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 Online learning is a growing trend in education during the corona virus 

disease (COVID-19) pandemic. The purpose of this study is to ascertain the 

difficulties that online majors in non-English languages have when 

attempting to acquire English. The subject of this study involved using the 

questionnaire method for as many as 412 students and interviewing 15 

students with a total of 17 questions. The results of this study indicate that 

there are several challenges faced by students during online learning; i) less 

familiarity with online learning as shown by 31% of students agreeing that 

online learning is a new learning method, ii) psychologically 30% of 

students choose strongly agree that they have limited opportunities to 

interact directly and freely with lecturers as well as with students, iii) limited 

facilities and infrastructure as much as 28% agree that the budget is limited 

to get quota or internet credit, and iv) limited internet access as many as 35% 

of students do not have good internet coverage to take online lectures. The 

findings of this study should be a reference for English lecturers to continue 

learning to innovate in providing online English learning by considering the 

existing challenges. 
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1. INTRODUCTION 

The COVID-19 pandemic, which emerged in early 2020, has significantly affected various 

industries, including education [1]. Consequently, significant transformations have occurred within the 

education system in Indonesia. To mitigate the spread of corona virus disease (COVID-19), all universities 

and institutions must cease their operations. The Minister of Education and Culture, Nadiem Makarim, has 

confirmed several policies, which include the elimination of the national examination, modifications to the 

school examination system, revisions to the regulations for new student admission, and the implementation of 

online learning as stated in the Circular of the Ministry of Education and Culture Number 4 of 2020 

regarding "Implementation of education policies in the emergency period for the spread of COVID-19" [2]–

[7]. 

One of the policies that have become a popular issue and affects education in Indonesia is the 

determination to learn from home (online learning). Online learning is said to be a popular issue because it 

has a major impact on all levels of education from elementary to tertiary levels. Moreover, circular Letter No. 
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15 of 2020, which addresses guidelines for organizing home-based learning during a COVID-19 emergency, 

was also released by the Ministry of Education and Culture [8]. These circular states that the goals of 

implementing learning from home are to protect residents of education units from the negative effects of 

COVID-19, guarantee students' rights to educational services during the COVID-19 emergency, and stop the 

spread and transmission of Colorado virus-19 in Indonesia. instruction units and guarantee that teachers, 

students, and parents receive the necessary psychological support [9]. 

The decision to study online or from home as a result of the COVID-19 epidemic has given rise to a 

comprehensive picture of how technology will continue to support education in the future [9] notes that in 

addition to modifications made to the educational system due to the epidemic, learning is now done via 

online media and distant learning utilizing computers, laptops, or mobile devices [10]. According to 

references [11], [12], the COVID-19 epidemic has caused a shift in the educational system from a traditional 

one to one that uses electronic media and online resources. Therefore, online learning, which was usually a 

complementary medium in learning in the era before the COVID-19 pandemic, became an alternative that 

was deemed appropriate for teachers to replace the face-to-face system during this pandemic. This statement 

is reinforced by the Ministry of Education and Culture [8] that in online or distance learning students can use 

23 pages as learning resources. 

U.S. Department of Education [13], 2010 Online learning is defined as learning that involves the use 

of the internet as a whole [12], [14]. On the other hand, online learning is a learning system that does not 

meet face-to-face but uses a platform that can help the teaching and learning process that is carried out even 

though it is distanced [15], [16]. In addition to platforms, online learning systems involve the internet 

network and supporting devices such as smartphones, laptops, or computers [17]–[21]. The online learning 

system is implemented by all education units and levels of education so that it is considered capable of being 

a solution to public unrest in carrying out the teaching and learning process in the midst of a pandemic. 

Online learning is considered the right solution during a pandemic, but it is unavoidable that there 

are challenges that come with it. The current pandemic condition forces all elements to be ready to do online 

learning. Educators, both teachers, and lecturers are required to master teaching using technology and various 

learning platforms to support it quickly and consistently. Consistent is meant to provide online learning from 

material presentation, assignment assignments, and learning activities, to the final assessment in one 

semester. Teachers or lecturers are required to provide learning materials in the form of PPT, PDF, and 

videos, which must later be uploaded on the learning platform. This is what makes both teachers and 

lecturers race against time to learn the use of learning platforms or applications that support the continuity of 

online learning. 

