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 This qualitative study examines the challenges, coping mechanisms, and 

support systems encountered by Malaysian university students during their 

first year. Using semi-structured interviews with 15 first- and second-year 

students, the study identifies key non-academic and academic challenges, 

coping strategies, and sources of support systems. Thematic analysis reveals 

that students face non-academic challenges such as independence and  

self-reliance, logistic and environmental challenges, increased autonomy and 

responsibility, and diminished family and social time. Academic challenges 

include time management and academic discipline, lack of guidance and 

support, challenges in course structure and content, academic overload and 

struggles with balancing university life, and external pressure and 

expectations. Coping mechanisms include homesickness and emotional 

support from others, lifestyle, time management and organization, hobbies 

and leisure activities, participation in university-supported socializing 

programs, and building friendships at the university. This study highlights 

the importance of tailored support interventions for first-year students and 

suggests improvements in university support frameworks. However,  

the research is limited by its small sample size and reliance on self-reported 

data. Future research could expand upon these findings with larger, more 

diverse samples and incorporate quantitative methods to validate and deepen 

insights into the first-year transition experience. 
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1. INTRODUCTION 

The transition to university life marks a significant period of change for students, bringing both 

excitement and a host of new challenges. Moving into the more autonomous world of higher education requires 

students to adapt to increased academic demands, independence, and a new social landscape.  

In addition to academic pressures, students frequently face non-academic challenges, such as managing 

homesickness, building new friendships, and adjusting to unfamiliar routines and responsibilities [1]–[3].  

For many, this period involves navigating complex emotional and social adjustments, including establishing a 

sense of belonging in a new environment and balancing their lifestyle. Research indicates that students’ ability 

to manage these varied demands strongly influences their well-being and overall success at university [1]–[3]. 

Academic challenges are particularly prominent during this phase, as students encounter higher 

expectations, increased personal accountability, and a more complex workload. Many first-year students 
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struggle with the rigors of university coursework and feel unprepared for the demands of this new academic 

environment [4]. Adjusting to larger, more impersonal classrooms and differing teaching styles can 

exacerbate these difficulties [5]. Time management also becomes essential as students balance their academic 

responsibilities with social activities, often leading to feelings of being overwhelmed [5]. Moreover,  

the newfound independence that accompanies university life requires students to make critical decisions 

without the direct guidance they may have relied on before [6]. 

Coping with or adjusting to university life adds another layer of complexity to this transition. 

Students must navigate new relationships, develop a sense of belonging, and integrate into the university 

community [7], [8]. Support systems, including family, friends, and university resources, play a vital role in 

helping students manage these challenges [7], [9]. Effective support can significantly influence their 

academic performance and overall adjustment to university life [7], [9]. 

While prior research has extensively examined student challenges, coping mechanisms, and support 

systems during the transition to university life [10]–[13], a gap remains in understanding these experiences 

from the perspective of first-year students themselves. Specifically, much of the existing literature has relied 

on quantitative methods or institutional viewpoints, which overlook the lived experiences of students during 

this critical transition. The novelty of this study lies in its qualitative exploration of first-year university 

students’ personal experiences, focusing on their individual challenges, coping strategies, and the role of 

support systems. By examining these elements, this research offers new insights into the transition process 

that are often missing in existing studies. 

This study aims to address the following research questions: i) what challenges do first-year 

university students face during their transition to university life? ii) how do first-year university students cope 

with academic, social, and emotional challenges during this transition? and iii) what support systems do  

first-year university students perceive as important in facilitating their transition to university? By addressing 

these key areas, this study contributes to a more comprehensive understanding of first-year university 

students’ experiences, providing insights that can inform future research and targeted interventions to 

enhance student support during this critical stage. 

 

 

2. METHOD 

2.1. Approach to data collection and participants 

This study employed qualitative, open-ended, semi-structured interviews to explore the experiences 

of Malaysian first-year university students transitioning to university life. Purposive sampling, widely used in 

qualitative research for its focus on selecting information-rich participants [14], was utilized to recruit 15 

participants, including first-year and second-year students reflecting on their first-year experiences. 

