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 Teacher readiness for high-stakes assessments is a critical but underexplored 

area, especially given the challenges of low passing rates and insufficient 

preparation strategies. Literature shows studies emphasizing student 

readiness and performance, but less attention is given to the specific 

preparation, support mechanisms, and professional development for teachers 

regarding high-stakes assessments. This study aimed to examine pre-service 

teachers’ experiences in preparing for high-stakes assessments and identify 

key factors that influence their readiness. Using an interpretative 

phenomenological analysis (IPA) approach, data were gathered from  

semi-structured focus group discussions (FGDs) with seven graduating 

teacher education students. The analysis revealed five key themes: 

preparation strategies, essential competencies, concerns and fears, access to 

resources, and institutional support. These factors were identified as crucial 

to shaping students’ preparedness. The study concluded that targeted 

institutional interventions such as enhanced mentoring, improved access to 

resources, and stronger support systems are essential for improving teacher 

readiness. Recommendations included integrating holistic preparation 

strategies into teacher education curricula and fostering institutional support 

networks. This research contributed to the global discourse surrounding the 

experiences of pre-service teachers, proposing the need for design-thinking-

based innovations to establish the readiness of pre-service teachers in taking  

high-stakes assessments, which defines their initial entry into the teaching 

profession. 
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1. INTRODUCTION 

Preparing pre-service teachers for high-stakes assessments is a challenge in various countries, with 

implications for teacher quality and readiness for the test. These assessments, which serve as gateways to 

professional certification, require candidates to demonstrate not only content mastery and pedagogical skills 

but also test-taking strategies. Despite their importance, low passing rates in high-stakes assessments persist, 

especially in developing countries such as the Philippines. This reflects significant gaps in readiness among 

pre-service teachers [1]. Existing research has largely focused on academic and technical factors related to 

examination performance, neglecting the lived experiences of examinees that are crucial to understanding the 

multifaceted nature of readiness [2], [3]. 

Globally, education systems are increasingly emphasizing inclusive and holistic approaches to 

teacher preparation. Studies highlight the interplay of academic, psychological, and institutional factors in 
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shaping readiness for high-stakes assessments [4], [5]. However, disparities in access to preparatory 

resources and inconsistencies in institutional support remain significant barriers to equitable readiness [6], 

[7]. Addressing these barriers is critical for improving teacher education programs and ensuring that all 

candidates are adequately prepared for the demands of professional certification exams [8]. For example, 

Cheng et al. [9] noted the role of adaptive learning technologies in bridging resource gaps, while  

Rincon-Flores et al. [10] emphasized the importance of culturally relevant pedagogy in enhancing teacher 

preparation in diverse contexts. 

A major challenge in teacher preparation programs is the absence of comprehensive strategies that 

address academic, psychological, and systemic factors influencing readiness. Institutional interventions, 

while available, are often inconsistent and lack the holistic focus needed to adequately support pre-service 

teachers [11]. Additionally, disparities in access to resources further exacerbate inequities in preparation, 

leaving many students underprepared for high-stakes assessments [12], [13]. These gaps underscore the 

urgent need for research that examines the lived experiences of pre-service teachers to identify factors that 

influence their readiness and inform effective interventions [14]. This study advances the discussion on 

teacher readiness by proposing a shift towards a design-thinking-based framework in teacher preparation. 

Instead of relying solely on traditional review sessions and standardized test-focused curricula, this research 

emphasizes the need for adaptive, innovative, and learner-centered approaches that equip pre-service teachers 

with the skills and resilience needed for high-stakes assessments [15]. By incorporating flexible and 

reflective learning strategies, institutions can enhance the preparedness of aspiring educators beyond rote 

memorization, fostering deeper competency development aligned with real-world teaching demands. 

This study aims to address these gaps by investigating the experiences of pre-service teachers in 

preparing for high-stakes assessments. Through the lens of interpretative phenomenological analysis (IPA),  

it explores the strategies employed by candidates, the challenges they face, and the role of institutional 

support systems in shaping their readiness. By centering on the lived experiences of pre-service teachers, this 

research contributes new insights into the broader discourse on teacher preparation. Specifically, it seeks to 

answer the following questions: i) What preparation strategies do pre-service teachers employ to navigate 

high-stakes assessments? ii) What challenges and fears do they face throughout the process? and iii) How 

does institutional support influence their readiness? 