Some applications that can help the online teaching and learning process are ZOOM, Schoology, 

Edmodo, and web blog [18], [19], [22], [23]. This is of course so that the learning objectives can still be 

achieved as the face-to-face learning system was usually done before the pandemic. One of the state 

universities in Indonesia that have implemented an online learning system since the even semester of 2020. 

This online learning requires not only lecturers but also students to equip themselves with all the facilities 

needed so that teaching and learning activities can run as expected. Lecturers and students are required to 

facilitate themselves with electronic media to support learning, such as PCs containing learning support 

applications. Lecturers are also required to master online teaching techniques and students are expected to be 

able to apply the learning platforms agreed with the lecturers. 

The integration of online learning systems is essential for incorporating English into universities' 

personality development courses. English courses are offered to students who are not part of the English 

department as a mandatory subject in the basic education department. The courses offered during the early 

and high semesters prioritize the mastery of English as a crucial skill for all students. These courses aim to 

serve as a platform for enhancing personal growth and development. The purpose of learning English is to 

provide students with proficient oral and written English skills, enabling them to effectively acquire specific 

knowledge and abilities, as well as meet their communication requirements in daily life. The training covers 

the skills of listening, speaking, reading, and writing. 

Regarding the application of online teaching for English in general courses, which is the first time it 

has been consistently implemented from the onset of the COVID-19 pandemic, there are many things that 

need to be considered, such as the materials, strategies, and platforms used. The learning process from 

conventional to online learning of course contains various responses from students, both positive and 

negative. Moreover, the research focuses on the point of view of non-English majoring students towards 

online learning of English courses. This study aims to determine the difficulties experienced by students in 

the Education Department who are not fluent in English when participating in online English classes. So that 

lecturers in general English subjects can identify things that are a challenge to this online learning system for 

students.  

COVID-19 is a contagious illness caused by a specific strain of coronavirus that was initially 

identified in Wuhan, China, in December 2019 [20], [21], [23], [24]. The world health organization (WHO) 
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formally designated the COVID-19 as a pandemic on March 9, 2020. Consequently, the coronavirus has 

achieved extensive global dissemination. The death toll in cases of COVID-19 has soared across the country. 

In Indonesia, the death rate for COVID-19 reached 152,745 people as of March 16, 2022 [25].  

The epidemic has not only affected the economy and transportation, but also the field of education. 

To mitigate the transmission of COVID-19, the WHO advises refraining from engaging in activities that 

could potentially lead to the formation of large gatherings. Hence, the Indonesian government implemented a 

social distancing strategy, which was subsequently enforced through Circular Letter of the Ministry of 

Education and Culture, Directorate of Higher Education No. 1 of 2020 [8], aimed at mitigating the 

transmission of COVID-19 within the education sector. These circular mandates the Ministry of Education 

and Culture to arrange for remote learning and studying from home (study from home/SFH). This policy 

came to be recognized as online learning [26].  

− English as a foreign language 

At the end of the 20th century, English has become a lingua franca, which means that a language is 

widely used to communicate between people who do not speak the same language [26]–[29]. With this, 

English has become a world language that provides benefits, namely making it easier for us to interact and 

communicate with other countries [30]. English as a foreign language (EFL) refers to an approach to learning 

English for people living in their own country where English is not the dominant or official language [31], 

[32]. EFL means that English is not used in formal communication and/or communication in daily activities 

[33]. According to Mauranen [34], English has attained the status of a global language, signifying that 

numerous countries across the globe see English as their secondary language. In addition, there are several 

other reasons that support the importance of English, namely [35]: 

a. English opens a window to the world 

b. English provides ample opportunities to study in the best schools or colleges in the world 

c. By mastering English, traveling anywhere in the world will be easy 

d. Provide better job opportunities 

e. Make it easier to make friends 

f. Train the brain. 

− Learning in network (online) 

Online learning has become the biggest revolution in the world of education. This makes a very big 

change in the education system and opens up wide opportunities for everyone who wants to learn something 

[36]. On the other hand [37], [38] states that online learning is a learning activity where the delivery material 

is delivered via a network. Online learning is conducted through the use of electronic devices, such as tablets, 

smartphones, laptops, and PCs, which rely on an internet connection for remote access [16], [39]. 