Participants were identified through direct outreach, such as approaching university students and their 

friends, and contacted via phone. Those who expressed interest and provided informed consent were 

included, with interviews conducted in participants’ preferred settings, such as coffee shops or online via 

video calls. Questions, including “what has been the most challenging aspect of transitioning to university 

life?” encouraged detailed insights, and further probing fostered dynamic conversations in a comfortable 

environment. All interviews were recorded with consent, transcribed, and anonymized. 

 

2.2. Data analysis 

This study employed thematic analysis following the six steps outlined by Braun and Clarke [15]. 

The process began with familiarization, which involved transcribing the interviews and thoroughly reviewing 

the transcripts to gain a deep understanding of the data. This was followed by coding, where relevant text 

segments related to the research questions were identified and labelled. The codes were then organized into 

broader themes during the theme generation phase. Subsequently, the themes were reviewed to ensure 

accuracy and distinctiveness. Each theme was then defined and named to clearly capture its essence. Finally, 

the writing-up stage involved synthesizing the analysis by integrating participant quotes with the researcher’s 

interpretations into a cohesive narrative that highlights the challenges and adjustments students faced during 

their transition to university life. This structured approach provided a comprehensive exploration of the 

students’ challenges and adjustments. 

 

 

3. RESULTS 

3.1. University life for first-year students 

Based on the interviews with students, several challenges arise during the transition to university 

life, particularly non-academic and academic challenges. Coping mechanisms are used by students to 

navigate these challenges. The role of support systems is essential in easing the transition. 
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3.1.1. Non-academic challenges 

Students face non-academic challenges, which can be explained through four themes. These themes 

are independence and self-reliance, logistic and environmental challenges, increased autonomy and 

responsibility, and diminished family and social time. Each of these themes is discussed in the following 

sections. 

a. Independence and self-reliance 

Almost all the students expressed that during their transition to university, the biggest challenge or 

self-transformation they noticed was being independent and more self-reliant. Currently, they are living alone 

without the guidance of family, and they have to manage everything individually. One participant, Student A, 

spoke about financial management, stating, 

 

“I am living alone in the hostel, and this is the first time I am staying outside without my parents’ 

guidance. It’s quite challenging to manage the pocket money they give me.” 

 

Another participant, Student B, highlights the increased degree of freedom in university life: 

 

“In this university life, there is no one to spoon-feed me now. During my schooling, my parents 

used to guide me in everything. But now I have to be independent and manage a high degree of 

freedom. Initially, it was quite hard to handle, and I struggled to manage it.” 

 

b. Logistic and environmental challenges 

The second theme is logistic and environmental challenges, such as difficulties with transportation, 

access to essential resources, and understanding how to navigate university services and infrastructure. 

Accordingly, Student C stated, 

 

“During the transition to university, the biggest challenge is the transportation from my rental 

house to my university. I always travel by public transportation, such as buses and MRT, to reach 

my university. As I am taking two public transports daily, it’s quite tiring for me.” 

 

Another participant, Student D, expressed concerns about essential resources, saying,  

 

“I don’t get proper food in the hostel; I am missing my mother’s presence more here.” 

 

Meanwhile, Student E discussed environmental challenges in accessing resources, stating, 

 

“I don’t know how to access important stuff at university, especially borrowing books from the 

library or printing study materials. This unawareness makes me stressed at times, as I don’t have 

any resources to study.” 

 

c. Increased autonomy and responsibility 

Many students noticed a huge difference between university and school life, as there are no 

pushovers in university, and they have to handle everything promptly. For example, Student F stated, 

 

“In high school, the level of autonomy is low and manageable as teachers provide guidance from 

time to time. However, in university, we are expected to take the initiative in completing 

assignments, managing group tasks, and finding notes independently without the lecturer’s 

support.” 