The findings are expected to inform curriculum reforms, enhance institutional support networks, and 

guide policy recommendations to improve teacher education programs. Furthermore, the study contributes to 

the development of practical solutions that strengthen pre-service teacher readiness in multiple dimensions, 

including curriculum design, equitable access to preparatory resources, feedback mechanisms, mentoring 

programs, and strategies to mitigate test-related anxiety. By integrating a more innovative and adaptive 

preparation model, this research supports long-term improvements in teacher certification success rates and 

professional competence [16]. By addressing these objectives, this study contributes to the global 

conversation on fostering equitable and effective preparation strategies for high-stakes assessments, 

ultimately enhancing teacher readiness and professional success [3], [8], [16]. 

 

 

2. METHOD 

This study employed a qualitative research design using IPA to explore the lived experiences of  

pre-service teachers preparing for high-stakes assessments. Data were collected through semi-structured 

focus group discussions (FGDs) involving seven graduating Teacher Education students from a state college 

in the Philippines. Participants were selected using purposive sampling to ensure that they had direct 

experience with high-stakes assessment preparation. Each FGD lasted approximately 60 minutes, and 

sessions were audio-recorded with participants’ consent. Transcriptions were analyzed thematically 

following the six-phase approach outlined by Braun and Clarke [17], with a focus on identifying and 

interpreting key themes related to preparation strategies, challenges, and institutional support. To ensure 

credibility and trustworthiness, data triangulation was employed by comparing findings across individual and 

group responses [18], [19]. Ethical considerations, including informed consent, confidentiality, and the 

voluntary nature of participation, were strictly observed. This methodological approach enabled an in-depth 

understanding of the factors influencing teacher readiness for high-stakes assessments, contributing valuable 

insights for improving teacher education programs [20], [21]. 

 

 

3. RESULTS AND DISCUSSION 

3.1.  Theme 1: preparation strategies 

Pre-service teachers utilized various preparation strategies to navigate high-stakes assessments. 

These included structured time management, collaborative learning, and practice-based preparation. One 

respondent shared, “I created a weekly schedule, prioritizing my weakest subjects. This helped me feel in 
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control.” Collaborative learning, such as peer study groups, was another common approach, as one 

participant noted, “We studied together, and it felt reassuring to help each other with challenging topics.” 

Practice materials, including mock exams, were also widely used. A respondent shared, “I practiced with 

mock exams, which boosted my confidence.” These strategies align with existing research highlighting the 

effectiveness of structured planning and peer learning in enhancing exam readiness [22], [23]. However, 

balancing preparation with other responsibilities posed challenges, as one participant stated, “I struggled to 

manage my time between regular assignments and exam preparation.” This finding echoes the role of 

effective time management in mitigating stress and improving exam performance [24].  

 

3.2.  Theme 2: essential competencies 

Participants highlighted the importance of cognitive and emotional competencies in succeeding in 

high-stakes assessments. These included in-depth content knowledge, emotional resilience, and effective time 

management. One respondent stated, “It was not enough just to know the subject; I had to manage my nerves 

too.” Emotional regulation strategies, such as mindfulness exercises, were employed to manage test anxiety. 

A participant shared, “I practiced mindfulness exercises to calm my nerves, which helped me focus better.” 

These insights align with research emphasizing the role of emotional resilience in overcoming test anxiety 

[25]. Additionally, respondents stressed the importance of developing test-taking strategies, as one 

mentioned, “I learned to manage my time during the exam to ensure I could answer all the questions.” This 

supports findings highlighting the value of problem-solving approaches in exam success [26], [27]. 

 

3.3.  Theme 3: concerns and fears 

Fear of failure and pressure to meet societal expectations were significant challenges for pre-service 

teachers. One respondent shared, “The pressure to pass felt overwhelming; I feared it would ruin my career 

plans.” Another noted, “I felt like I was letting down my family and teachers if I did not pass.” Such external 

pressures are consistent with findings that familial and societal expectations exacerbate test anxiety [28], 

[29]. Participants also expressed concerns about balancing exam preparation with other academic 

responsibilities, as one stated, “It was difficult to juggle studying for the exam and completing regular 

assignments.” This finding aligns with studies emphasizing that competing academic demands increase stress 

levels [30], [31]. The lack of institutional emotional support further intensified these fears, as one participant 

remarked, “I wished there were more mental health programs to help us cope.” 