Online education utilizes internet technology to provide students with instructional content through 

video tutorials, presentations, and written materials. The primary objective is to provide students with 

knowledge and facilitate self-paced learning. Similar to every other educational approach, online learning 

possesses both advantages and difficulties. Gaining insight into the advantages and obstacles of online 

education will enable institutions to develop more streamlined approaches for disseminating educational 

resources and guarantee an uninterrupted learning experience for students [40]. The challenges of online 

learning are; inability to focus on layers, technology problems, feeling isolated, a lack of trained teachers, and 

too long in front of layers. 

Meanwhile, Sunhaji et al. [41] postgraduate director of Institut Agama Islam Negeri Purwokerto 

said the education system, spanning from primary to higher education, today employs technology-driven 

learning methods. This includes online learning processes, seminars, and lectures that simulate real-world 

work experiences. The integration of technology in education is a formidable challenge and even a potential 

menace to institutions that lack familiarity with technological tools. According to Huang [42], there are three 

primary obstacles in online education. Initially, there is a restricted amount of time available for the 

preparation and/or modification of offline learning materials to be suitable for online use. Furthermore, the 

absence or restricted opportunities for direct and unrestricted interaction between teachers and students 

during online learning leads to the disruption of the learning process. Furthermore, the implementation of a 

proficient instructional strategy necessitates further exertion in stimulating and engaging students in the 

context of online education. Online learning can lead to student isolation [43]. 

 

 

2. METHOD 

2.1.  Research design 

The research design encompasses the systematic integration of various study components in a 

unified and logical manner. This study is a qualitative descriptive investigation. Qualitative descriptive 

research is a research method that seeks to accurately depict and characterize existing occurrences or events 
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without altering the variables under investigation. Qualitative descriptive research is commonly known as a 

naturalistic research method due to its execution in natural situations or settings. 

 

2.2.  Participants 

This research was conducted at Universitas Pendidikan Ganesha (Undiksha). Involving students 

majoring in non-English as a sample of 412 students. The students involved where third semester students of 

the 412 students came from several departments including the Department Basic of Education, Balinese 

language, and the Civics department. 

 

2.3.  Data collection techniques and instruments 

The data gathering methods employed in this study involved the use of questionnaires and 

interviews. The questionnaire to be utilized is an open-ended questionnaire, wherein the researcher has 

supplied answer options, but the responder is also allowed to offer written responses to further elaborate on 

their answers. The purpose of interviews, observation and documentation of this research is to obtain data 

that is as it is without being under certain conditions, the results of which emphasize meaning. 

 

2.4.  Data analysis 

The data obtained in this study is qualitative in nature, and so, qualitative descriptive analysis is 

employed for data processing, in line with the research problem. This technique is employed to analyze and 

make sense of the data description that has been acquired. The data will be transcribed from the 

questionnaires and interviews. The data collected from the questionnaire responses will be categorized and 

interpreted to derive conclusions. The data analysis procedure in this study involves the selection, 

determination, simplification, and descriptive interpretation of the data. Furthermore, data reduction will be 

implemented to mitigate any potential bias in the research findings. 

 

 

3. FINDINGS AND ANALYSIS 

3.1.  Findings 

Originating from questionnaire data that has been distributed to respondents, the results obtained 

will be discussed based on the components of challenges in online learning. This aspect was developed into 

17 statement items that were used as a reference in digging up information in the questionnaire instrument 

which was distributed to students via a link on the google form application. In addition, unstructured 

interviews were also conducted to obtain more in-depth information on the statement items in the instrument. 

The questionnaire respondents were 412 students from 18 groups and 15 students were unstructured 

interview respondents. Data from the questionnaires and unstructured interviews will be discussed based on 

the dimensions of challenges in learning English online. 

 

3.1.1. Less familiar with online learning 

− Learners must adapt to new learning methods 

Learning English online is indeed the only way to reduce the spread of COVID-19 in the campus 

environment. Although online learning at Undiksha has been implemented for a year or 2 semesters before, 

many students do not feel that online learning, especially in English courses, is a new learning method for 

them. This can be seen from Figure 1 regarding questionnaire tabulation data abaut student responses to 

online learning. 

 

 

 
 

Figure 1. Student responses to online learning 
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The data presented indicates that a considerable proportion of students, specifically 120 (29%) and 

111 (27%), expressed strong disagreement and disagreement respectively, with the notion that studying 

English online is a novel approach for them. While there are 52 (13%) students answered in doubt, then 65 

(16%) students agreed and 64 (15%) the rest stated strongly agree. These data are supported by the interview 

excerpts as; P6 (question number 6): “…actually, online lectures have been around for a year, but until now, I 

still feel limited when studying online…”. P3: “… from me, actually I don't feel anything about the online 

learning system because all courses use the online system…”. 