 

d. Diminished family and social time 

Most of the students worry that after entering university, their preferences and choices will differ as 

they focus more on university life. Student G stated,  

 

“After entering university, I had to deal with many kinds of stuff individually. My life became so 

busy, and my phase of life sped up. The time I spent with my family and friends became less, and I 

feel bad about it.” 

 

3.1.2. Academic challenges 

Students face academic challenges, which can be explained through five themes. These themes are 

time management and academic discipline, lack of guidance and support, challenges in course structure and 
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content, academic overload and struggles with balancing university life, and external pressure and 

expectations. Each of these themes is discussed in the following sections. 

a. Time management and academic discipline 

Nearly all students reported that the most challenging aspect of their transition to university is 

managing their time, particularly meeting assignment deadlines. Student H said,  

 

“Managing time effectively in completing academic workload and assigned tasks is the major 

challenge I faced during my transition. It is really hard to meet the deadlines as many 

assignments need to be done.” 

 

b. Lack of guidance and support 

The majority of students face academic challenges due to a lack of guidance and support. For 

example, they are expected to work independently, which is a new phase for them. Many struggles because 

of unclear guidance, limited support from lecturers, and difficulty accessing the materials needed for 

academic success. Student I reported, 

 

“I am struggling to find references for my assignments as the lecturers are unfriendly and do not 

guide me in finding them online. Or the materials at the university are hard to access. Seriously, I 

don’t know what to do now!” 

 

Moreover, some students reported that the lack of guidance and support during the transition made it 

difficult for them to adapt to the university environment. Student J reported, 

 

“My first language is Malay, and I went to a Malay-speaking school last time. When I entered 

university, everything was in English, and I struggled a lot to understand the academic materials. 

So, I went to seek help from lecturers, but they were unbothered about my difficulty and harsh 

towards me. And now I don’t know what to study or what to focus on. I only read the lecture 

notes, but it’s not enough for me to score well.” 

 

c. Challenges in course structure and content  

The university’s course structure presents academic challenges that require students to quickly 

adjust and develop a deeper understanding of complex material. For example, Student K stated, 

 

“I feel like we have such a short amount of time to adjust to the difficulty and structure of these 

courses. It makes it so much harder to absorb all the information.” 

 

d. Academic overload and struggles with balancing university life 

The majority of students highlight the academic pressure that prevents them from participating in 

extracurricular activities and leads to a sole focus on academic tasks due to difficulty in multitasking. At the 

same time, due to the high academic workload, students are facing difficulties in balancing academic roles, in 

facilitating or hindering participation in other university-related activities. Student L reported, 

 

“I really cannot handle the overload of academic demands, so I usually don’t participate in other 

university-related activities like cultural events or club meetings. On top of that, I have to 

manage all my household chores by myself since I’m living in a rented house. I’m struggling to 

find a balance, and now I realize I’m not good at multitasking.” 

 

3.2. External pressure and expectations 

Most students complain about the external pressures they face, including family expectations, 

societal demands, and the need to perform well in university to secure scholarships and future career 

opportunities. For example, here are the different challenges faced by three students: Student M highlighted, 

 

“My family expects me to perform well by comparing me with my siblings’ achievements, and it 

is very stressful.” 

 

Student N stated, 

 

“The pressure from society has really intensified since I entered university. I feel pressured to 

score well because my neighbors and relatives constantly remind me of their children’s 

achievements, telling me how great they are and making me feel like I’m not measuring up.” 
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Student O reported, 

 

“I was forced to get good marks for the sake of getting the scholarship.” 

 

3.3. Coping mechanisms to navigate  

The analysis identifies six themes for coping mechanisms used by students. These themes are 

homesickness and emotional support from others, lifestyle, time management and organization, hobbies and 

leisure activities, participation in university-supported socializing programs, and building friendships at the 

university. Each of these themes is discussed in the following sections. 

 

3.3.1. Homesickness and emotional support from others 

Most of the students highlight that homesickness is the main challenge in adjusting to their social 

environment at university. Students frequently miss their families and the emotional support they get from 

their parents. Student L stated, 

 

“I cannot focus on my university life thoroughly as I’m missing my family, especially my parents.  