 

3.4.  Theme 4: access to resources 

Access to quality preparatory resources was identified as a critical factor influencing readiness for 

high-stakes assessments. While some participants had access to updated materials and online resources, 

others faced limitations. One participant noted, “I relied on online materials since our university did not 

provide much in terms of study guides.” This discrepancy was exacerbated by unequal access to digital 

resources, as one respondent explained, “Some of my peers did not have reliable internet access, and that 

made it harder for them to study.” These findings echo the impact of resource disparities on educational 

outcomes [32], [33]. Participants with access to comprehensive resources reported feeling more confident, as 

one shared, “I had access to online tutorials, and they were really helpful.” Institutions must address these 

disparities to ensure equitable preparation opportunities for all students [34]. 

 

3.5.  Theme 5: institutional support 

Institutional support emerged as a crucial yet inconsistent factor in pre-service teachers’ preparation. 

Some participants praised their professors for personalized mentoring and assistance with mock exams. As 

one respondent stated, “My professors gave me advice and helped me prepare, which made a big 

difference.” However, others experienced a lack of support, with one noting, “Some professors did not offer 

extra guidance, and that left me feeling unprepared.” The absence of emotional support programs was also 

highlighted, as one participant remarked, “I wish the school had workshops on managing stress during exam 

preparation.” These findings align with research emphasizing the importance of both academic and 

emotional support in teacher preparation [35], [36]. Addressing these gaps requires institutions to adopt 

holistic approaches that integrate academic mentorship with mental health services to better support students. 

 

 

4. CONCLUSION 

This study highlights the critical factors influencing pre-service teachers’ readiness for high-stakes 

assessments, emphasizing the interplay of preparation strategies, essential competencies, concerns and fears, 

access to resources, and institutional support. Teacher readiness requires both academic and emotional 

preparation, where effective time management, emotional resilience, and collaborative learning play essential 
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roles. The study underscores the importance of equitable access to resources and targeted institutional 

interventions to address disparities in preparation. Strengthening mentoring programs, providing mental 

health support, and ensuring the availability of quality study materials are necessary steps toward improving 

readiness. By integrating holistic preparation strategies into teacher education curricula and fostering robust 

support systems, institutions can better equip future educators for the challenges of high-stakes assessments. 

These findings contribute to the ongoing discourse on enhancing teacher preparation practices, offering 

actionable insights for improving teacher education programs in diverse contexts. Actionable reforms in 

linking teacher preparation to high-stakes assessment and teacher certification are needed by teacher 

education institutions. 

 

 

ACKNOWLEDGMENTS 

The authors extend their heartfelt gratitude to Northern Bukidnon State College for supporting and 

funding this research. Special thanks are given to the Office of the Vice President for Academic Affairs and 

the Institute for Teacher Education for their assistance, as well as to the pre-service teachers who willingly 

participated in the study. Your contributions made this research possible. We also acknowledge the valuable 

insights provided by the Research Ethics Committee of Davao De Oro State College, whose review and 

approval ensured the ethical integrity of this study. 

 

 

FUNDING INFORMATION 

This research was funded by Northern Bukidnon State College under an institutional research grant 

from Research, Development, and Innovation Division amounting to PHP 20,000.00. The funding covered 

data collection, materials, and other research-related expenses.  

 

 

AUTHOR CONTRIBUTIONS STATEMENT 

This research followed the Contributor Roles Taxonomy (CRediT) to accurately reflect each 

author’s contributions. 

 

Name of Author C M So Va Fo I R D O E Vi Su P Fu 

Mary Cris J. Go ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ 

Jovelyn G. Delosa      ✓    ✓    ✓ 

 

C :  Conceptualization 

M :  Methodology 

So :  Software 

Va :  Validation 

Fo :  Formal analysis 

I :  Investigation 

R :  Resources 

D : Data Curation 

O : Writing - Original Draft 

E : Writing - Review & Editing 

Vi :  Visualization 

Su :  Supervision 

P :  Project administration 

Fu :  Funding acquisition 

 

 

 

CONFLICT OF INTEREST STATEMENT 

The authors declare that they have no known competing financial interests or personal relationships 

that could have influenced the work reported in this paper. No conflicts of interest exist concerning this 

research. 

 

 

INFORMED CONSENT 

Informed consent was obtained from all individuals included in this study. Participants were briefed 

on the research objectives, procedures, and their rights to confidentiality and voluntary participation before 

providing written consent. 