From the quote, students perceive online learning as a familiar approach considering the learning 

system from home they have been doing since last year or the previous 2 semesters. So, they are obliged to 

do online learning and it is an absolute thing to do according to the regulations set by the government. 

Regarding the statement item in Figure 2 Student feedback on online learning challenges, which states that 

online learning is a new method, the next statement item is the difficulty of adapting to the online English 

learning system. In contrast to student responses to the first statement item, the second statement item 

actually shows that 25 (6%) students answered strongly disagree, 88 (22%) students disagreed, 120 (29%) 

other students answered undecided, 129 (31%) students agreed, and 50 (12%) others stated strongly agree. 

The tabulated data from the questionnaire can be observed in Figure 2 titled " Student feedback on online 

learning challenges". 

 

 

 
 

Figure 2. Student feedback on online learning challenges 

 

 

The Figure 2 is supported by excerpts from interviews related to online learning constraints during 

this pandemic. Below is an excerpt from the interview related to the data. P3: … Continue to adapt to the 

online learning environment. I don't feel comfortable studying online because sometimes responding to 

greetings from lecturers can be noisy or time-consuming. It's like saying 'yes' or 'permit to ask', that if 

everyone asks, the class becomes noisy and not conducive because everyone turns on the speakers.  

P12: … What I most often experience is the problem with adapting to the online learning system because I 

usually study face-to-face but now, I have to use a laptop. I can't focus in front of the laptop for long. The 

problem is that our schedule for studying one-course session is quite long and not just one course in one day, 

so because it takes so long in front of the laptop sometimes the focus becomes less. 

− Students' attention is easily distracted 

The third statement item elucidates the ramifications of online learning itself, in accordance with the 

second statement item. The third point of the statement is that it is easy for students to be diverted to other 

sites because they are not familiar with learning English online. The data from the Figure 3 showed that in 

the third statement item, 37 (9%) studentsanswered strongly disagree, and 168 (41%) students said they did 

not agree with the statement. While 91 (22%) students expressed doubt, 70 (17%) Out of the students 

surveyed, a majority responded with agreement, however a smaller percentage, specifically 46 students or 

11% of the total, strongly agreed with the statement. The tabulated data from the questionnaire can be 

observed in Figure 3, along with relevant excerpts from interviews pertaining to the data. P12: … sometimes 

when I'm bored waiting for my turn to answer or pause, I open my cellphone every now and then to reply to 

WA messages or receive calls but not often, because I'm waiting for my turn to answer. However, if the 

lecturer is explaining the material, I have to focus on listening because it is usually followed by a question-

and-answer session. So, if you don't focus, you're afraid of being late and you can't answer when you're 

appointed. P2: … if I continue to follow the google meet link because I use a cellphone if I open another site, 

my cellphone becomes slow and I'm afraid that I will suddenly leave the virtual meeting because I pressed 
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the wrong button. I've had an experience like that before, that's why I don't dare to open another link if I use 

my cellphone for virtual meetings. 

From the interview data, information was obtained that online learning sometimes feels boring when 

faced with a too-long exposure to material in front of hardware (laptops/smart devices). This sometimes 

invites students to be provoked several times to open other sites besides the learning site to reduce boredom 

while attending online lectures. This can be supported because these students use more than one device in 

online learning, for example, laptops and smart devices. So, when they feel bored with presenting material 

through a zoom meeting on their laptop device, they divert the boredom by opening another site on their 

device. However, other students stated that they were not at all diverted from opening other sites because 

they only used one device to participate in online learning, namely a smartphone. If they open another site, it 

will certainly interfere with their online learning, especially if they are afraid of losing their connection 

because of their hardware (smartphone) specifications. Does not support opening more than one web page, 

and if you can, it will make the device work more heavily and very slowly. 