I always depend on their emotional support.” 

 

To cope with homesickness and adjust to university life, many students rely on emotional support 

from family, friends, or seniors to help manage university demands. This strategy is seen as highly effective 

in managing stress, providing relief, and offering guidance. For example, Student A gets emotional support 

from seniors and states, 

 

“When I was struggling in university, I often chatted with my seniors. Their experiences were a 

lot like mine, and their advice helped me figure things out.” 

 

3.3.2. Lifestyle 

Some students use health-conscious strategies like maintaining a balanced diet, regular exercise, and 

getting enough sleep. Those approaches are effective in improving mood, keeping things organized, and 

promoting overall well-being. Student J stated, 

 

“I make self-care a priority by focusing on my physical and mental health. I stay active at 

university by exercising regularly, eating a balanced diet, and getting around eight hours of 

sleep.” 

 

On the other hand, some students choose unhealthy lifestyles or habits to cope with university 

demands, such as turning to smoking, vaping, or consuming alcohol. These methods provide temporary relief 

but can negatively impact their academic performance and well-being. Student E stated, 

 

“Vaping and smoking give me quick relief from the stress of university demands. I usually turn to 

them to cope, even though I know they can have negative effects.” 

 

3.3.3. Time management and organization 

Some students reported that structured time management, creating detailed schedules, and breaking 

down tasks into smaller pieces are key strategies to cope with the demands of university life. These methods 

are effective in balancing academic and personal life and staying on top of responsibilities. Student F stated, 

 

“I used to create a detailed schedule for me to follow as this helps me manage my time effectively 

and balance university life with personal responsibilities.” 

 

3.3.4. Hobbies and leisure activities 

Most of the students stated that engaging in hobbies like reading, watching television shows, or 

playing video games is a common strategy for stress relief. These approaches help students escape from 

academic pressure and have been reported as effective. Student J stated,  

 

“I usually read fantasy novels or play video games, and they help me unwind from the stress of 

university life.” 
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3.3.5. Participation in a university-supported socializing program 

Almost all the students reported that during the first year, universities conducted several supported 

socializing programs for the freshmen. The university provides programs and events that facilitate student 

interaction, helping students to connect. Student H stated, 

 

“It’s hard to adjust to the social environment at university as it’s a diverse group of people 

compared to school, but I have been gradually finding my place by participating in group 

activities, joining clubs, and attending events at university.” 

 

Because of these supported socializing programs offered by universities, students can make a 

rapport with other students across different races and cultures. Student J also highlighted cultural unity, 

stating, 

 

“There is no issue adjusting to or living with friends of other races, as we live happily under the 

concept of 1 Malaysia. By joining club activities, we build a good rapport with others.” 

 

Even though the universities offer supported socializing programs, some students still struggle with 

social adjustment as they are not interested in participating in any activities. For instance, Student M 

reported, 

 

“Usually, I spend more time alone rather than finding new friends. I am not even involved in any 

social activities at university, as I prefer to be alone.” 

 

3.3.6. Building friendships at the university 

Most of the students shared their experience in building friendships in university while they were 

adjusting to the university environment. Some students find close-knit, supportive friends who help them 

emotionally. Student A stated, 

 

“It was a pleasant experience as I was able to find friends here, and they helped me in my bad 

situation. And I am lucky to have friendly seniors who guide me throughout my first-year 

journey.” 

 

Although some students struggle to make friends, either due to a lack of a common mindset or being 

unable to connect deeply. Student K stated,  

 

“It’s tough to find someone who thinks like me, so I usually keep to myself and don’t engage with 

others. My roommates are always trying to start conversations and build a connection, but I’m 

just not into it. I end up pretending to be friendly just to maintain a good relationship with them.” 

 

3.4. The role of support systems in easing the transition 

The analysis identifies three themes for the role of support systems in easing the transition of 

university students. These themes are family support, friends support, and university support. Each of these 

themes is discussed in the following sections. 