 

 

ETHICAL APPROVAL 

This research complied with all relevant national regulations and institutional policies in accordance 

with the tenets of the Helsinki Declaration. The study was reviewed and approved by the Research Ethics 

Committee of Davao De Oro State College, a Philippine Health Research Ethics Board (PHREB) accredited 

institution. 

 



                ISSN: 2089-9823 

J Edu & Learn, Vol. 20, No. 2, May 2026: 766-771 

770 

DATA AVAILABILITY 

The data that support the findings of this study are available from the corresponding author, 

[MCJG], upon reasonable request. Due to privacy considerations, raw data containing sensitive participant 

information are not publicly accessible but can be provided in a de-identified format upon request. 

 

 

REFERENCES 
[1] C. G. Demir, “The impact of high-stakes testing on the teaching and learning processes of mathematics,” Journal of Pedagogical 

Research, vol. 5, no. 2, pp. 119–137, Jun. 2021, doi: 10.33902/JPR.2021269677. 

[2] M. A. Briones and V. A. Romero, “Examining the personal factors affecting licensure examination preparation,” Journal of 

English Education and Linguistics, vol. 1, no. 2, pp. 72–83, 2020. 
[3] S. Shimave, Y. Cerkez, and E. Baysen, “An empirical study on the relationship between causes of teacher examination anxiety 

and dimensions of coping with pre-exam anxiety: a structural equation modelling approach,” Psychologica Belgica, vol. 60, no. 1, 

pp. 255–269, Aug. 2020, doi: 10.5334/pb.536. 
[4] T. Jacobs and S. S. Auslander, “Understanding a high stakes teacher performance assessment in mathematics through elementary 

prospective teachers’ lived experiences,” Journal of Mathematics Teacher Education, vol. 24, no. 5, pp. 459–480, Oct. 2021, doi: 

10.1007/s10857-020-09467-z. 
[5] S. P. Chand, “Bridging the gaps in quality education,” The Educational Review, USA, vol. 8, no. 2, pp. 202–210, Mar. 2024, doi: 

10.26855/er.2024.02.001. 

[6] M. J. Jardinez and L. R. Natividad, “The advantages and challenges of inclusive education: striving for equity in the classroom,” 
Shanlax International Journal of Education, vol. 12, no. 2, pp. 57–65, Mar. 2024, doi: 10.34293/education.v12i2.7182. 

[7] W.-C. Chang and K. M. Viesca, “Preparing teachers for culturally responsive/relevant pedagogy (CRP): a critical review of 

research,” Teachers College Record: The Voice of Scholarship in Education, vol. 124, no. 2, pp. 197–224, Feb. 2022, doi: 
10.1177/01614681221086676. 

[8] S. J. Mgaiwa and J. R. Milinga, “Teacher preparation and continuous professional development: a review of ‘missing links’,” 

Social Sciences & Humanities Open, vol. 10, p. 100990, 2024, doi: 10.1016/j.ssaho.2024.100990. 
[9] M.-M. Cheng, A. V. Lacaste, C. Saranza, and H.-H. Chuang, “Culturally responsive teaching in technology-supported learning 

environments in marine education for sustainable development,” Sustainability, vol. 13, no. 24, p. 13922, Dec. 2021, doi: 

10.3390/su132413922. 
[10] E. G. Rincon-Flores et al., “Improving the learning-teaching process through adaptive learning strategy,” Smart Learning 

Environments, vol. 11, no. 1, p. 27, Jun. 2024, doi: 10.1186/s40561-024-00314-9. 

[11] C. Bjørndal, P. Mathisen, A.-C. Wennergren, and F. Thornberg, “Challenges of the supervision process in the teacher education 
practicum – a qualitative research review,” Teaching and Teacher Education, vol. 146, p. 104619, Aug. 2024, doi: 

10.1016/j.tate.2024.104619. 

[12] D. Polly and E. J. Byker, “Preparing teacher candidates to successfully complete a high-stakes licensure assessment,” 
International Journal of Designs for Learning, vol. 10, no. 1, pp. 147–154, Jul. 2019, doi: 10.14434/ijdl.v10i1.25629. 

[13] R. W. Solórzano, “High stakes testing: issues, implications, and remedies for English language learners,” Review of Educational 

Research, vol. 78, no. 2, pp. 260–329, Jun. 2008, doi: 10.3102/0034654308317845. 
[14] O. A. Ajani, “Enhancing problem-solving skills among pre-service teachers in higher education: a systematic literature review,” 

Journal of Pedagogical Sociology and Psychology, vol. 6, no. 2, pp. 98–113, May 2024, doi: 10.33902/jpsp.202424002. 