 

 

 
 

Figure 3. Questionnaire tabulation data for attention is easily distracted 

 

 

3.1.2. Psychological problems of students 

The challenges of online learning in the context of students' psychological problems are more 

specifically described in 2 component items made in the form of statements on the questionnaire. The results 

of each component will be discussed in more detail in the sections below: 

a. Limitations of direct interaction in online learning 

To obtain data on the problem component of the limitation of direct interaction in online learning, a 

questionnaire made up of 4 statements was used. The first point of the statement is to explore data about 

limited interactions in learning English online. The desired interaction in this statement refers to engaging in 

discussions and talks with groups of people, as well as posing questions and engaging in chats with 

coworkers. The acquired data indicate that 1% of students strongly disagree, 9% disagree, and 26% are 

indecisive. 47% choose for agreement while 17% go for strong agreement. 

The second questionnaire item for this component aims to explore data related to the limited 

opportunities obtained to interact directly and freely with lecturers and between students. The questionnaire 

findings indicate that 5% of students selected the option "strongly disagree". Their ability to engage in direct 

and unrestricted interactions with professors and fellow students is restricted. 13% choose to disagree, 16% 

choose not sure, 36% choose to agree and 30% choose strongly agree. 

To enrich the data obtained in this component, the third statement item in the questionnaire was also 

given to students. This statement item will explore more deeply interactions in the form of feedback or 

clarifications that are less than optimal from lecturers or colleagues in online English learning. It is evident 

that 3% of students responded with a significant disagreement. 15% of the pupils responded with a 

disagreeing answer. 11% of students responded with uncertainty 18% of students responded affirmatively, 

whereas 53% responded strongly affirmatively. 

b. Online learning reduces students' interest in learning 

The questionnaire consists of statements that aim to gather information regarding students' 

diminished motivation and engagement in online English study, which in turn affects their overall interest in 

the subject. The graphic illustrates that 9% of students responded with a strong disagreement, 22% with a 

disagreement, 36% with doubt, 19% with agreement, and 14% with a strong agreement. In relation to the 

questionnaire data above, the same data is also confirmed from the results of the questionnaire. In terms of 

learning motivation with online learning, students stated that actually, the online English learning system can 
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provide them with learning motivation. But on the other hand, there are other things that make them less 

motivated. This can be seen in the interview excerpt below. 

P3: ... for myself, the influence of learning English personality development courses online for 

myself may also have two things. So first, I also like to increase their interest in learning English, for 

example, when I miss giving a quiz, it seems like there is a challenge, right, especially now that I'm at home, 

so it's like there is a challenge when there is a quiz at Schoology, reading the material is finished So, to 

immediately get the value out, immediately see the results that you are doing right away, it can be a challenge 

in itself, so it's just fun. So it's exciting for him, but sometimes there's something wrong, there are times when 

he's not enthusiastic, so he's not passionate enough to learn English, because online you can't meet up with 

friends while studying, miss, the vibe is just different. And this may have something to do with other 

obstacles, such as technical problems such as internet connection problems, and virtual meetings being 

ineffective, maybe it's also because of the influence of other courses in the Study Program which also have a 

lot of workloads. What's more, if you take it now, there are 24 credits, maybe you can't manage time, miss, 

from me, so far it's still fine, thank you. 

From the interview excerpt above, it is clear that learning English online can increase or decrease 

interest in learning English for college students. The existence of learning activities that are facilitated with 

automatic assessment features on the application or platform used can increase learning motivation, but on 

the other hand, learning English online reduces learning motivation because of the lack of opportunities to 

interact directly in learning with peers and when they are dealing with things. technical barriers that hinder 

the learning process. 

 

3.1.3. Limitations facilities and infrastructure 

The challenges of online learning, notably related to constraints in facilities and infrastructure, are 

described in two component items presented as statements in the questionnaire. Further elaboration on the 

outcomes of each element will be provided in the subsequent sections. 

a. Devices with limited features (document/video viewer feature, small device memory) 

To obtain data on the components of device problems with limited features (document/video 

opening features, small device memory), a questionnaire made up of 2 statements was used. The first point of 

the statement is to explore data about the difficulties experienced by students in accessing textbooks in the 

form of e-books to support online learning. The questionnaire results can be seen in the questionnaire 

tabulation data in Figure 4. 