 

3.4.1. Family support 

The primary source of emotional and moral support for many students came from their parents, 

siblings, and other close family members, helping them adjust and manage university life. Two students 

shared about their support systems: Student B mentioned,  

 

“My parents and sister are my main support. Even with the new challenges of university life, 

having them to talk to has made the transition easier. I’m really lucky to have their support—it’s 

helped me stay grounded.” 

 

Student J shared, 

 

“My grandpa and aunt are my biggest support. They’ve shared their struggles with me and how 

they got through them, always reminding me that life has its ups and downs. Their support keeps 

me going and helps me adjust to university life.” 
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3.4.2. Friend support 

Most of the students stated that friends from both school and university provided moral support, 

which aided in the transition process. Student M stated,  

 

“My close friend, who goes to a different university, is someone I can always rely on for support. 

She shares her transition struggles with me, so I never feel alone—she’s always there for me.” 

 

3.4.3. University support 

Most of the students said that university social support is important during the transition. University 

clubs, course mates, seniors, and friendly lecturers contributed to helping students form new relationships 

and adjust to the university environment. Student A stated,  

 

“University clubs always have get-togethers, which really help in building good connections with 

seniors and course mates. Honestly, seniors and peers were my biggest support during the 

transition—they helped me a lot.” 

 

Some students also mentioned that having access to resources like academic advising, mental health 

services, and ice-breaking sessions was helpful for them. Student M mentioned, 

 

“My university offers useful resources for first-year students, like academic advising and mental 

health services. They’re really helpful when we need advice or just someone to talk to.” 

 

 

4. DISCUSSION 

4.1.  Non-academic challenges faced during the first-year university transition 

This study investigated the challenges first-year students face during their transition to university 

life. While previous research has explored various aspects of this transition, it has not explicitly addressed the 

complexity of autonomy, social isolation, and logistical difficulties, which are significant in shaping students’ 

experiences during this critical period. For instance, earlier studies have explored the academic and emotional 

struggles students face during the transition, but they have not fully explored the depth of these challenges, 

especially with autonomy and self-management [16], [17]. 

We found that students encounter multiple challenges, particularly the shift toward greater 

independence. The transition from family-supported routines to managing their responsibilities is 

overwhelming. Students face not only academic pressure but also social isolation and logistical difficulties, 

as evidenced by their struggles with navigating transportation and managing finances without parental 

guidance. These findings align with broader literature on the psychological and emotional toll of moving 

away from familiar support systems and learning to cope with adult-like responsibilities [16], [17]. 

Moreover, logistical and environmental difficulties, such as navigating public transportation and accessing 

resources, significantly increase stress during the transition. Inadequate transport infrastructure exacerbates 

these challenges, while students’ lack of knowledge about sustainable logistics strategies further worsens the 

situation [18]. 

The challenges of increased autonomy are also particularly evident in the context of online learning. 

During emergency online teaching, students’ struggles with autonomy and social isolation were amplified, 

leading to heightened feelings of vulnerability [19]. This finding emphasizes the compounded difficulties that 

students face when they are forced to learn independently without the usual physical interaction and support 

systems, making it harder to cope with the demands of university life. 

Our study suggests that while increased autonomy can foster personal growth, it often brings 

uncertainty, especially in academic settings. Many students struggle with the transition from structured 

schooling to self-driven learning, feeling uncertain about meeting academic demands [20]. Student-centered 

learning environments, though beneficial, can sometimes overwhelm students [21]. However, fostering 

autonomy has the potential to promote personal growth, and interventions based on positive psychology 

could enhance students’ confidence and self-directed learning [22]. This suggests that while autonomy offers 

development opportunities, it must be carefully supported through structured guidance and psychological 

interventions. 

Finally, social challenges emerge, particularly the reduced time spent with family and friends.  

The fast-paced nature of university life can result in social isolation, contributing to feelings of guilt and 

emotional strain. This emotional toll of the transition is evident in students’ reflections on how their 

relationships have changed, highlighting the need for strategies to maintain personal connections during this 

period [23]. Thus, our findings indicate that first-year students’ transition to university is marked by  
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a complex interplay of academic, social, and logistical challenges. The increased autonomy and responsibility 

that students experience require targeted support systems to foster their personal growth and academic 

success. 