[15] S. N. Sato et al., “Navigating the new normal: adapting online and distance learning in the post-pandemic era,” Education 
Sciences, vol. 14, no. 1, p. 19, Dec. 2023, doi: 10.3390/educsci14010019. 

[16] D. Kexin and N. A. Buang, “Integrating innovative teaching strategies: assessing the effectiveness of flipped classrooms, blended 

learning, and task-oriented methods in enhancing academic performance in vocational IT education,” Journal of Digitainability, 
Realism & Mastery (DREAM), vol. 3, no. 05, pp. 94–108, May 2024, doi: 10.56982/dream.v3i05.241. 

[17] V. Braun and V. Clarke, “Using thematic analysis in psychology,” Qualitative Research in Psychology, vol. 3, no. 2, pp. 77–101, 

Jan. 2006, doi: 10.1191/1478088706qp063oa. 
[18] N. Carter, D. Bryant-Lukosius, A. DiCenso, J. Blythe, and A. J. Neville, “The use of triangulation in qualitative research,” 

Oncology Nursing Forum, vol. 41, no. 5, pp. 545–547, Sep. 2014, doi: 10.1188/14.ONF.545-547. 
[19] S. K. Ahmed, “The pillars of trustworthiness in qualitative research,” Journal of Medicine, Surgery, and Public Health, vol. 2, no. 

1, pp. 1–4, Apr. 2024, doi: 10.1016/j.glmedi.2024.100051. 

[20] N. T. Ederio, E. P. Inocian, N. I. Calaca, and J. G. M. Espiritu, “Ethical research practices in educational institutions: a literature 
review,” International Journal of Current Science Research and Review, vol. 06, no. 05, May 2023, doi: 10.47191/ijcsrr/V6-i5-

02. 

[21] J. E. Ho, “What counts? The critical role of qualitative data in teachers’ decision making,” Evaluation and Program Planning, 
vol. 91, Apr. 2022, doi: 10.1016/j.evalprogplan.2021.102046. 

[22] S. Mende, A. Proske, and S. Narciss, “Individual preparation for collaborative learning: systematic review and synthesis,” 

Educational Psychologist, vol. 56, no. 1, pp. 29–53, Jan. 2021, doi: 10.1080/00461520.2020.1828086. 
[23] O. Tiainen and S. Lutovac, “Examining peer group mentoring in teaching practicum and its impact on the process of pre-service 

teachers’ joint reflection,” European Journal of Teacher Education, vol. 47, no. 4, pp. 676–694, Aug. 2024, doi: 

10.1080/02619768.2022.2122807. 
[24] S. Ahmady, N. Khajeali, M. Kalantarion, F. Sharifi, and M. Yaseri, “Relation between stress, time management, and academic 

achievement in preclinical medical education: a systematic review and meta-analysis,” Journal of Education and Health 

Promotion, vol. 10, no. 1, Jan. 2021, doi: 10.4103/jehp.jehp_600_20. 
[25] H. Zandi, A. Amirinejhad, A. Azizifar, S. Aibod, Y. Veisani, and F. Mohamadian, “The effectiveness of mindfulness training on 

coping with stress, exam anxiety, and happiness to promote health,” Journal of Education and Health Promotion, vol. 10, no. 1, p. 

177, May 2021, doi: 10.4103/jehp.jehp_616_20. 
[26] E. B. Tunç and S. Şenel, “Development of test-taking strategies scale: high school and undergraduate form,” International 

Journal of Contemporary Educational Research, vol. 8, no. 4, pp. 116–129, Oct. 2022, doi: 10.33200/ijcer.888368. 

[27] E. M. Albay, “Analyzing the effects of the problem solving approach to the performance and attitude of first year university 
students,” Social Sciences & Humanities Open, vol. 1, no. 1, p. 100006, 2019, doi: 10.1016/j.ssaho.2019.100006. 



J Edu & Learn  ISSN: 2089-9823  

 

Experiences of pre-service teachers in high-stakes assessments: implications … (Mary Cris J. Go) 

771 

[28] G. Zheng, Q. Zhang, and G. Ran, “The association between academic stress and test anxiety in college students: the mediating 
role of regulatory emotional self-efficacy and the moderating role of parental expectations,” Frontiers in Psychology, vol. 14, Feb. 