The Figure 4 questionnaire tabulation data shows the results of the statement items on the 

questionnaire. From the results obtained, there are 45 (11%) students who choose strongly disagree, 101 

(25%) choose to disagree, 118 (29%) choose undecided, 105 (25%) choose to agree and 43 (10%) voted 

strongly agree. Furthermore, other from the data acquired from the questionnaire responses, there are also 

data gained from the interviews performed with students. The following is an excerpt from an interview 

about related data; P11: …. Besides that, I'm also a bit confused about how to download the book that you 

gave me because it keeps loading, is it because my connection is bad or because I did it the wrong way, I also 

don't understand. Thank you 

The quote shows that there are obstacles faced by students when utilizing electronic books (e-books) 

to facilitate online learning by obtaining access to educational texts. As we all know, during this pandemic, 

lectures take place online. The textbooks utilized are in the format of electronic books, which can be obtained 

by downloading them from uniform resource locator (URLs) provided by the instructors. 

 

 

 
 

Figure 4. Result questionnaire tabulation data for divice 
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b. Limited budget to get internet quota, and credit 

To obtain data on the components of the problem of budget constraints to obtain internet quota, and 

credit, a questionnaire containing 1 statement was used, namely digging up data about budget limitations in 

acquiring quotas to access instructional materials during online English instruction. The results of the 

questionnaire can be seen in Figure 5 questionnaire tabulation data. The Figure 5 questionnaire tabulation 

data shows the results of the statement items on the questionnaire. 

From the Figure 5 obtained, there are 24 (6%) students who choose strongly disagree, 42 (10%) 

choose to disagree, 63 (15%) choose not sure, 114 (28%) choose to agree and 169 (41%) voted strongly 

agree. Furthermore, other from the data acquired from the questionnaire responses, there is also data gained 

from the interviews performed with students. The following is an excerpt from an interview about related 

data; P2: …limited quota, the limited internet quota provided by the government is somewhat limited, so I 

have to buy another internet quota because I have to make assignments like that, miss, the assignments are in 

video form, and references are in the form of videos so it takes up a lot of quotas, a bit heavy also in terms of 

expenses, miss, for example, all courses are now online, so the internet provided is limited, miss. P13: …. 

But I'll be honest, miss, even though I have no problem with my signal, but… ee… I'm sorry miss, I feel very 

wasteful with the quota, miss. Right now, all course is online, miss, assignments, videos, materials, and 

others are all online, so I have to spend a lot of quotas, and that's quite burdensome for my parents, miss. 

Thank you miss. The results of the interviews show that students experience budget constraints in acquiring 

allotments to obtain material resources while engaging in online English learning. 

 

 

 
 

Figure 5. Questionnaire tabulation data Limited budget to get internet quota, and credit 

 

 

3.1.4. Limited internet access 

The challenges of online learning in the context of the problem of limited internet access are more 

specifically described in a component item, namely internet connections that do not reach all areas where 

students live. The item components are made in 2 forms of statements on the questionnaire. The first point of 

the statement is about the difficulties in terms of internet networks while participating online learning can be 

disrupted by an abrupt loss of internet connectivity and secondly the obstacles faced and solution. The data 

from the questionnaire on this statement item can be seen in Figure 6 questionnaire tabulation data: 
 

 

 

 
 

Figure 6. Questionnaire tabulation data limited internet access 
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The Figure 6 questionnaire tabulation data shows the results of the statement items on the 

questionnaire. From the results obtained, there are 20 (5%) students who choose strongly disagree, 33 (8%) 

choose to disagree, 95 (23%) choose not sure, 142 (34%) choose to agree and 122 (30%) voted strongly 

agree. In addition to the data obtained from the results of the questionnaire, there are also data obtained from 

the results of interviews conducted with students. The following is an excerpt from an interview about related 

data; P11: Ok miss, I'm trying to respond to your question. What happens during online learning is that the 

signal is constrained…eee…that is, you often go in and out of your own room. Even until you get out and 

can't get back in, miss. P14: good afternoon. Here, I am allowed to answer questions from my mother, 

namely about the difficulties experienced during online lessons, especially in English courses. So, the first 

thing I experienced was signal problems. In my home area, for example, if I do online lectures using Zoom or 

Google Meet, sometimes the signal or connection is bad. So, from this problem, lectures became less smooth 

like that, because there were problems with the signal, so the voice of the mother, when she explained, 

became disjointed and during discussions, the voices of her friends were also broken. And sometimes it also 

dies by itself, miss, suddenly it's cut off, miss.  

The interview excerpt above shows that the internet network is still a big obstacle in online learning. 

This is caused by the internet network that is not evenly distributed to remote areas. It caused students to 

experience difficulties or interference with the internet network, such as the internet network being 

disconnected suddenly. 

