementation of the program to achieve the targets. Fundamental considerations can be 

made by examining the ultimate goal of the training. If the training is purely informative, a lightweight model 

can be chosen. However, if long-term training is needed, there should be stages and follow-up actions, which 

is what the GAARANTUNG coaching model offers. Additionally, it is important to ensure that the training 

not only focuses on the effectiveness of the model but also the optimization of competencies to make the 

training more useful.  

On a broader scale, the development of this coaching model can be an alternative option for training 

models, especially in education, which currently has limited studies. Recent observations show that many 

educational institutions have undergone ineffective training. Therefore, the development of this model can be 

an alternative with more comprehensive and systematic stages. However, further research is needed to 

establish this training model as a broader solution, thereby enhancing the studies about the coaching model. 

The inclusion of additional steps in the syntax of this coaching model is an effort to provide a coaching 

model that can bring about significant changes and improvements in competencies, particularly for 

educational agents to enhance the quality of learning [59]. However, training is still necessary to maintain 

and optimize existing competencies. The development of this training model is expected to be an initial step 

as one of the solutions to the existing issues in education. The GAARANTUNG coaching model is 

recommended for education implementation because the study is limited to education, especially for teachers 

and elementary school principals. Therefore, use in other fields requires its review. The limitations of this 

study can be one of the opportunities for developing coaching models in different subject areas, and the 

findings in this study can be considered in developing training programs. Several aspects that need to be 

considered fundamentally are related to field needs, trainees' characteristics, and the training program's 

unique characteristics; where these aspects need to be analyzed to see their continuity with the chosen 

coaching model. 

 

 

4. CONCLUSION 

The selection of a coaching model needs to be considered to support the success of the training 

program. It is undeniable that sometimes it is difficult to choose a coaching model that suits the needs, 

considering that coaching models are rarely discussed, especially in the context of education. This is an 

opportunity to develop a coaching model that is in line with the needs and conditions in the field. 

Based on the literature review and analysis of the situation, the main need for a training model was 

identified, and the potential was seen in the GROW training model. However, the existing GROW coaching 

model, including its development such as GROW-ME and TIRTA, has not been able to meet current needs. 

The technological aspect is still lacking, while digital technology has become a daily necessity and is 

increasingly integrated into everyday activities. Therefore, education, which is considered a platform for 

developing individual competencies and preparing future generations, also needs to be technologically 

prepared. 

The problem arises when educational agents lack the necessary competencies, and it is also found 

that training often fails to target the needs, and the training models used do not have an impact. This 

condition prompted the development of the GAARANTUNG coaching model. The GAARANTUNG 

coaching model is an enhancement of the GROW coaching model, which only stops at action plans, and an 

extension of the GROW-ME coaching model, which does not yet include digital technology. The 

improvement of the syntax in GROW and GROW-ME to become GAARANTUNG is the initial step in 

providing a coaching model that is in line with the needs and facilitates the implementation of training 

activities that target the main needs of the training participants, including teachers and principals so that it 

can lead to the optimization of competencies that are still considered lacking. GAARANTUNG adds one 

option to the type of coaching model, especially in the educational realm. This model also provides an 

overview of systematic training steps that can support the achievement of a program, so that it can be taken 

into consideration in training programs. 
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