 

4.2.  Academic challenges 

This study examined the academic challenges first-year students face during their transition to 

university. While previous research has explored time management and academic struggles, it has not fully 

addressed the connection between procrastination, poor time management skills, and feelings of being 

overwhelmed by academic demands [24]. We found that the shift from structured high school schedules to 

the more flexible demands of university life leads to procrastination and difficulties in managing time 

effectively [24]. Self-regulation in study habits is also a major challenge for many students [25]. 

Additionally, a lack of academic guidance further complicates the transition, with unclear instructions and 

limited access to resources, particularly for non-English-speaking students [26], [27]. Instructional 

dissonance, where a mismatch between lecturers’ expectations and students’ experiences leads to confusion 

and performance issues, was also identified as a key issue [26], [27]. Clear communication from lecturers is 

essential for student success [28], [29]. 

The complexity of university courses leads to academic overload, leaving little time for 

extracurricular activities, which are vital for personal development [30]. While extracurricular involvement is 

linked to better academic performance and career readiness [31], many students prioritize academics over 

personal growth, which can hinder overall adjustment and success [32]. Some students adopt positive coping 

strategies, such as seeking help from peers and lecturers, while others resort to unproductive behaviors like 

procrastination and academic dishonesty. Hence, universities must provide clearer academic guidance and 

support systems to help students manage their academic workload and develop effective coping strategies. 

 

4.3.  Coping mechanism 

This study examined the emotional and social challenges faced by first-year university students, 

particularly homesickness and disconnection. While previous research has explored various aspects of 

student adjustment, it has not fully addressed the impact of homesickness on social engagement and overall 

well-being in the context of first-year students’ transition to university [33]. The findings indicate that 

homesickness significantly affects students’ ability to engage in university life, hindering both social and 

academic adjustment. Students who experienced higher levels of homesickness reported greater difficulty in 

adapting to their new environment. This reinforces prior research that highlights homesickness as a key 

barrier to effective social integration [33]. Furthermore, social disconnection, which is often tied to 

homesickness, leads to feelings of isolation and contributes to higher stress levels, further complicating 

students’ adjustment to university life [34]. 

In addition, our study demonstrated that emotional support from family, friends, and mentors,  

as well as adopting health-conscious lifestyle choices, were identified as crucial strategies for managing the 

university transition. These strategies helped students cope with emotional challenges and academic 

pressures, aligning with findings from existing literature on the importance of emotional support and health 

management [3], [34], [35]. However, some students resorted to unhealthy coping strategies, like smoking or 

vaping, which negatively impacted their well-being and academic performance, a trend observed in previous 

studies [32], [36]. 

We found that the role of gender in coping mechanisms was also a significant finding. Female 

students reported higher levels of stress and a greater tendency to engage in maladaptive coping strategies 

compared to their male counterparts, as supported by research on gender differences in coping strategies  

[37], [38]. Moreover, effective time management and organizational skills were key to managing stress, with 

students who used structured schedules showing better academic performance [39]. 

University-supported social programs, such as clubs and group activities, play a pivotal role in 

facilitating social adjustment by fostering cultural exchange and building social connections. These programs 

have proven effective in helping students navigate the social complexities of university life [40], [41]. 

However, some students who prefer isolation may experience delayed social integration, which could 

increase psychological challenges [42]. 

In conclusion, homesickness and emotional support play significant roles in the transition to 

university for first-year students. The study’s findings suggest that addressing homesickness and promoting 

healthy coping mechanisms can enhance student well-being. University-supported social programs also play 

an important role in facilitating students’ social and academic integration. 

 

4.4.  The role of support systems 

This study investigated the role of various support systems in helping first-year university students 

navigate their transition. Although past research has highlighted the general importance of family, peer, and 



                ISSN: 2089-9823 

J Edu & Learn, Vol. 20, No. 3, August 2026: 1730-1741 

1738 

university support, gaps remain in understanding their specific contributions during the first year. This study, 

therefore, examines how this support systems influence first-year adjustment and academic success. 