2023, doi: 10.3389/fpsyg.2023.1008679. 

[29] Y. Deng et al., “Family and academic stress and their impact on students’ depression level and academic performance,” Frontiers 
in Psychiatry, vol. 13, Jun. 2022, doi: 10.3389/fpsyt.2022.869337. 

[30] K. C. Knoster and A. K. Goodboy, “A conditional process model of academic demands and student learning,” Communication 

Education, vol. 69, no. 3, pp. 335–355, Jul. 2020, doi: 10.1080/03634523.2020.1713387. 
[31] G. Barbayannis, M. Bandari, X. Zheng, H. Baquerizo, K. W. Pecor, and X. Ming, “Academic stress and mental well-being in 

college students: correlations, affected groups, and COVID-19,” Frontiers in Psychology, vol. 13, May 2022, doi: 

10.3389/fpsyg.2022.886344. 
[32] D. W. Mncube, O. A. Ajani, T. Ngema, and R. G. Mkhasibe, “Exploring the problems of limited school resources in rural schools 

and curriculum management,” UMT Education Review, vol. 6, no. 2, pp. 1–31, Oct. 2023, doi: 10.32350/UER.62.01. 

[33] H. S. Savasci and E. Tomul, “The relationship between educational resources of school and academic achievement,” International 
Education Studies, vol. 6, no. 4, Mar. 2013, doi: 10.5539/ies.v6n4p114. 

[34] S. Timotheou et al., “Impacts of digital technologies on education and factors influencing schools’ digital capacity and 

transformation: a literature review,” Education and Information Technologies, vol. 28, no. 6, pp. 6695–6726, Jun. 2023, doi: 
10.1007/s10639-022-11431-8. 

[35] S. Chen and P. Huang, “The impact of teacher emotional support on students’ academic achievement: an empirical study from an 

educational psychology perspective,” Education Insights, vol. 1, no. 1, pp. 17–21, Aug. 2024, doi: 10.70088/gypzp110. 
[36] J. A. Mananay, J. M. P. Sanchez, H. B. Boholano, and N. Y. Beltran, “Patterns and pathways: teachers’ perceptions, readiness, 

support, and barriers to internationalization in higher education,” International Journal of Learning, Teaching and Educational 

Research, vol. 23, no. 9, pp. 401–431, Sep. 2024, doi: 10.26803/ijlter.23.9.21. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Mary Cris J. Go     is a mathematics instructor at Northern Bukidnon State College, 

Philippines, where she teaches mathematics and professional education courses. She holds a PhD 

in Mathematics Education from the University of Science and Technology of Southern 

Philippines and a Master’s degree in Science Education majoring in Secondary Mathematics from 

Mindanao State University-Iligan Institute of Technology. Her research interests include 

mathematical proficiency, assessment literacy, and secondary mathematics education. She has 

presented her work at numerous national and international conferences and published research in 

Web of Science-indexed journals. She can be contacted at email: mjgo@nbsc.edu.ph. 

  

 

Jovelyn G. Delosa     the vice-president for Academic Affairs at Northern Bukidnon 

State College, Philippines. She earned her degrees from Xavier University and the University of 

Adelaide. Prior to her current role, she served as dean of teacher education at Xavier University, 

where she dedicated six years to transformative teacher education. A passionate advocate for 

assessing what truly matters and whole-person education, she is a recognized leader, having been 

a fellow of the SUSI-study of US Schools for Administrators, the United Board, and the 

Australian Leadership Award, among others. Her work has been acknowledged through awards 

such as the women’s leadership in Asia and the 2023 Metrobank Foundation Most Outstanding 

Filipinos. With research interests in assessment literacy, curriculum development, and leadership, 

she has spearheaded innovations in education and community-based leadership programs. She 

has shared her expertise on national and international platforms, emphasizing learner-centered 

education and holistic well-being. She can be contacted at email: jgdelosa@nbsc.edu.ph. 

 

 

mailto:mjgo@nbsc.edu.ph
mailto:jgdelosa@nbsc.edu.ph
https://orcid.org/0009-0007-0338-1397
https://scholar.google.com/citations?user=_9j2WY8AAAAJ&hl=en
https://www.webofscience.com/wos/author/record/MIQ-2544-2025
https://orcid.org/0000-0003-3622-624X
https://scholar.google.com/citations?hl=en&user=U2IxZR0AAAAJ
https://www.webofscience.com/wos/author/record/MAH-6502-2025