 

3.2.  Analysis 

The tabulated questionnaire data indicates that the online learning approach is increasingly being 

embraced and is becoming a regular practice in the existing education system. According to the findings of 

unstructured interviews, a number of students reported that they had been utilizing the internet approach 

since the onset of the pandemic, which occurred in early March 2020. The students were mandated to 

proficiently navigate online learning modalities throughout all courses, utilizing diverse learning platforms as 

stipulated by the instructor's syllabus. Online learning adheres to the lecturer's provided timetable and can be 

conducted in any location, such as one's residence or regions with optimal internet connectivity, such as the 

vicinity of the campus (for individuals residing in Singaraja) or public spaces equipped with wifi access. 

The difficulty in adapting to learning becomes the explanation of the statement in the second 

statement item in the questionnaire. From the tabulated data, it was found that 31% of students agreed with 

the statement. This proves that the challenge that is often experienced by students is the difficulty of adapting 

to online learning [44], [45]. The interview findings also indicated that students encountered challenges in 

adapting to online learning, particularly in their interactions with instructors and participation in discussions. 

The obstacles associated with the aforementioned components serve as opportunities for educators 

to devise engaging adaptations of online learning in order to surmount the aforementioned challenges. In his 

third point, [46], [47] highlights the challenge of online learning, specifically the need for a more concerted 

effort in motivating and engaging students through an effective pedagogical method. To enhance student 

motivation, instructors must consistently generate novel, captivating, and enjoyable online learning 

experiences in order to mitigate the difficulties outlined in claims two and three. To cultivate motivation in 

studying, educators must serve as mentors capable of guiding pupils towards the educational setting [48]. The 

findings of study on the psychological issues faced by students in online learning indicate that students do 

experience certain psychological phenomena. Overall, according to data gathered from both surveys and 

interviews, students commonly experience feelings of isolation and lack of motivation.  

Online learning creates boundaries that prevent learning interactions from being actualized. One 

basic thing that contributes to this is the existence of technical problems such as an unstable internet network. 

This has a negative impact on learning interactions. Students are not free to interact in various forms of 

activity. From the results of interviews, students felt they could not carry out discussions freely, less intensive 

group assignments were carried out where based on the results of interviews students preferred to do group 

assignments outside the network. So, this also indirectly limits their opportunities for collaborative 

interactions. 

Furthermore, the study also highlights the significance of learning motivation, in addition to the 

absence of interaction. Regarding learning motivation, an intriguing discovery was made through data 

analysis. Based on the findings of questionnaires and interviews, it is evident that students experience two 

conflicting emotions. On one hand, learning English online has the potential to inspire and encourage 

students to engage in the learning process. The results can be inferred from the collection of student 

responses to the questionnaire items pertaining to English language acquisition through reduced inquiry 

about learning. The questionnaire results indicated that 9% of students responded with a strong disagreement, 

22% responded with a disagreement, 36% responded with uncertainty, 19% responded with agreement, and 

14% responded with a strong agreement. This is evidenced by the outcomes of interviews in which students 
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express that there are certain characteristics of learning activities available on online learning platforms that 

can enhance student engagement in the learning process. For instance, implementing quizzes or assessments 

with an automated and transparent scoring system allows students to directly observe the progress of their 

learning objectives, eliminating the need to rely on the lecturer for evaluation results. This is the factor that 

drives their personal motivation to engage in the learning process. This finding aligns with the studies 

conducted by [49], [50], which demonstrate that online learning has the potential to enhance student 

motivation in the learning process.  

The internet infrastructure plays a crucial role in facilitating the process of online education. The 

uneven distribution of internet connectivity has hindered the seamless progress of online learning. Restricted 

internet connectivity is a hindrance to the process of acquiring knowledge and skills through online 

education. The specific constraint being referred to is the lack of internet connectivity in some geographical 

locations where students reside. Another hindrance in online learning is the sudden disconnection of the 

internet network, which hampers seamless interactions during the learning process. 

 

 

4. CONCLUSION  

Based on the findings of the data analysis and discussion presented in the preceding chapter, it can 

be inferred that non-English majoring students had numerous problems in online English learning during the 

COVID-19 pandemic. These challenges narrow down to general dimensions. It can be described as follows; 

Lack of familiarity with online learning, psychological problems of students, Limited facilities and 

infrastructure, and limited internet access. 
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