Our study’s findings underscore that family, friends, and university support systems are central to 

first-year students’ success. Family support, including emotional and informational resources, significantly 

aids students in managing stress and adapting to academic life. Emotional support from close family 

relationships fosters a sense of belonging and stability, which is essential for managing university-related 

stress [43]. Informational support from parents, such as guidance on academic decisions, further eases 

students’ adjustment, though some parents may lack knowledge about the university system, limiting their 

ability to provide effective advice [44]. Peer support, particularly from friends, plays a vital role in students’ 

emotional well-being, social integration, and academic engagement. Studies suggest that peer relationships, 

whether from high school connections or new university friendships, help alleviate feelings of loneliness, 

contributing to greater academic success and well-being [1], [45]. Additionally, friends’ support enhances 

academic engagement, which in turn contributes to better psychological well-being and adjustment  

to academic environments [46]. University resources such as academic advising, mental health services,  

and orientation programs provide critical support. Programs like “skills for success” offer practical skills 

training, especially for underrepresented groups, improving both academic performance and mental health 

outcomes [3], [47], [48]. 

Our study suggests that family and peer support systems directly influence students’ mental health 

and academic success, aligning with previous studies that emphasize the importance of emotional and 

informational support for first-year students [1], [43]. Moreover, university resources contribute significantly 

to students’ adjustment. University services like mentorship and counselling programs enhance both 

academic performance and emotional well-being, which is consistent with earlier research showing the 

effectiveness of these programs [3], [48]. In collectivist cultures, such as Malaysia, peer relationships and 

family support are particularly significant in reducing stress and fostering academic competence, as these 

cultural values emphasize community and relational ties [49], [50]. Overall, the findings provide strong 

evidence that a combination of family, peer, and university support systems is essential for a successful 

transition to university. These support networks not only ease emotional challenges but also enhance 

students’ academic engagement, fostering a sense of belonging and improving their overall university 

experience. 

 

4.5.  Limitations and recommendations for future research 

While this study provides valuable insights into the challenges, coping mechanisms, and support 

systems of first-year university students, several limitations should be acknowledged. The study’s qualitative, 

cross-sectional design limits the generalizability of findings, as it does not capture long-term trends or causal 

relationships. Additionally, reliance on self-reported data may introduce biases such as selective memory or 

social desirability. The voluntary nature of participation may also have resulted in a sample skewed toward 

more resilient students, potentially underrepresenting those struggling with the transition. Furthermore,  

the study primarily focuses on first- and second-year students, limiting broader applicability across different 

student populations. 

Future research should address these limitations by employing longitudinal designs to examine how 

students’ experiences, coping strategies, and academic outcomes evolve. Expanding sample diversity and 

incorporating quantitative methods could provide a more comprehensive understanding of transitional 

challenges. Additionally, research could explore how specific academic and social support interventions, 

such as mentorship programs, time management workshops, and peer-led support systems, impact students’ 

resilience and adjustment. Investigating the role of language support for non-English-speaking students and 

targeted interventions for homesickness could offer further insights into effective university support 

strategies. Evaluating the effectiveness of structured programs, such as skills training initiatives and mental 

health services, particularly for underrepresented groups like first-generation students, could help universities 

develop more inclusive and tailored support systems. By addressing these gaps, future studies can contribute 

to a deeper understanding of the university transition process and inform policies that enhance student well-

being and academic success. 

 

 

5. CONCLUSION 

In conclusion, this study explores the transitional experiences of first-year university students in 

Malaysia, emphasizing the challenges, coping mechanisms, and support systems crucial during this period.  

It highlights the importance of understanding students’ academic and personal needs to facilitate their 

successful integration. The findings underscore the need for comprehensive support strategies in higher 
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education to enhance students’ well-being. Ultimately, such strategies are key to promoting a smooth 

transition and fostering academic success. 
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